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UNIT 1. AN INTRODUCTION TO ISSUES IN GENERAL
LINGUISTICS

Task 1. Read the following text. Find the right definitions to the
italicized words. Summarize it in several sentences.

What is General Linguistics?

General Linguistics examines the diversity of language structures and
use in the languages of the world — in other words, we examine and
develop linguistic theory on a comparative basis. This includes both the
search for common features (language universals) and probing the limits
of variation in natural languages (linguistic typology). We assume that
typology and research into universals is not limited to the structure of
sounds, words, and sentences, but also extends into the level of meaning
(semantics/pragmatics), the lexicon, and discourse structures.

We aim to study typology and universals on a broad and solid
empirical base. We stress attention to primary data (audio and video
recordings, written texts, experimental data). Because little is known about
most of the over 7000 languages spoken in the world today, this includes
language description and documentation (linguistic fieldwork), i.e., the
compilation of an extensive corpus of varied primary data of a given
idiom.

It is essential that the theories of language and grammar we work with
be of use for language description and comparison. Particularly, structural
properties found in a given language should be appraised as part of the
language’s system and not simply with reference to a theoretical model, so
as not to suffer from euro-centric bias. Linguistic theory must also be able
to address the cognitive and social roots of language-based thinking and
acting, which means considering language structure and use as being part
of communicative behavior as a whole.

Language comparison is not limited to contrasting language structures
and types of language use from different parts of the world, but also
includes studying the chronological development of historical stages of one
and the same language (language change). The study of language change
not only examines and systemizes diversity, but also tries to answer the
question of the mechanisms of linguistic diversification and of why
languages are different and constantly changing in the first place.
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Task 2. Match the terms with the definitions.

Words Definitions

extralinguistic Any element which is postulated by the linguist but which has
no realization in language, e.g., the plural morpheme which some
linguists might assume to be present, but not realized

paradigm A reference to one point of time in a language
['peeradaim]
structuralism The set of forms belonging to a particular word-class or member
of a word-class
synchronic A reference to linguistics in which the main aim is to list and
classify features and phenomena
zero A type of linguistic analysis which stresses the interrelatedness

of all levels and sub-levels of language. It was introduced at the
beginning of the 20" century by Ferdinand de Saussure

taxonomic The possibility of using language to talk about language
[teek 'spnomi]
sign language An application of a word to another with which it is figuratively
but not literally associated
reflexiveness A situation where the linguist chooses to ignore details of
language use for reasons of greater generalization
metaphor A communication system in which people use their hands to
convey signals
idealization Any phenomenon which lies outside of language

Task 3. Check your linguistic skills. Answer the following questions.

1. What are the different levels of linguistic analysis? Determine the

relationship between linguistics and other disciplines.

2. Can you describe the kinds of questions scholars explore in linguistics?

Why are they pivotal?

3. Do you know anything about the relationship between research in

SN

linguistics and artificial intelligence (Al)? What roles might linguistics
scholarship play in the next era of Al research?
. How will the English language look like in a century? Explain why.

5. What are the most popular constructed languages? Why is it difficult to

construct a unified language?

6. Give any examples of synchronic and diachronic approaches to the

study of languages. Are synchronic and diachronic approaches
connected with each other? If so, why?

7. What is the (Sapir-Whorf) hypothesis of linguistic relativity about?

[e0)

Give some examples.
. What is linguistic ambiguity? Give some examples.
. Describe such a Saussurean dichotomy as Language and Speech.
6



10. What is sociolinguistics about?

Task 4. Translate the following text into English. Pay special attention
to translating Russian terms.

Cormacao Coccropy, sSI3pIK — TO, YTO HYKHO H3y4aTb B TEPBYIO
odepenb. Beé yHKIMOHNpOBaHHE S3bIKa — pedb — MOXKHO OTOJBHHYTb
Ha BTOpOM maaH win «Ha noToM». CocClop NPOTUBONOCTABUI
BHYTPEHHIOI  JIMHIBUCTHUKY, M3y4yalollyl0 f3bIK, W  BHELIHIOIO
JUHTBUCTUKY, MCCIENYIOLIIYI0 IIPOYME BHUABI PEUEBOM AEATEIBHOCTH.
Jlexuus 0 peuu B €ro Kypce Ui CTyI€HTOB, IOJOKEHHOM B OCHOBY KHHIH,
uMenach B IUIaHe, HO Tak W He Obpta mpoumrana. Mpem Cocciopa
no3Bonunu  Goiee CTPOrOo M IMOCJIENOBATEIBHO 3aHUMATHCS TEMH
npoOjeMaMH, KOTOpBIC W paHBIIC HAXOMWINCh B IICHTPE BHUMAHHSA
JIMHTBUCTOB, KOTJa OHM NHCAaJM IPaMMAaTHKH W COCTAaBJISJIM CJIOBapH.
IlooToMy mnpOTHUBONOCTABICHUE S3bIKA U pedd ObIIO  MPHHATO
OONBIIMHCTBOM YYEHBIX IEpBOI MONOBHHBI XX B., KaK M IPEIIOKEHHAS
UM pacCcTaHOBKa MpPHOPUTETOB. Ha 3TOM mocTynaTre OCHOBBIBANOCH
OOJIBIIMHCTBO IIKOJ CTPYKTYPHOH JHHTBHUCTHKH, TOCIIOACTBOBAaBIICH B
MHUpOBOIT Hayke O si3bike B 1920-1950-¢ rT. (B Hammell cTpaHe ee paciBeT
nputencs Ha 1960-1970-e rr.). Ho u s3p1k0Be1bl, HE TPUHAIICKABIINE K
CTPYKTYPHOMY JIarepio, 0OBIMHO 3aHUMAIHCh TEMHU pobjIeMaMu, KOTOPbIE
Coccrop OTHEC K SI3BIKY. ..

B. M. Annamos. A3zvikoznanue: Om Apucmomens 00 KOMNbIOMEPHOU
JIUHSBUCTHUKU

Task 5. Do you know David Crystal who is one
of the most popular contemporary linguists? Watch
one of his speeches that is dedicated to reflecting on
the future of the English language®. Do you agree with
Crystal’s idea on English becoming the global
language? Speak for at least 3 minutes.

Task 6. Complete the following quotes by Ferdinand de Saussure. Fill
in the gaps with suitable prepositions.

1. ... language, thought is a wvague, uncharted nebula. 2.
Psychologically our thought — apart ... its expression in words — is only a
shapeless and indistinct mass. 3. Speech has both an individual and a social

1 BritishCouncilSerbia. (2013, December 14). David Crystal - Will English Always Be
the Global Language? [Video]. YouTube. https://www.youtube.com/watch?v=5
Kvs8SxN8mc
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side, and we cannot conceive ... one without the other. 4. A linguistic
system is a series of differences of sound combined ... a series of
differences of ideas. 5. ... the study of language to remain solely the
business of a handful of specialists would be a quite unacceptable state of
affairs. 6. In practice, the study of language is ... some degree or other the
concern of everyone. 7. But a paradoxical consequence ... this general
interest is that no other subject has fostered more absurd notions, more
prejudices, more illusions, or more fantasies. 8. ... a psychological point of
view, these errors are ... interest in themselves. 9. But it is the primary task
... the linguist to denounce them, and to eradicate them as completely as
possible. 10. It is useful ... the historian, among others, to be able to see
the commonest forms of different phenomena, whether phonetic,
morphological or other, and how language lives, carries on and changes ...
time.

