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AnHotauusi. Cogpemennvie NOMpeOHOCMU U3VUEHUS PYCCKO20 A3bIKA KAK UHOCMPAHHO20 8
HEsI3bIKOBLIX 8Y3AX AKYEHMUPYIOM NOUCK HOBLIX PA3HOOODA3ZHBIX MemOo008 U3N0JCEHUs. U no0aydu
AZbIKOBO2O MAMEPUANA CMYOeHMAM-UHOCMPanyam. JIune6o0udaxkmol ommeuarom Heooxo0UMocmy
npueieyeHUsi HOBbIX UHMEPAKMUBHBIX, UHHOBAYUOHHLIX MEMO008 00YUeHUs, a makice Memooux,
Komopule 6onee 3phekmueno packpuvieanu Obl NOMEHYUAN CMYOeHMOo8, UX UHMELIeKMYalbHble,
MeoOpYecKue  8O3MONCHOCMU, — CHOCOOCMBOBANU — NOBLIUEHUIO  MOMUBAYUU K  0DYUEHUro,
AKMUBU3UPOBANU NO3ZHABAMENLHYIO 0eAMENIbHOCb U NOOYHCOANU K MEOPHUEeCcKOMY HNOUCKY U
camocoseputencmeosanuto. Cmambvsi nNOCeésujeHa OnpeoeieHuto B03MONCHOCHEN UCNOIb308AHUS
Memooa npoeKmos npu npenooasaHuL pycckKo2o A3blka KaK UHOCMPAHHO20, 8 YACMHOCMU, pabombl
HAO BUOEOPOIUKOM KAK KOHEUHbIM NPOOYKMOM UHOUBUOYAILHOU pabomuvl no oucyuniuxe. B
uccned08anul NPedloNceHa memMamuka npoexkmos 0 cmyoenmos I-I1 Kypcos ¢ anenuticKum s361Kom
obyuenus. Takoce onpedeieH MepMUHOLOSUYECKULL annapam uccied08anus, GbIsICHEHbL OCHOBHbLE
mpebosanus K popmMyaupo8aHuio memvl RPOEKmos, Kpumepuu OYeHKu u m.o.

KarueBble ciI0Ba: pycckuil  A3bIK  KAK  UHOCMPAHHbBIL, ~Memoo NPOEKmos, NpOeKmHas
0esimenbHOCb, NPOEKM, 8UOEOPOJIUK.

bubauorpaguueckasi ccbuika: benesonenckas H.II. Paboma Hao 6udeopoiuxom Kaxk 6uo
npoexmuotl desmenvhocmu cmyoenmos na 3anwsmusx PKHW || SOCIAL PHENOMENA AND
PROCESSES. 2024. Ne 1(6). C. 28-37.

Introduction.

The intensive implementation of Russian as a foreign language (RFL) in non-philological
higher educational institutions requires the updating and improvement of existing methods and the
development of new ones [12]. The goal of language education for foreign students involves meeting
their communicative needs in everyday life, academic and professional spheres, socio-cultural
contexts, and academic and scientific fields, as well as forming communicative competence [3, 7].
Mandatory teaching methods and approaches should closely approximate real communication
conditions with representatives of the target language culture. Among the numerous pedagogical
technologies, project-based methodology holds a leading position, as it can satisfy the requirements
of a personality-oriented approach to learning, is an important factor in developing creative thinking,
fostering independence and personal activity, creativity, and communicativeness of foreign students,
and serves as a means of forming communicative motivation for learning Russian to engage in
specific communication acts. The use of project-based methodology in the learning process allows
for a greater application of language knowledge and speech skills [11], as well as effectively
combining educational, analytical, and educational activities [10].

In recent decades, educational project technologies have found wide application in various
fields of knowledge: they are universal and can be used in the study of many disciplines, at all levels
of education, both in the classroom and in extracurricular activities.

In modern language didactics, there are numerous works dedicated to the study of the project
method. Researchers have focused on the theoretical foundations, development, and implementation
of project activities [8], the implementation of project activities in higher educational institutions [13],
and the possibilities of implementing autonomous learning through the project method [6]. A large
number of works are devoted to the organization of foreign language teaching (especially English)
using the project method [1, 5]. However, the organization of teaching RFL using the project method
remains largely unexplored, with few exceptions [9]. The multifunctionality of the project method as
a teaching method, its compatibility with modern education requirements, and the insufficient study
of the organization of work with project technology in RFL classes indicate the relevance of the
proposed topic.

Scholars interpret the term "project” in the field of teaching a foreign language as a system of
communicative exercises that involves students' creative activity aimed at solving a specific problem;
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the foreign language communicative and cognitive activity of students; the product of creative
communicative and cognitive activity [2].

