
ПРИ ИНФОРМАЦИОННОЙ ПОДДЕРЖКЕ 
МЕЖДУНАРОДНОЙ ФИЛОЛОГИЧЕСКОЙ КОНФЕРЕНЦИИ 

САНКТ-ПЕТЕРБУРГСКОГО ГОСУДАРСТВЕННОГО 
УНИВЕРСИТЕТА

ТЕСТОЛОГИЯ
(Academic Testing and Assessment)

Научно-методический журнал

№ 5 (17)

Номер выходит по материалам направления 
«Теория и практика обучения иностранным языкам. 

Тестология» LI Международной филологической 
конференции им. Людмилы Алексеевны Вербицкой

14–21 марта 2023 г.

Санкт-Петербург
«Лема»

2023



101Solntseva E.S. How do Priorities in Media Literacy Skills...

УДК 37.03

E.S. Solntseva

St. Petersburg State University

HOW DO PRIORITIES IN MEDIA LITERACY SKILLS 
DIFFER AMONG RUSSIAN SCHOOLERS AND STUDENTS?

Abstract. The article is devoted to the study of media literacy skills in young 
people. Based on understanding of media literacy that has been developed 
among researchers of the latest years, we provide research into the priority of 
media literacy skills in young people as a result of a sociological survey of 
Russian schoolers aged 10–15 and students aged 18–29. Generally, media 
literacy skills include abilities to read and write in mass media environment; to 
distinguish fake from truth and check facts; to distinguish opinions from facts; 
to recognize the emotional background of the message; to think critically; to 
evaluate the message in terms of the opposition “good — bad”. This work 
results in establishing the following priority: for schoolers the ability to evaluate 
mass media content in terms of the opposition “good — bad” and for students 
the ability to think critically. 

Keywords: media literacy, priority, schoolers, students, skills, survey.

1. Introduction
Despite the fact that there is a large number of definitions of media 

literacy and a general definition of the subject of media literacy, the 
priority of skills included in it has not yet been described. Research into 
the phenomenon of media literacy has been carried out in Russia since 
the 2000s, with the main emphasis of these studies being on the defini-
tion of this concept and methods of developing media literacy [12], as 
well as the comparison of media, information and computer literacy [4]. 
Sociological surveys regularly conducted in Russia are devoted, first of 
all, to assessing the level of media literacy of the population (see, in 
particular, the comparative analysis of the ZIRCON research group by 
I.V. Zadorin and co-authors). 

The most recent study (over the last 3 years) on media literacy re-
gards this phenomenon as part of the inclusive education of students 
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with disabilities [25]. Thus, media literacy today becomes associated 
with human rights and freedoms, for example, with the right to educa-
tion or freedom of expression, in other words, there is a shift in media 
literacy into the legal field [24]. Competent consumption and creation 
of media content implies following certain rules aimed at not violating 
the rights and freedoms of other participants in media communication. 
In the Russian professional community, the main document is the Mos-
cow Declaration on Media and Information Literacy, approved as a 
result of the international conference “Media and Information Literacy 
in Knowledge Societies”, held in Moscow in 2012. According to the 
document, media and information literacy is understood as a set of at-
titudes, abilities and skills that allow one to access information and 
knowledge, analyse, evaluate, use, create and disseminate them with 
maximum productivity in accordance with legal and ethical standards 
and respect for human rights [23]. Media literacy is associated with 
information or digital literacy. Then media literacy also includes “neti-
quette” (virtual etiquette).

Regarding the phenomenon of media literacy, it is at its core a fun-
damental skill of literacy, that is, mastery of oral and written language 
[2], the ability to read and write, to understand the meaning of what is 
written and heard, and to express your thoughts. This is recognized as 
one of the most important indicators of the cultural level of a population 
and is directly determined by the level of economic and political devel-
opment of society. On the other hand, media literacy stems from the 
notion of “media” — “a set of various types of data (in addition to text 
messages) containing additional audio and visual information, as well 
as means for conveying this data to the recipient (media)” [5]. Thus, in 
general, media literacy refers to the skills of reading and reproducing 
media data.

In modern scientific literature, the term further acquires a whole 
range of meanings, including, in particular, the ability to analyse mes-
sages in different types of media. The purpose of such an analysis is to 
detect various types of influences, eg. manipulation in the form of pro-
paganda or censorship, fake messages, subjective presentation of facts 
and presentation of information through the prism of the interests of a 
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certain group of population, for instance, owners or sponsors of the 
publication [8].