Task 7. Create 10 linguistic sentences with the words from tasks 1
and 2. Write them down into your glossary.

Task 8. Translate the following text into Russian. Pay special
attention to translating English terms.

...Sentences are made up of words. In principle, we could refer to
these basic building blocks by indicating where in a sentence a word
occurs. For instance, if we want to refer to cat in My first cat was called
Felix, we might say ‘the third word’. Or we could identify wood carving in
My brother’s favourite hobby is wood carving by referring to the “sixth and
seventh word’. It will be obvious that this is not a very efficient way of
going about it. It is also counterintuitive: language functions in predictable,
systematic, generalizable ways. And the fact that in My first cat was called
Felix, we can replace the word cat with dog, goldfish, monkey or parakeet
but not with sings, handsome, quickly, behind or since is no coincidence.

Indeed, sentences are much more than simple strings of words.
Sentences in English are structured on the basis of a limited number of
underlying principles. It is therefore much more efficient to use specific
terms to refer to words in sentences that behave in the same way. For
instance, nouns can be easily recognized because, unlike verbs, they can
be preceded by words such as the, these or every (words we call
determiners): the grass, these birds, every student. Adjectives can be
identified relatively easily because they almost always either occur
between a determiner and a noun (the fluffy clouds) or are used to
characterize the subject referent after a verb like be, look or seem (Those
clouds are/look/seem fluffy). When we use words like ‘noun’, ‘determiner’
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and ‘adjective’, we are referring to what are traditionally called parts of
speech...

Task 9. It is time you made your own presentations on the general
issues in linguistics. Here is the list of open-access articles that you can
easily find on the Internet. Your task is to choose one of them and render it
in English. Remember to:

e introduce the work;

e mention the sources that authors use in their studies;

o describe the method of the research;

e report the authors’ results;

e give your own comments on the article.

It is also important to use some academic phrases that allow you to
sound more natural (see the Appendices section). Don’t forget to support
your speech with a presentation.

1. LIEBER, R., & PLAG, I. (2021). The semantics of conversion
nouns and -ing nominalizations: A quantitative and theoretical perspective.
Journal of Linguistics, 1-37. doi:10.1017/S0022226721000311.

2. VAN DER KLIS, M., LE BRUYN, B., & DE SWART, H. (2021).
A multilingual corpus study of the competition between past and perfect in
narrative discourse. Journal of Linguistics, 1-35.
d0i:10.1017/S0022226721000244.

3. KINN, T. (2022). Regular and compositional aspects of NPN
constructions. Journal of Linguistics, 58(1), 1-35.
d0i:10.1017/S0022226721000116.

4. HOGEWEG, L., & VICENTE, A. (2020). On the nature of the
lexicon: The status of rich lexical meanings. Journal of Linguistics, 56(4),
865-891. doi:10.1017/S0022226720000316

5. BRANDTLER, J. (2019). The question of form in the forming of
questions: The meaning and use of clefted wh-interrogatives in Swedish.
Journal of Linguistics, 55(4), 755-794. doi:10.1017/S0022226718000634.

6. POLGARDI, K. (2015). Syncope, syllabic consonant formation,
and the distribution of stressed vowels in English. Journal of Linguistics,
51(2), 383-423. d0i:10.1017/S0022226714000486

7. HASPELMATH, M. (2021). Explaining grammatical coding
asymmetries: Form—frequency correspondences and predictability. Journal
of Linguistics, 57(3), 605-633. doi:10.1017/S0022226720000535.

8. SIMS-WILLIAMS, H. (2021). Token frequency as a determinant of
morphological change. Journal of Linguistics, 1-37.
doi:10.1017/S0022226721000438.
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UNIT 2. PHONETICS

Task 1. Read the following text. Find the right definitions to the
italicized words. Summarize it in several sentences.

Phonetics: The Study of Speech Sounds

Phonetics is concerned with the wide variety of sounds used by
speakers of human languages. There is a huge number of possible speech
sounds, also called phones or segments, of which each individual language
uses only a small portion. It is, however, important to note that any human,
child or adult, can learn how to pronounce all of these sounds, even the
ones that do not usually occur in their native languages.

There are three types of phonetics that reflect three different ways to
approach speech sounds:

Table 1 — The three types of phonetics

Type Field of study

The study of the production of speech sounds. It describes how the
articulatory | organs of speech, also called articulators, are used to produce, i.e.

phonetics | articulate, the individual speech sounds and classifies them according
to the involved mechanism of production

The study of the transmission and the physical properties of speech
sounds. It is an objective approach to describing sounds, concerned
with measuring and analysing the physical properties (such as
duration, frequency and intensity) of the sound waves we produce
when we speak

acoustic
phonetics

auditory The study of the perception of speech sounds. It studies how sounds
phonetics | are perceived and processed by the listener

These three main phases of the speech chain can also be depicted in
diagram form, keeping in mind that the brain of the speaker controls the
production of speech sounds and the brain of the listener has to analyze the
sounds received by the ear...

The sound-producing system has three basic components that are
involved in the production of speech sounds: first the lungs, second the
larynx (or voice box) containing the vocal folds (= folds of muscle
popularly known as vocal cords) and the glottis (= the space between the
vocal folds), and third the vocal tract above the larynx, including the oral
and nasal cavities.

The majority of sounds used in the world’s languages are produced by
an airstream that is pushed up from the lungs (= pulmonic) and leaves the
body through the mouth or the nose, or sometimes both (= egressive
‘outwards’). This is called an egressive pulmonic airstream mechanism.
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All English speech sounds are produced in this way. Other airstream
mechanisms are possible, e.g. mechanisms making use of ingressive
airstream (= ingressive ‘inwards”), but will not be discussed here.

The airstream from the lungs is modified by the so-called organs of
speech (or articulators) to produce a variety of different sounds. The
description and classification of sounds for the most part depends on how
and where the airstream is modified by these articulators. We distinguish
movable (or mobile) active articulators that can be voluntarily controlled,
such as the lips or the tongue, and immovable (or non-mobile) passive
articulators that cannot be voluntarily controlled, such as the alveolar ridge
or the hard palate. Despite the name “organs of speech”, however, it must
be pointed out that biological functions, in particular eating and breathing
rather than speech, are the primary purpose of these organs...

Task 2. Match the terms with the definitions.