The project method is commonly referred to as an educational organization where students
acquire knowledge and skills through planning and executing practical tasks - projects [8]. Project-
based language teaching methodology is a complex set of methods that allows students to master
foreign language material while completing individual tasks; it is a special form of organizing
communicative and cognitive activities, creating conditions for collaborative student work [2].

E.O. Rozova considers designing in the field of foreign language and culture studies as a
creative educational-cognitive foreign language communicative activity, which is problematic in the
form of presenting educational material, practical in its use, intellectually demanding in content, and
independent in the way knowledge, skills, and abilities are acquired [10]. Designing is useful for
learning a foreign language because it allows for changing the artificial environment and serves as a
creative, innovative activity, as it is always directed towards creating a new product [11].

The object of this study is project technology as an interactive teaching method in teaching
RFL. The subject of the research is a video clip (film) as a creative project.

The aim of the research is to analyze the possibilities of using the project method, particularly
working on a video clip, in RFL education.

Methods and materials.

The article employs a comprehensive methodology for analyzing scientific and
methodological literature, within which the theoretical foundations are studied and the main
characteristics of project technology are identified. Special attention is given to the use of creative
projects (video clips) as a form of independent work for foreign students in RFL classes (project
themes, evaluation criteria).

The author's conceptual approaches to problem-solving.

In the methodology of teaching RFL, we consider the project method (project methodology
or project technology) as a special structural and organizational form of the educational process, built
on solving a specific problem, consciously and specifically identified primarily by the student in the
context of their own communicative needs, the main goal of which is to create a final product
(project). We understand project development as the work of the teacher on planning project work
with students on one hand, and the initial stage of the student's work on the project on the other hand.
In turn, project activity can be synonymous with project development, but it encompasses all stages
of working on the project aimed at achieving the result —a completed product. Project-based learning
is learning using project methodology. The product of project activity (synonymous with the
ambiguous term "project"”) is the final product, the result of the student's project activity.

We believe that when organizing independent work for students in the context of learning
RFL, working on video clips will be successful, as it is accompanied by photo and video
documentation of real-life situations, which is especially popular among college students [4]. A video
clip can be amateur footage as well as a product of video editing programs involving students' photos
and comments on the proposed topic.

We understand a video clip as a type of final creative product (film project), short or long in
duration, simple or complex in structure, mono or interdisciplinary, individual, paired, or group-
based, with or without reliance on textbooks, with direct, distance, or mediated contact with native
speakers of the project language.

Results.

Analysis of scientific and methodological literature allowed us to propose the following
thematic areas for film projects for students of the first and second years of English language learning
(Table 1):
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Table 1

Themes for film projects for first and second-year students studying English language

"My future family"

"Me and my husband / my wife"
"Rules for children™

"Rules for parents"

Lexical theme Project Theme Approximate Work Characteristics
worked on
during
classroom work
15t Year
«About myself» | "Meet me! " Introduce oneself.
«Family» "Meet my family" Describe the family; describe the family the

student dreams of; describe what family
members do and what is recommended for
them

«City where [
live and study»

"Meet the city where | study"
"City tour"

Describe the city, conduct a video tour of
interesting places, introduce the city's history

"Conversation on the street"
"Conversation in the store"
"Phone conversation"

«University» "University rules” Describe university rules, rules for students
"I chose this university" or teachers, talk about the location of the
"What and where? " main university structures, make a video tour
"l am a teacher" of the university (or a specific place in the
"l am a student” university).

«Dormitory. "Dormitory rules" Describe the room, define the rules of

Room» "Welcome to my room! " behavior in the dormitory.

«My friends» "Who is a true friend?" Describe the appearance and character of a
"My friend" friend, describe the desired friend,

characterize a real friend.

«Traditionsy "And we too... " Talk about traditions (celebrations, behavior)
"Russian traditions" in Russia or the native country, compare the
"Traditions of my country" traditions of two countries.

«Language "Meeting friends" Role-play dialogues on suggested topics.

etiquette» "Conversation in the dormitory"

«What | love»

"My favorite things"
"My favorite activities"
"My favorite subjects”
"My favorite cafe"
"My favorite shops"

Describe and list favorite things, activities,
etc.

«Famous person»

"Famous athlete"
"Great Russian actor"
"Popular singer"

Describe a famous Russian (or famous
people from the native country).

2"d year
«My group» "In our group" Describe the relationships in the group,
"How we relax™ favorite group activities.
"And | can..."
«My hobbies / "My hobby" Talk about a favorite activity, list rules, tools,
my interests» "My favorite activity" and the workflow order.
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«Travels»

"Invitation to..."

"Have you been to..."

"Going on a journey"

"Planning a trip"

"Travel rules"
"Recommendations for tourists”
"My first trip"

"My last trip"

Prepare a video advertisement for a travel
agency, introduce a certain country, describe
the rules to follow during trips, write
memories.