From this point of view, media literacy comes closer to the concept 
of critical thinking. Critical thinking is a system of judgments that is 
used to understand things and events, to draw rational conclusions and 
allows one to make informed assessments, interpretations, and cor-
rectly apply the obtained results to different situations and problems [7]. 
It aims at autonomous and critical interpretation of the flow of informa-
tion, its content, value and consequences. In relation to the field of 
media, to think critically when familiarising with media content means 
to make one’s own conclusions about current events based on the infor-
mation received. In addition, analysis of the flow of information in 
modern media also includes the capability to assess the emotional 
background of a message and its position in the “bad — good” opposi-
tion, as well as the capability to distinguish opinion from fact, and fake 
from truth. It is of a greater importance as opinion, subjective interpre-
tation of facts, the emphasis that authors of a media message put when 
creating their content can negatively influence the audience and give 
rise to an unreasonable emotional reaction, and moreover, fakes being 
one of the means of deliberate misleading and manipulation are in-
tended to scare, misinform or deceive the addressee [10]. In this regard, 
the skill to recognize a subjective author’s assessment or false informa-
tion should also be included in media literacy.

Critical thinking and analysis of media information is further trans-
formed into critical understanding, that is, the development of one’s 
position and views based on the critical perception of information. 
Critical understanding of media content contributes to the creation and 
strengthening of an individual perspective on issues within mass media. 
Critical understanding is described as a tool of democratic processes, 
as a key factor in the formation of policies to promote media literacy 
[8]. Ultimately, critical thinking and critical understanding reflect a 
certain level of media literacy of people, which affects their behaviour 
in society, that is, leads to specific actions/reactions of people in society, 
therefore the significance and relevance of research in this area is beyond 
doubt. 
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Media literacy can also be understood as a movement to help people 
understand, create and appreciate the cultural significance of audiovi-
sual and printed texts [1, p.1.; 6], that is, as the ability to analyse the 
cultural context of media content. The historical era and social conditions 
in which a media message develops will directly influence the nature 
of the perception of such a message. The context as a whole — linguis-
tic (specific lexical environment of a particular word) and extralinguis-
tic (time, place, author) [6], — becomes key factor in understanding 
modern media and brings the phenomenon of media literacy into the 
field of interdisciplinary cognitive-discursive research.

In addition, media literacy includes the capability to create media 
messages, which additionally implies recipients to become passive view-
ers and “prosumers”. A prosumer takes part in media production and is 
familiar, for example, with practices such as content uploading, sharing, 
networking, remixing, etc. [22]. This also includes the skill to recognise 
different genres and forms of media content and work with them.

Like any other skill, media literacy is developed under certain fun-
damental criteria that affect the learner’s ability to acquire certain skills. 
Among the factors that determine the criteria for media literacy are 
considered, for instance, the level of education and age [13], as well as 
the availability of media, the level of development of the media indus-
try and civic education of society members [18, p. 157]. 

Media literacy needs to be taught, like reading or arithmetic. Con-
sidering media literacy as part of media education, we come to certain 
indicators that must be achieved in order for a person to be considered 
media literate [28]. These indicators include, for example, among per-
sonal skills, the degree of proficiency in technical means of creating 
media content (computer, programs, etc.) [26; 16; 14]; cognitive abilities 
of encoding/decoding messages, their analysis and interpretation [21], 
as well as among socially determined skills — the degree of profi-
ciency in communication skills (interaction with other participants in 
the media space) [19]. Research on the achievement of these indicators 
is published annually in reports on media literacy in different countries 
(see, in particular, the reports of P. Celot “Study on Assessment Criteria 
for Media Literacy Levels. Final Report. Brussels” (October 2009), 



105Solntseva E.S. How do Priorities in Media Literacy Skills...

“DSMS Online Media Literacy Strategy” (Crown copyright 2021), 
“U.S.Media Literacy Policy Report” (2020))

Therefore, media literacy is generally understood as the ability to 
analyse media content and the context of its existence and development, 
the ability to create media content, the ability to behave within the 
framework of legal norms and rules of etiquette, and on the other hand, 
the process of learning and acquiring relevant skills within the frame-
work of media education. In turn, media education is becoming an in-
tegral part of modern lifelong education [15; 9]. However, the main 
emphasis is on acquiring media literacy skills among young people [27; 
3; 17], that is, at earlier stages of personality formation, for instance 
among schoolchildren and students aged 10–29.