Words Definitions

affricate It is a place of articulation characterized by the tip of the tongue being
held against the back of the upper teeth

allophone It is a system of transcribing the sounds of languages which consists
of some Latin and Greek letters and a variety of additional symbols
and diacritics

alveolar It is a term which refers to all the suprasegmental properties of
language such as pitch, loudness, tempo and rhythm
dental That part of the sound system of a language which involves the use of
pitch to convey information
glottal It is a phonetic segment which consists of a stop followed
immediately by a fricative
glide It is a term referring to sounds produced at the gap in the vocal folds
IPA It is a realization of a phoneme

labio-dental | It is a classification of sounds which are formed at the alveolar ridge
(the bone plate behind the upper teeth)

intonation It is a sound which from the point of view of phonological
classification lies between a vowel and a consonant. It is formed with
little friction and has a high degree of sonority which accounts for
why glides are found near the nucleus of syllables. Sometimes called a
semi-vowel

prosody This term describes a consonant which is formed by the lower lip
making contact with the upper teeth as in English and German [f] and

[v]

Task 3. Check your linguistic skills. Answer the following questions.

1. What is a monophthong?
2. What are the characteristics of diphthongs?
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. Can you provide us with examples of onomatopoeia in English?

. What are the nasal sounds in English?

. What is the manner of articulation for the [p] sound?

. Why are limericks useful for training phonetic skills?

. In what situations does one use low fall?

. In what situations does one use low rise?

. What are the differences between American pronunciation and British
pronunciation?

10. What is vowel reduction in phonetics?

O©OoO~NO O~ W

Task 4. Translate the following text into English. Pay special attention
to translating Russian terms.

VYcrHas pedyb BOCHPHHMMAETCS Ha CIIyX KaK CIMTHBIA TOTOK
Pa3HO00Pa3HBIX, YaCTO IIOBTOPSIOMINXCS 3BYKOB, IIPOM3BOIUMBIX PEUEBBIM
anmnapatoM. Bce monoxeHHs W IBIKCHUS PEUYEBBIX OPraHOB, KOTOPHIE B
CBOEM B3aUMOJICHCTBHM TIPOM3BOIAT 3BYKH SI3bIKa, MBI YCIOBUMCS
Ha3bIBaTh ApPTUKY/SLUSIMHU, a pa3MuHble HM3MEHEHHs TOHa Trojoca —
uHTOHammed. Tak Kak apTUKYIAMS W WHTOHAIMA B JKUBOM pedn
HEOTJEIUMBl Jpyr OT Jpyra, TEPMHUH «IPOU3HOIICHUE» IOJKEH
MOHUMATHCSI KaK COBOKYITHOCTb 3THX (DOHETHYECKHX KOMIIOHEHTOB YCTHOI
pedn.

BenenctBue cBomx cnenn(pMUECKHX 3aKOHOB pA3BUTHS 3BYKOBAs
(dopMa peun 3HAYUTENFHO OTKIIOHAETCS OT OYKBEHHOro NMHchbMa. B cumy
3TOTO OOCTOSITENbCTBA (POHETHKA, IMPEAMETOM KOTOPOH SIBISETCS yCTHAs
pedb, TONB3YyeTCsl CBOEH CHCTeMON 3HAaKOB 3BYKOBOTO O0O3HAYEHHS.
3anuch peud ¢ MOMOIIBIO TaKOH CHCTEMbI HA3BIBAeTCS TPaHCKPUILIHEH.
3HakM (DOHETHYECKOH TPaHCKPHIIIMU OOBIYHO JAlOTCS B KBaJPATHBIX
CKOOKax.

PeueBoii anmapar 4yenoBeka, HE3aBUCUMO OT TOT'O, KAKOB €0 POJHOM
A3BIK, MPEACTaBIAET cOOOH aHATOMHYECKH OJHY M Ty )K€ CTPYKTypy. U3
3TOTO, OJTHAKO, HE CJIEYET, YTO U 3BYKH PA3JIMYHBIX S3bIKOB JJOJKHBI OBITh
OJJMHAKOBBIMH. B NIECTBUTEIBHOCTH TOXJECTBEHHOCTh  CTPOCHUS
pEedeBoro anmapara y JIioJiei, TOBOPAIINX Ha Pa3HBIX SA3bIKax, MPOSBIAETCS
JIMIIb B TOM, YTO B 3BYKOBBIX CHCTEMaX S3bIKOB MOXHO HaOIrOAaTh 00IIIHe
3BYKOBBIC THITBI M OOIIME 3aKOHOMEPHOCTH B MOXIYJIALMAX royoca. Tak,
HarpuMmep, BO BCEX A3bIKAX MOXHO OOHAPYKHTh pa3IMYHbIC BHIbI
IBYTYOHBIX COIJIACHBIX THOA [M, 6, n]; Te WIM WHBIC apTHKYJSILUH
MEepEeTHEA3BIYHBIX WM 3aJHES3BIYHBIX COTJTIACHBIX; B KaXIIOM S3BIKE
HUMeeTCs Kakoi-mibo OTTeHOK riacHbix Tuma [a] wmu [o] u, Hakowern, Te
WIM WHBIE DPA3HOBUIHOCTM TIOBBILICHWS W TOHIKEHHS TIoJioca MpH
IIPOU3HECEHUH CIIOB U IIPEII0KEHUH.
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TimaTeapHOE W3YYEHHE TOXKICCTBEHHBIX [0 THIy 3BYKOB U3
Pa3IMYHBIX A3BIKOB MOKA3bIBAET, YTO, HECMOTPS Ha BHEIIHEE CXOJCTBO IO
aKyCTHYECKOMY BIICUATICHHIO, OHU apTHKYIUPYIOTCS HE OTHUMH H TEMH
JKe, a OCOOBIMH, XapaKTEPHBIMH JUIS KaXJOTO S3bIKa VKIaJAaMd H
JBHKCHHUSIMH OPTaHOB PEYH, CBOCOOPA3HBIM PEKUMOM PEUEBOTO JIbIXAHHMS,
rojjoca ¥  MBIIICYHOIO  HANpsDKeHUs. Bech  KOMIUIEKC — TakKuX
crielMpUIECKUX 0COOCHHOCTEH sI3bIKa HA3bIBACTCS €r0 apTHKYJISILIMOHHON
0a3oii...

AJI Tepexos. [Ipaxmuueckuil Kypc (hoOHemuUKY aHeIUIICKO20 A3bIKA

Task 5. In Old English, [f] and [v] were in complementary
distribution. Unlike Modern English, this means that [f] and [v] were
allophones of the phoneme /f/ and that there were no minimal pairs
involving these phones. Analyse the following data from the Lord’s Prayer
by looking at the phonetic environments and the position in which the
allophones occur. Define the phonetic environments in which the two
allophones of /f/ occur in Old English and try to state the resulting
phonological rule, generalising as much as possible.