«In the city»

"City tour™

"The longest street”
"Transport"

"Recreational places™
"Useful places (post office,
hospitals, banks)"

Describe the city, talk about basic rules,
develop a promotional video for
cinemas/bowling clubs/cafes; develop a
behavior algorithm in the city.

«Food»

"We're going to the store"
"What to buy?"

"How to choose good products”
"How to buy groceries?"

Act out a trip to the store; talk about the main
criteria you use when choosing products,
rules in grocery stores (supermarkets and
small grocery stores).

«National dishes»

"Master class of cooking a
traditional Russian dish™
"Overview of traditional dishes
"Holiday dishes"

Video masterclass of cooking a specific
dish. Talk about traditional dishes of
Russian cuisine and your own country.

«Birthday»

"Gifting rules"

"Birthday preparation”
"Choosing a gift"

"Birthday celebration traditions
in Russia and my native
country"

Talk about birthday celebration traditions in
Russia and the native country.

«Patriot»

"Who is a patriot?"
"State symbols of the country”

Describe a patriot, describe the state symbols
of Russia and the native country.

Analysis of the presented results.

The goal of teaching RFL based on project methodology is to develop the communicative
competence of foreign students, consisting of the following components: linguistic, sociocultural,
cognitive, and personal [11]. The main characteristic component of project activity is the problem, or
more precisely, the problematic situation typical of a specific social group or cultural phenomenon
[11]. Requirements for project activities are also important: reliance on students' experience, parity,
personalization, interactivity, mobility, electiveness, and professional orientation [9].

The main types of speech activities that students develop when using project technology are
listening (information gathering), speaking (project defense, project presentation), and writing (script
writing). In the process of performing project tasks, the most favorable conditions are created for the
comprehensive development of all basic types of speech skills, both productive (speaking and
writing) and receptive (listening and reading) [9]. Organizing project activities for foreign students
requires extraordinary professional mastery from the teacher, as the final result and the nature of its
course depend on the skillfully posed problem, well-formulated and appropriately chosen topic.
Successful use of the project method requires considering students' language proficiency level, their
areas of interest, and the learning objectives [11].

The choice of project themes in different situations may vary. In some cases, these themes
may be formulated by teachers within approved educational programs. In other cases, teachers may
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consider instructional situations related to their subject, their own professional interests, and students'
interests and abilities. Project themes can also be suggested by the students themselves. A project
theme formulated by the teacher should require students to update their acquired knowledge, search
for new interesting information to expand their vocabulary, improve their communicative skills in
order to enhance the result.

Depending on the pedagogical goal, a project can be used: as a variant of conducting final
classes on sections of the course program; as a method of mastering common themes of the program,
involving the integration of knowledge from different subjects; as a major creative work, allowing
for a deeper understanding of the material proposed by the program in the structure of classroom and
extracurricular activities. The project method is expedient, pedagogically justified, and scientifically
substantiated when monitoring educational achievements.

The final product of students' project activities will be an invaluable content of videos, which
can subsequently be used as demonstrative audiovisual material in classes on a specific topic. In this
case, projects created by students acquire practical significance.

Creative projects do not have a detailed structure of joint activities of participants; it develops,
following the final result, the logic accepted by the group of joint activities, the interests of project
participants.

In our opinion, film projects should be categorized by structure (simple, complex); by the
number of participants (individual, paired, and group); by duration (short-term - covering the topic
of 1-3 lessons, medium-term - combining several lessons, long-term - designed for work performed
within a semester or year); by the nature of coordination of the project by the teacher (with open or
hidden coordination); by the subject-content sector of the project (monoprojects, interdisciplinary);
by the method of communication with native speakers of the studied language (with direct contact,
with distance communication, with communication through authentic texts).

When evaluating student projects, it is necessary to take into account the correspondence of
the level of speech presentation (monological, dialogical) to the requirements for students' knowledge
of substantive language competence outlined in the educational programs (word count, lexical and
phraseological composition, syntactic constructions, types of expression).

The volume should be agreed upon at the preparatory stage of students' project activities.
When working with first-year students, it is advisable to use monological projects such as
descriptions, reflections, or narratives. Interdisciplinary projects are appropriate for senior courses.
At the final stage of studying RFL, working on a project with direct or distance contact with native
speakers will be justified. For example, in the first and second year of studying RFL, it is practically
justified to create film projects on topics such as "University Structure (How to Find)", "My Studies
(How to Work)", "My Free Time (Where to Relax)", etc. When studying language for specific
purposes, role-playing dialogues of a professional nature are appropriate.