In this study, an attempt is made to establish the priority of the skills 
included in media literacy depending on the criterium of age. In this 
research we investigate the opinions of respondents among schoolers 
and students by conducting a survey of what they themselves consider 
to be the key skills of media literacy. The survey establishes the depen-
dence of priority skills for developing media literacy on the age of the 
audience. The present study implies to fill up the current lack of funda-
mental studies in the field that would reflect the idea of priority areas 
in media literacy and corelation of media literacy skills with the age of 
audience.

2. Results
The aim of the study was to establish priority skills in the field of 

media literacy among Russian schoolers (33 respondents aged 10–15) 
and students (52 respondents aged 18–29). The survey was conducted 
in person, and responses were recorded in writing (for more details see 
Ref. [20]). The main purpose of the survey was to obtain information 
about respondents’ opinions regarding which of the proposed skills they 
consider a priority in learning media literacy. Respondents were asked 
to answer the question “What do you consider the most important in 
media literacy — competent work with media content?” and further to 
prioritize the given skills of media literacy and to rate them from 1 to 
3 (with 1 most important and 3 least important). The following hypoth-
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esis was in question: the skills prioritised depend on the age of a young 
person.

The options given included the most common skills identified in the 
field of media literacy as studied above:

• know the meaning of slang words
• recognize the emotional background of a message
• understand the implied sense
• be able to distinguish opinion from fact
• be able to create attractive content
• fact-checking (checking the reliability of a fact)
• be able to read
• be able to distinguish fake from truth
• think critically
• evaluate the media message in terms of good/bad
The data were obtained anonymously and used in general to statis-

tically evaluate priorities in media literacy as identified by the respon-
dents. Depending on the age of the audience, the needs of its media 
literacy differ significantly. The percentage of priority skills marked by 
Russian schoolers and students from the focus group is shown in the 
following chart (Fig. 1).

As it is evident from the chart, the majority of schoolers see the skill 
of evaluating the media message in terms of good/bad as their priority 
(33%), unlike students with only 2%. Students, on the contrary, see 
critical thinking as their priority in media literacy skills (29%). The 
second popular skill is among schoolers to “be able to distinguish fake 
from truth” (24%) and among students “fact-checking” (17%). The third 
place is taken by the skill of creating an attractive media content (15%) 
among schoolers and both distinguishing opinion from fact and fake 
from truth (13% each) among students.

The lowest priority was given among schoolers to the ability to read 
(6%), to recognize the emotional background of a message (6%), to 
know the meaning of slang words (6%) and think critically (6%). The 
options to “understand the implied sense” and “fact-checking” were not 
chosen at all. Among students the lowest priorities were understanding 
the meaning of slang words (2%), the ability to create attractive content 
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(2%) and to evaluate messages in terms of good/bad (2%), as well as 
to understand the implied sense (2%). At the same time, the ability to 
recognize the emotional background of a message was not chosen.

In general, when comparing the results of surveys of Russian school-
ers and students, a difference in priorities becomes clear: for schoolchil-
dren the main skills in the field of media literacy are based on recogniz-
ing positive and negative in media content, and for students the main 
skills are related to critical thinking. At a more mature age, a more 
complex skill of critical perception of media content appears, in which, 
in addition to the actual ability to intuitively distinguish fake from the 
truth, there arises the need for reasonable confirmation / refutation of 
the information received, i.e. critical thinking and fact-checking. Thus, 
the assumption of the original hypothesis about the dependence of the 
priority skills in media literacy among young people on their age was 
confirmed.

Fig. 1. How do Priorities in Media Literacy Skills differ among Russian 
Schoolers and Students?
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3. Conclusion
Media literacy includes basic skills in reading and writing, technical 

skills and digital data processing skills, and further more complex skills 
of critical perception of media content, analysis of its context, recogni-
tion of various manipulation techniques, assessment of the emotional 
component of the message. As a result of the survey described above, 
a certain priority was established for the skills included in media liter-
acy among Russian schoolers and students and the dependence of these 
skills on the age of the audience.

The skills that form media literacy can be called age-oriented since 
the need for them and the degree of their development are directly re-
lated to the age of the audience. Schoolers need, first of all, to evaluate 
the message in terms of good/bad to make it clear if they will read 
further or not, and also not to be influenced and manipulated. Students 
in contrast require a more sensible approach to data analysis, and from 
a simple “good-bad” corelation, the emphasis shifts towards critical 
thinking and understanding (“I don’t believe everything”), a compre-
hensive analysis of incoming media information, including fact-check-
ing and distinguishing between opinion and fact. Based on the com-
parison obtained, we can conclude that there is a difference in priorities 
in the field of media literacy depending on the age of young people. 
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