[ faeder] — feeder “father’

[ heovon] — heofon ‘heaven’
[hla:f] — half “loaf (of bread)’
['yvele] — yfele ‘evilly, badly’

Task 6.Give the conventional spelling or spellings for the following
English words and phrases provided in broad transcription.
a) /tfit/

b) /san/

c) /bart/

d) /auld 'mglyf/

e) /o, stmr’lerf(a)n/

f) Il gwistiks 1z fan/
g) /fou'netiks tu:/

h) /'heert ‘pota/

i) /d30:d3 "dablju: buf/

Task 7. Read the text below and fill in the gaps.

intonation, transcription, speech, language, stress, hearing, speaking

Imagine you’re sitting in a busy restaurant in a big city
many different foreign languages spoken. It’s noisy, but you want to
impress your friends with your (amazing) ability to tell which
is which. One important clue to help you is language melody, which
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includes (when a syllable is louder, longer, and higher because
the talker uses extra breath) and (a changing tune during a
phrase or sentence). For instance, someone Spanish has a very
different melody than someone speaking Mandarin, and you can hear it if
you know what you’re listening for. However, capturing these details in
written is much more difficult, particularly if you need to
compare healthy and disordered

Task 8. Read the text below and fill in the gaps.

men, creaky, linguists, surveys, characteristic, media

Creaking as the new cool?

Creaky voice is rather noticeable and can be introduced into singing
styles to give a quality to the voice (think of Britney Spears,
Ke$ha, and Lady Gaga). Other personality figures such as the
Kardashian sisters have a creaky quality.

Recent studies have led some to question whether creaky
voice may be picking up in the United States, perhaps as a fad among
young, white, urban upscale women. Some have shown a
surprisingly high rate of fry register in the voices of these subjects (in one
study, more than two-thirds of the 34 young American women sampled).
Creaky voice was formerly thought to be more prevalent in .
For example, a British survey showed higher voice usage
among men. Some sociolinguists suggest that an emphasis on creaky voice
may be a kind of group bonding thing, where participants indicate they’re
hanging out with the right crowds. At this writing, the sample sizes are
small and it isn’t certain exactly what’s going on.

UNIT 3. MORPHOLOGY AND SYNTAX

Task 1. Read the following text. Find the right definitions to the
italicized words. Summarize it in several sentences.

Morphology and syntax as two parts of linguistic description

In linguistics, syntax is the study of the principles and processes by
which sentences are constructed in particular languages. The term syntax is
also used to refer directly to the rules and principles that govern the
sentence structure of any individual language.

In linguistics, morphology is the identification, analysis and
description of the structure of a given language's morphemes and other
linguistic units, such as root words, affixes, parts of speech,
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intonation/stress, or implied context (words in a lexicon are the subject
matter of lexicology).

As the word is the main unit of traditional grammatical theory, it
serves the basis of the distinction which is frequently drawn between
morphology and syntax. Morphology deals with the internal structure of
words, peculiarities of their grammatical categories and their semantics
while traditional syntax deals with the rules governing combination of
words in sentences (and texts in modern linguistics). We can therefore say
that the word is the main unit of morphology.

It is difficult to arrive at a one-sentence definition of such a complex
linguistic unit as the word. First of all, it is the main expressive unit of
human language which ensures the thought-forming function of the
language. It is also the basic nominative unit of language with the help of
which the naming function of language is realized. As any linguistic sign
the word is a level unit. In the structure of language, it belongs to the upper
stage of the morphological level. It is a unit of the sphere of ‘language’
and it exists only through its speech actualization. One of the most
characteristic features of the word is its indivisibility. As any other
linguistic unit, the word is a bilateral entity. It unites a concept and a sound
image and thus has two sides — the content and expression sides: concept
and sound form.

Task 2. Match the terms with the definitions.

Words Definitions
indicative The form in which a sentence actually appears in speech; contrast
this with deep structure
case A part of a word to which prefixes and/or suffixes can be added
inflection A non-distinctive variant of a morpheme, e.g. -keit and -heit in

German (Heiterkeit, Schénheit) which vary according to the final
consonant of the base to which they are suffixed but share the same
grammatical function of nominal derivation

stem An inflection which indicates the relationship of a noun to other
elements in a sentence
suppletion Any linguistic element which requires the presence of another in a

structure or whose form is determined by another element or a
grammatical category

dependent A form in a paradigm which etymologically comes from another
source, e.g., the past tense form went in English is not formally
related to the verb go

noun phrase A factual mood which is used to make statements rather than issue
commands (imperative) or make uncertain, hypothetical statements
(subjunctive)
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Words Definitions

subordination | Any part of a sentence which has a noun as its head

surface A general reference to a relationship of dependence between two
structure elements, units or phrases
allomorph An alteration made to a word to indicate a certain grammatical

category, e.g., number and case with nouns or person, number and
tense with verbs

Task 3. Check your linguistic skills. Answer the following questions.

1. What is a morphological adaptation? Give some examples of the
morphological adaptation of loanwords.

2. What is a clitic? Give some examples from the Russian or English

language.

. Do affixes have any meanings? If so, give some examples.

. What is an infix? Give some examples.

. Think of the feminitives in the Russian language. What affixes are used
to form them? Do they have any meanings? If there are two options for
creating a feminitives, which one would you choose and why?

6. What is an allomorph? What are the allomorphs of the morpheme with
the meaning “plural” in this set of English words: criteria, dogs, oxen,
deer, judges, stimuli?

. What is a reduplication? Give some examples.

8. What are the functional morphemes in the following sentence? When he
arrived in the morning, the old man had an umbrella and a large plastic
bag full of books.

9. What is a morphological derivation? Give some examples.

10. What is a compound in linguistics? Give some examples.

[S2 1~ V]

~

Task 4. Translate the following text about morphology into English.
Pay special attention to translating Russian terms.

...CnoBo «Mopdonorusa» cocTaBlieHO H3 ABYX JpPEBHErPEYECKUX
KOpHEH M B IepeBOJie O3Ha4yaeT, COOCTBEHHO, «yuyeHue o (opme» (cp.
TPAaIWIMOHHBIA  HEMEIKHHA  aHaJor Formenlehre, OYKBaJIEHO
BOCTIPOM3BOJISIIUN CTPYKTYpY rpedeckord Mojeinu). CaM 3TOT TEPMUH HE
ABJSICTCS. CHENM(UYHBIM U JIMHTBHCTUKM W BO3HHK Takke BHE
nuHrBUCTHKK: B 1822 1. ... ['€re mpeamokxunm MCHOIB30BaTh €ro B
€CTeCTBEHHBIX Haykax (B Ouosiorud, (U3MOIOTMM W TEO0JOTHMH OH
OPUMEHSICTCS Il OMUCAHUS PA3IUYHBIX «(POPM» JKUBOW M HEKHUBOU
MPUPOJIBI IO CUX MOP). B JIMHIBUCTUKY K€ OH OKa3aJics IEPEHECEH TOJIBKO
BO BTOpoii nosioBuHe XIX B., Koraa «ouonorndeckas mMetadopa» BoooOie,
KaK U3BECTHO, ObIJIa B ICCIEIOBAHNUH SI3bIKA OYEHB ITOIYJISIPHA.
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B nuHrBHCTHKE, ONHAKO, 3HAYCHHE ITOTO TEPMUHA (HECMOTpPS Ha
aBToputer ['€Te, CTOSBIIET0 y €ro KOJBIOETH) OKa3aIoCh B KOHEYHOM
cueTe BechbMa MAJCKUM OT IIePBOHAYANBHOTO «H3Y4eHHs (Hopm»...
HaunGonee oOmenpuHsATOE W yCTOSBIIEECS B COBPEMECHHOW Hayke
noHuMaHue xopomo copmymupoano U. A. Mempaykom: «Mopdonorus
€CTb YacTh JIMHTBHCTHKH, 3aHUMAOMAsCs CIOBOM BO BCEX €r0
PEIIEBAHTHBIX ACIIEKTax). ..