It is important to set the goal of creating projects. Acquiring communicative competencies
should be subordinated to resolving specific life (everyday or professional) situations (problems). For
example, second-year students can be asked to create project content (to replenish the media library
on the discipline), in which they will introduce future freshmen to the features of student life, life in
Russia, etc. Thus, second-year students seemingly transmit their own life experience and then the
general experience. This will, firstly, increase the level of responsibility (the significance of their own
work), and secondly, provide an opportunity for self-realization.

Before beginning work with students, teachers should develop requirements as well as criteria
for assessing the products of project activities. It is necessary to define the project goal (which should
correspond to its type), components, criteria (taking into account all stages of work), and assessment
procedures.

The lack of professional mastery among students in using a camera should not become a
serious obstacle, but it should not give students a reason for non-serious work either. Therefore, the
presentation of the project is evaluated, but it is not determinative. The main focus of evaluation is
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primarily on the content, language, speech (pragmatic), and communicative competencies. When
assessing these competencies of students, it is important to consider the requirements outlined in the
discipline programs. Content parameters to be considered include the sequence, logical presentation
of opinions, argumentation, relevance of material, completeness of topic disclosure, correspondence
of material to the topic, etc. (Table 2). Language and speech competence involve:

- Using appropriate language units according to the material learned (if the proposed topic
implies that the student should have a certain amount of lexical material and communicative models,
then the student needs to utilize them fully; the correct framing of the problem, topic, and tasks by
the teacher is crucial as it prompts the need to use the learned units).

- Using language units of the corresponding level (a second-year student should actively use
not only the lexical items or syntactic structures learned in the first year but primarily employ units
of a more complex level that they are currently mastering).

- Observing the norms of literary language (phonetic, articulation, lexical, grammatical,
stylistic).

- Utilizing lexical and grammatical richness and stylistic expression of the language (in
accordance with the level of language proficiency, skills, abilities, and capabilities of the students).

The specified requirements should be aligned with regulatory documents such as the working
program, standard program, and exemplary program for teaching RFL.

Table 2
Criteria for evaluating student projects

Evaluation criteria

External design Internal design

Musical design; Content design Linguistic and verbal design
appropriateness of photo
and video materials.

Logic, coherence, argumentation of Level compliance; richness, correct use of
statements, appropriateness, etc. speech units, and fluency

We also find it interesting to work on improving last year's project. A student who completed
a project in the first year already has some experience and specific developments. When receiving a
task related to the previous project in the second year, they understand the insufficiency of knowledge
and feel the need to improve their skills and abilities. This motivates them to actively engage in both
classroom and extracurricular activities. Thus, the importance of the initial research is realized,
relying on experience and analyzing their mistakes; the student strives for self-improvement and self-
education. Completing and defending such work will allow the student to see their own progress. A
comparison lesson between projects from the first and second years may be important for students
for self-analysis and realizing their progress in mastering the Russian language.

The implementation of projects into the organization of students' independent work implies
defining the stages of work for both students and the teacher. In our opinion, it is advisable to identify
three stages of project activities for the teacher:

- Preparatory (project planning): defining the topic, problem, goals, and tasks of the project
work; determining the type and method of work according to the needs and competencies of the
students; planning the organization of work, developing requirements and evaluation criteria,
preparing samples for demonstration; analyzing student learning activities; acquainting students with
project work as an exciting method of self-education;
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- Organizational work: introducing students to a specific project, requirements, evaluation
criteria, problems, and themes (after which students should be given time for reflection - to review
existing materials, independently outline the boundaries and plan of work, suggest a topic; students'
choice of work; distribution of work, writing a schedule - stages of students' project activities;

- Monitoring (coordination and guidance of student work, assessment of work).

Students must have an understanding of project activities and be familiar with the principles
of project work at the beginning of the work. Student project activities also consist of three stages:

- Preparatory (familiarization with the proposed projects; reflection - choosing a topic,
suggesting their own topic, defining the method and principles of work, planning the organization of
further work, creating a schedule;

- Executive (direct work on the project, preparation for defense),

- Defense (presentation of work and self-analysis).

Conclusion.

The reinforcement of independent work in the study of RFL signifies a fundamentally new
approach to the educational process. Employing the project method in organizing independent work
for foreign students transforms it into practically significant and engaging research and discoveries,
enabling students to apply acquired knowledge in practice.

The use of project technology in the context of RFL learning is positive because it promotes
a deep understanding of the nature and essence of the Russian language as a means of intercultural
communication. It involves independent searching for Russian-language information, self-directed
research utilizing Russian language resources, and entails the production of a final product, the
process of which significantly expands the lexical repertoire. It provides foreign students with the
opportunity to gain experience in communicating in Russian, fosters the formation of Russian-
language communicative competence through the integrated development of all types of speech skills,
and contributes to the study of cultural and country-specific information.

In teaching RFL, it is expedient to apply such a type of project activity as working on a video
clip. This approach facilitates the organization of engaging independent work for foreign students.
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