B. A. IInynesn. Obwas mopgonozus

Task 5. Translate the following text about syntax into English. Pay
special attention to translating Russian terms.

...CuHTaKcMC Kak Hayka O CTPOCHHHM CIIOBOCOYETaHUS U
OPEIJIOKCHUST HMEET JBE OCHOBHBIC 3aaud: ONUCATENbHYI0 U
00BSACHUTEIBHYIO (TeOopeTHUecKyto). CHHTaKCHYECKOE OIMCaHHe — 3TO
MHOXKECTBO  TpPaBWJ, KOTOpPBIE  XapaKTepH3YIOT  CHHTAKCHUECKHIA
KOMIIOHEHT 3HaHWS A3bIka. [Ipn cocTaBiaeHNN 3THX MPaBHI UCIIOIb3YETCS
rpaMMaTHYeCKUil MEeTas3blk — TEPMHHBI U CHMBOJIBI C OIpEIEICHHBIM
3HAYEHHEM U MPaBHUJIA UX YIOTPEOICHHS.

3aga4ya 00BSICHEHHS MPH UCCIIEAOBAHNM CHHTAKCHCA, KaK M BOOOIIE B
HayKe, 3aKJII04aeTcs B TOM, YTOObI TIOHATH, T0YeMy HaOmonaeMble (aKThl
UMEHHO TaKOBbI, KAKUE OHU €CTh. DTO O3HA4YaeT, B YaCTHOCTH, OTBET Ha
BOIIPOC, TI0YEMY CHUHTAKCHYECKUE CTPYKTYPHI B PA3JIMUHBIX SA3bIKaX, B TOM
qucie HE CBS3aHHBIX HHU POJACTBOM, HH Treorpauyeckoil OIN30CThIO,
00HApYKUBAIOT MHOTOYHCIICHHEBIEC (M HEPENKO IMOpPa3UTENbHBIE) CXOICTBA.
Onncanue UMeET JEJ0 C KAKUM-TO OJHHM SI3BIKOM, OOBSICHEHHUE (TEOpHSI)
— ¢ S3BIKOM BOOOIIIE. ..

A I'. Tecmeney. Bsedenue 6 06uull CUHMAKCUC

Task 6. Does grammar matter? Nowadays it is
believed that the communication between people can
exist without using proper grammar rules. Do you
agree with this statement? Watch one of the TED
videos? and deliver your own speech on the importance
of grammar. Speak for at least 3 minutes.

Task 7. Complete the following quotes about morphology and syntax.
Fill in the gaps with suitable prepositions.

2 TED-ed. (2016, April 12). Does grammar matter? [Video]. TED. https://www.ted.
com/talks/andreea_s_calude_does_grammar_matter
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1. Speech is more intimate ... its syntax than writing. It has shorter
clauses and more no-content words to link these clauses up. Writing is
denser, ... longer clauses and more content words. Speech is simple words
... complex sentences; writing is complex words ... simple sentences (Joe
Moran). 2. Florid language frequently leads ... merry lovemaking when
accompanied ... the correct diction, syntax, and timing (Stewart Stafford).
3. Morris’s general style ... interaction ... his students most certainly also
contributes ... his and their success ... advancing our knowledge of
morphology (Ora Matushansky). 4. | escape disaster ... writing a poem ...
a joke in it: The past, present, and future walk ... a bar—it was tense (Kelli
Russell Agodon). 5. Syntax is the study ... the principles and processes by
which sentences are constructed ... particular languages. Syntactic
investigation ... a given language has as its goal the construction of a
grammar that can be viewed as a device of some sort ... producing the
sentences of the language under analysis (Noam Chomsky). 6. Bad writing
is more than a matter ... (expletive deleted) syntax and faulty observation;
bad writing usually arises ... a stubborn refusal to tell stories ... what
people actually do to face the fact, let us say, that murderers sometimes
help old ladies cross the street (Stephen King). 7. And so for example, say
the relation ... a verb and an object, a transitive verb and an object is the
same semantically whether the verb precedes or follows the object, it
doesn't care, you know (Noam Chomsky). 8. Moving ... the conventional
direction, phonetics concerns the acoustic dimensions of linguistic sound.
Phonology studies the clustering of those acoustic properties ... significant
cues. Morphology studies the clustering of those cues ... meaningful units.
Syntax studies the arrangement of those meaningful units ... expressive
sequences. Semantics studies the composite meaning of those sequences
(Randy Allen Harris).

Task 8. Write an essay on one of the following topics.

e Grammar is politics by other means.

e Grammar is the greatest joy in life, don't you find?

e Grammar and logic free language from being at the mercy of the tone of
voice.

e | was born to be a punctuation vigilante.

e The greater part of the world's troubles is due to questions of grammar.

Task 9. Make a review on an article that is dedicated to the
morphology and syntax of any language.
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UNIT 4. CURRENT STUDIES IN SEMANTICS AND PRAGMATICS

Task 1. Read the following text. Find the right definitions to the
italicized words. Summarize it in several sentences.

Semantics

Semantics, the study of word meaning and sentence meaning,
abstracted away from contexts of use, is a descriptive subject. It is an
attempt to describe and understand the nature of the knowledge about
meaning in their language that people have from knowing the language. It
is not a prescriptive enterprise with an interest in advising or pressuring
speakers or writers into abandoning some meanings and adopting others
(though pedants can certainly benefit from studying the semantics of a
language they want to lay down rules about, to become clear on what
aspects of conventional meaning they dislike and which they favour). A
related point is that one can know a language perfectly well without
knowing its history. While it is fascinating to find out about the historical
currents and changes that explain why there are similarities in the
pronunciations or spellings of words that share similarities in meaning —
for example: arms (body parts, weapons) army, armada and armadillo —
this kind of knowledge is not essential for using present-day English...
Historical linguists investigating language change over time sometimes
concern themselves with semantic (and pragmatic) matters. They are then
doing historical (linguistic) semantics (and/or pragmatics).

Semantic description of language knowledge is different from the
encyclopedia maker’s task of cataloguing general knowledge. The words
tangerine and clementine illustrate distinctions that are not part of our
knowledge of English, but rather a fruiterer’s kind of expertise, which
some other people also know, but which most users of English do not have
to know. As long as they are aware that these are citrus fruits, they do not
need English lessons on this point...

Task 2. Match the terms with the definitions.

Words Definitions

connotation | A collective term for sets of meanings which are taken to belong
together, e.g. colour, furniture, food, clothes

denotation | The relationship between a word and the non-linguistic, ‘outside’
world

semantic Additional meaning which arises due to the associations a word has
field

speech act | A statement which can be assessed as being true or false
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Words Definitions

proposition | The act of speaking with another individual

synonym A set of words which always co-occur and where the meaning is not
necessarily derived by concatenating the individual parts of the idiom

sense That part of a sentence which is the focus of interest and usually
relations introduced at the beginning
topic A word which is taken to have the same meaning as one or more other
words

comment | The semantic relationships which obtain between words as opposed to
those which hold between words and the outside world

idiom A term applied to the new information conveyed in a sentence

Task 3. Check your linguistic skills. Answer the following questions.

. How is semantics related to other linguistic disciplines?

. What problems can arise in the semantic classification of words?

. Think about what words can be attributed to the empire semantic field?
What references will you use for searching for information?

4. What is the nature of the relationship between the signified and the
signifier in the sign?

. What do you know about Roget's Thesaurus?

. Do you know anything about other meanings of the semantics word? If
so, what are they?

7. What is WordNet? If you failed to know anything about it, surf the Net

to find out more information.
8. What is valence? Give some examples in Russian and English.

wWnN -

o O

Task 4. Translate the following text into English. Pay special attention
to translating Russian terms.

...KobGo3eBa, yTBep:K/Ias, YTo0 NpeaMeT JMHTBUCTHUCCKOW CEMAaHTHKU
JIBOWCTBEHEH, OIMpeJeNseT CEMaHTHKy He Kak HayKy O 3HadeHHH
SI3BIKOBBIX BBIPAKCHHU, a KaK «pas3fieNl sA3bIKO3HAHMS, H3YyYarolui
COJIep)KaHUe CIWHHUI] A3BIKA M TE€X PEUYEBBIX MPOU3BEICHHMN, KOTOPHIC H3
3THUX €IUHUIl CTPOsTCs». OHa o0palaeT BHUMaHUe Ha TO, YTO BO MHOTHX
S3BIKAX, B TOM YHCIC U B PYCCKOM, PA3HUYaIOTCS MOHSITHS «3HAUCHHE) U
«cMbICi», Sinn u Bedeutung mo-HeMerky, SENSe u Meaning mo-aHrIuACKH,
sens u signification mo-¢pasniry3cku u T.1. TONKOBBIC CIOBAPH MPUBOMASAT
3TH CJIOBa KAaK CHHOHHMMBI, OJHAKO HHTYHTHBHO HOCHTEIb S3BIKA
YYBCTBYET, YTO 3TO HE OJHO M TO €. AHAIU3UPYS MHOTHE MPUMEDPHI,
KoGo3eBa MpUXOAMNT K BBIBOAY, UYTO «3HAUCHHE» BOCIPUHUMAETCS
OOBIICHHBIM CO3HAHUEM KaK 4aCTh HEKOU 3HAKOBOW CHUCTEMBI, & «CMBICID
— Kak HeKWi OKCTEHCHOHAN, TPOCIHPOBAaHHWE COMCpPIKAHUS HA
KOTHUTHBHYIO M KOMMYHHKATHBHYIO CEpHI. ..
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...B urore KoGo3eBa npuxoIuT K BBIBOAY, YTO 3HAYEHHUE U CMBICI —
JIBA HETOXKJIECTBEHHBIX, XOTS W OJNU3KUX KoHIenTta. J[ims mposcHeHus
CMBICJIa OHA BBOAUT mapaMerp BpemeHn T: «3HaueHue X-a — 3TO
uHbopMalys, CBA3bIBacMass ¢ X-OM KOHBEHIIMOHAJIbHO, T.C. COIJIACHO
OOLIEIPUHATHIM TpaBUJIaM MCIIONB30BaHUS X-a B KadecTBE CPEICTBa
nepenaun uHpopManyu. Cmbicn X-a ansg Y-a T — 310 mHpOpMAIWs,
CBsI3pIBacMasi ¢ X-OM B CO3HaHWU Y-a B mepuoxa BpemeHu T, korma Y
MPOU3BOJUT WM BOCIpHHUMaeT X B KayecTBE CpEICTBA Iepeaadu
HHPOPMAITUID ...

C. A. I'awxos. Ucmopus cemanmuru. Cemanmuxa 8 Kpyey HayK

Task 5. It is time you focused on lexical semantics.
Watch the video® and comment on it in terms of
linguistics. Why is it crucial to study lexical semantics
nowadays?

Task 6. Read the following idea by Anna Wierzbicka, a well-known
polish linguist. Answer the questions.

...How is it possible to admit that to study language is to study the
correlations between sound and meaning and, at the same time, to try to
keep linguistics maximally “meaning-free”? Bloomfield’s own reason for
this contradictory position is quite clear: he wanted linguistics to be a
serious and rigorous discipline — “a science”; and it was not clear at the
time how, if at all, meaning could be studied in a rigorous and "scientific"
manner. In fact, even today, many defenders of the central role of meaning
in linguistics don’t seem to mind if meaning is spoken of in a loose, vague,
ad hoc way, without any coherent methodology. On this point, | must say
that | agree with Bloomfield: if we really want to study, in a rigorous way,
correlations between sounds and meanings (or between forms and
meanings), our standards of rigour and coherence in talking about meaning
shouldbe just as high and exacting as in talking about sounds and forms.

As | have tried to demonstrate for a quarter of a century, the key to a
rigorous and yet insightful talk about meaning lies in the notion of
semantic primitives (or semantic primes).

3 Ashworth, E. (2020, September 24). Lexical semantics. YouTube. Retrieved June 3, 2022,
from https://www.youtube.com/watch?v=e 3h0fB8Rhg&ab_channel=EvanAshworth
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To take an example. Two prominent researchers into child language
and the authors of a very valuable study on the acquisition of meaning,
Lucia French and Katherine Nelson start their discussion of the concept
“if” by saying: “it is difficult to provide a precise definition of the wordif”.
Then, after some discussion, they conclude: “the fundamental meaning of
if, in both logic and ordinary language, is one of implication”.

Two common assumptions are reflected in these statements. First, that
it is possible to define all words — including if — and second, that if a
word seems difficult to define, one had better reach for a scientific word of
Latin origin (such as implication) to ‘define’ it with. In my view, these
assumptions are not only false; they jointly constitute a stumbling block for
semantic analysis. One cannot define all words, because the very idea of
‘defining’ implies that there is not only something to be defined (a
definiendum) but also something to define it with (a set of definables) ...

1. How do you define semantic primes?

2. Give some primes of such semantic categories as speech, mental
predicates, time, space, and logical concepts.

3. Can these primes have any syntactic relations? If you doubt, try to find
an answer in some reference book.

4. Why is it difficult to apply unified semantic primes for all the
languages?

5. In your opinion, is it possible to turn linguistics into a serious and
rigorous discipline — “a science” (by Bloomfield)?

Task 7. Identify the meaning relation of the words for each of the
following pairs.

1) leave — return;

2) chair-leg — chair;

3) young - old;

4) bright — intelligent;
5) examiner — examinee;
6) flower — rose;

7) freedom - liberty.

Task 8. Explain the structural ambiguity in the following sentences.
Draw syntactic trees of each sentence and denote the ambiguity.

1) The student hit the teacher with the book.
2) | shot an elephant in my pajamas.
3) A lady watched an actor with opera glasses.
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4) Fighting animals could be dangerous.
5) Visiting relatives can be tiresome.

Task 9. When discussing the nature of meaning, we distinguished
between extension and intension. Give the extension and intension of each
word or phrase. Fill in the following table.

Words or Phrases Extensions Intensions

Prime Minister of the United
Kingdom

capital of United States

King of the United Kingdom

vegetable

daughter of Homer Simpson

President of Russia

ship

Task 10. Once J.R. Firth said, “You shall know a word by the
company it keeps.” Comment on this statement. Write a short essay. Use
more than 200 words.

Task 11. Read the following text. Find the right definitions to the
italicized words. Summarize it in several sentences.

What Does Pragmatics Do?

Pragmatics is the systematic study of how people understand and
communicate more than the literal meaning of words or sentences when
they speak, write or gesture, or, in more general terms, when they interpret
and produce what linguists call utterances. Utterances are spoken, written
or gestured contributions within a particular social context that derive their
meaning partly from that context. Therefore, pragmatics is also called the
study of utterance meaning, or meaning in context, or meaning in
interaction. These terms take into account that contexts develop and
redevelop dynamically, most markedly when we engage in live encounters
with others. Our utterances are not only shaped by the contexts in which
they occur but also create new contexts for what can follow. In other
words, they are not only context shaped but also context renewing. This
chapter focuses mainly on a selection of central pragmatic principles and
processes that enable us to create and interpret meaning in context.

Why do we very often not spell out explicitly what we mean? On the
one hand, this has to do with saving effort by leaving many things unsaid.
On the other hand, it has to do with social and cultural norms, which may
vary strongly across cultures. Differences in how humans from different
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cultures use and understand language, and linguistic phenomena that occur
when people from different cultures communicate, are examined and
compared within cross-cultural pragmatics and intercultural pragmatics.
Cross-cultural and intercultural pragmatics are two closely related and
relatively new subfields of pragmatic research. In the age of globalisation,
studies of this kind are rapidly gaining importance.

Students of a foreign language will know from their own experience,
for example as exchange students or from travels, that the best theoretical
command of a language is not sufficient as soon as it comes to
communicating with real people. As you know from the chapters on syntax
and semantics, our general linguistic competence provides us with rules
that tell us how to judge whether a sentence is grammatical, and how to
make sense of single words or single sentences. But as indicated above,
this may not be sufficient when you try to communicate with other people.
What you need to successfully communicate in face-to-face conversation,
on the telephone, or when writing letters, e-mails or text messages, is
pragmatic competence. Pragmatic competence is the ability to use
language appropriately within social contexts...

Task 12. Explain the deixis term. Give some examples of such types
of deixis as person deixis, place deixis, time deixis, social deixis, discourse
deixis.

Task 13. Translate the following text into English. Pay special
attention to translating Russian terms.

TepMuH «parmaTuka» (0T Iped. mpdyuo — «oeno», «oelicmsue») Obul
BBEJICH B HAYYHBI OOWMXOIl OJHWUM W3 OCHOBAaTeleld CEMHOTUKH — OOIIeh
Teopun 3HakoB — Y. Moppucom. Crnenys ugesm Y. Ilupca, Moppuc
pa3oenuil CEMHOTHKY Ha CEMaHTHKYy — y4YeHHE 00 OTHOIICHHH 3HAKOB K
00BbEKTaM JIEHCTBUTENBHOCTH, CHHTAKTUKY — y4eHHEe 00 OTHOILCHUSIX MEXKITY
3HAKAMH H TIParMaTHKy — y4YeHHe OO0 OTHONIEHWHM 3HAKOB K HX
UHTEpIPETaToOpaM, TO €CTb K T€M, KTO IMOJb3YeTCsl 3HAKOBBIMU CHUCTEMAaMH.
IIparmatuka, TakuM 00pa3oM, H3y4aeT TIOBEACHHE 3HAKOB B pealbHBIX
npoueccax KOMMYHHMKalMu. B kadecTBe OCHOBHOM IpeAlleCTBEHHULIbI
nparmatiku Y. Moppuc Ha3Ball pUTOPHKY.

[IpuBenenHas xapakTepUCTHKa, BO3MOXKHO, TOCTATOYHA VIS [IOCTPOEHUS
o0IIell CeMHOTUUYECKOM TEOpUM, HO HE JUIl ONpeleNieHHs o01acTH,
KOHKDETHBIX  3aJad M  MmpoOieM  MparMaTU4eCKUX  HCCIeOBAaHUI
€CTECTBEHHBIX SI3BIKOB, KOTOPHIE, MOCTEIICHHO PACHIUPSIICh, OOHAPYKHUBAIOT
TEHJCHIMIO K CTUPAHUIO TPaHWLl MEXIy JMHIBHCTHKOM W CMEXKHBIMH
JICIIMTUTAHAMK  (TICHXOJIOTHEH, COIMOJIOTHEH ¥ 3THOTpaduer), ¢ OJHOM

24



CTOPOHBI, W COCEACTBYIOIIMMH pa3ieiaMH JIMHTBUCTUKH (CEMaHTHUKO,
PUTOPHKOM, CTWJIMCTUKOH) — ¢ Japyroir. Ilparmatmka oTBe4aeT
CHHTETHYECKOMY TIO/IXOTY K SI3BIKY.

...JIeHiKCcHC M OlICHOYHBIC MPEIUKATHI aKIICHTUPOBAIN CBSI3b 3HAYCHHUSI C
MIEPEeMEHHON BEIMYMHOM W3 00JaCTH BHES3BIKOBOW JICHCTBHUTEIILHOCTH,
WICHTUPUIIPYEMOI Yepe3 CYOBEKT pEedYHM: MECTOMMEHHs YKa3bIBaIM Ha

NEPEMEHHBLIC TMPCAMETBI, OLCHOYHLIC MPEAUKATbI — Ha IMCPEMCHHBLIC
IIPHU3HAKHU. C.]'Iy)I(e6HI)Ie ClI0oBa HE TIIO3BOJJIM OTBJICUBCA OT I[pyl"Oﬁ
nepeMeHHoﬁ BCIIMYUHBI — PEYCBOI'0 KOHTCKCTA, OKCIUIMIUTHOIO W

UMIUTMOUTHOTO.  HakoHell, KOMMYyHHKaTHBHAs yCTaHOBKAa CBSI3bIBaJa
BBICKA3bIBAHHE C MEHSIOIIMMHUCS yJYAaCTHUKAMH KOMMYHHKAlUH —
CYOBEKTOM peud W ee moiydarerneM, (OHIOM WX 3HAHUA W MHCHHH,
cHTYyaluei (MECTOM B BpEMEHEM), B KOTOPOH OCYIIECTBIIICTCS PEUCBOM aKT.

COBOKYITHOCTh Ha3BaHHBIX (DaKTOPOB 00pa3yeT MO3auKy IIHPOKO
TIOHMMAaeMOT0 KOHTEKCTa, KOTOPBIN KaK pa3 M OTKPHIBACT BXOJ B PArMaTHKY
CMEKHBIX JVCIUIUINH 1 00eCTIeYnBaeT e CHHTE3UPYIONTYI0 MUCCHIO.

KoHTekcT Haxomurcs B OTHOIICHWH JOTOJHHUTENFHOCTH K JAPYIOMY,
HCHTPATBHOMY  JUIS  OpPAarMaTUKH — TOHATAIO —  PEYCBOMY  aKTy.
B3aumogeiictBue pedeBOro akTa U KOHTEKCTAa COCTaBISIET OCHOBHOM
CTEpIKEHB MPArMaTHIECKUX HCCICIOBAHMUH, a (POPMYIHPOBAHKE MPABMIT 3TOTO
B3aMMOJICHCTBHUS — €€ TJIABHYIO 3a[ady. AHAIN3 3HAUYCHUS JECKPUITHBHBIX
CIIOB «TSIHET» B CTOPOHY CEMAaHTHKH, a OIpeeleHHe HEECKPUITHBHBIX
3HaYeHUH — B CTOPOHY mparMartukd. Jms TepBhIX —XapakTepHa
CEMAHTUYECKasl YYBCTBHTEIHFHOCTh, BTOPBIC UYYBCTBUTEIBHBI K KOHTEKCTY.
YToOB! MpaBIWILHO YHMOTPEOUTH CIIOBA Jiamna WU 3eleHblil, TIIAaBHOE — HE
OIIMOUTHCS B BBIOOPE BHESI3BIKOBOTO 00BeKTa. [l TOro 4ToOBI KOPPEKTHO
TOJIL30BAThCSI CIIOBAMHM TaKOT'O THIIA, KaK mbl, 0adxice, Ce200Hs, 30ech, 6e0b,
Jice, euje, MOALKO U T. T, CBEICHHUS O MPAarMaTHIECKOM OKPYKCHHH OYCHb
BaKHBL

Pa3nmiyenre CloB, OPUEHTUPOBAHHBIX HA JICHOTAT, M CJIOB, JIMIICHHBIX
TaKOW HAaIpaBICHHOCTH, OBUIO OJHMM W3 OTIPABHBIX TE3UCOB JIOTHUYECKOM
cemanTuk. b. Paccen momp3oBaicst Uit 00O3HAYECHHsS ITHUX KAaTETOPHA
TepMUHAMH ykasatenbhble (indicative) u HeykaszaTenbHbIe CIT0Ba.

Ecnu 3HaueHWro KOHKPETHBIX (MHIMKATHUBHBIX, WICHTH(DHUIUPYIOIINX)
HMEH MOKET OBITh JaHO OCTEHCHBHOE WM JIECKPUITHBHOE ONpPEIEICHHE, TO
PACKpBITHE CMBICIIA HEJCCKPHITUBHBIX CJIOB HEOTBEMJIEMO OT HX
YIOTPEOJICHHUS B KOHTEKCTHO M CUTYaTUBHO OOYCIIOBIICHHOM BBICKA3bIBAHUH.
«Korma Bel XOTHTE OOBSCHUTL CIIOBO ‘‘7eB”’», — mucan b. Paccen, — «BBI
MOYKETe ITOBECTH Balllero peOeHKa B 300MapK M ckasaTh eMmy: “‘CMOTpH, BOT
neB!”». Ho He cyliecTByeT Takoro 300Mapka, Te Bbl MOTJIH OBl IOKa3aTh MY
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“ecin”, Wiy “3TOT”, WM “TeM HE MeHee”, TaK KaK JTH CJI0Ba HE SBIITIOTCS
MHIUKATHBHBIMUY.

Hapsimy co ciayxeOHbIMH 3JIEMEHTaMH 513bIKa, O KOTOPBIX YIIOMHHACT
Paccern, TOHKOW KOHTEKCTHOH YyTKOCTBIO OOJIaIarOT CJIOBA, CBS3BIBAIOIIUC
CMBICTT TIPESJUIOKEHUs ¢ TOBOpAMM. [loHSITHE CyObeKTa peur OOBETUHHUIIO,
BO3MOJKHO, HAMOOJIBIINI KOMIUIEKC TIPArMaTHICCKH PEJICBAHTHBIX BOIPOCOB.
NmenHo obparieHue K aBTOpy BHICKa3bIBaHWSI 3HAMEHOBAIO COOOHM Mepexon
OT aHaJM3a CTAOWJIBHOTO 3HAUEHHUS CIIOBA K PACCMOTPEHHIO W3MEHYHMBOTO
COZIpXaHWsl BBICKa3bIBaHWS. EciM Jormka, a Takke CTpYKTypHas
JIMHI'BUCTHUKA ]'[epBOﬁ IIOJIOBHHBI HAIIICTO BCKaA CTpeMI/IJ'II/ICL OCBO60)II/ITLC$I oT
TOBOPSIIIET0 CYOBEKTa W CBECTH BCE CBOW COJICPKATENIbHBIC KATErOpHU K
OTHOILLICHUAM l'[pe}IJ'IOX(eHI/Iﬁ K HeﬁCTBHTeHLHOCTH U K OTHOUICHUAM Mexcz[y
l'[pe)ZUIO)KeHI/I}IMI/I, TO HAYMHasA C Cepe}:[I/IHI)I BCKa OpFaHI/ISy}OHII/IM HeHTpOM
“CMBICJIOBOT'O MPOCTPAHCTBA™ CTaJl YEIOBEK CO BCEMH €r0 NMCUXOJOTMYECKUMHU
KOMIIIEKCAMH. . .

H. JI. Apymionoea, E. B. Ilaoyuesa.
Hcmoku, npobaemst u kame2opuu npazmamuxy

UNIT 5. DISCOURSE ANALYSIS

Task 1. Read the following text. Find the right definitions to the
italicized words. Summarize it in several sentences.

Although the origins of the word discourse are not entirely clear,
applied linguists usually agree that the term discourse analysis was first
used in the early 1950s by the American Descriptivist Zellig Harris. The
purpose of discourse analysis is to demonstrate the way that the
communicative forces of discourse collectively result in meaning.

The discourse analyst uses a spoken or written text as his/her source of
data and aims to identify features of language use which shed light on the
communication of meaning, intention and inference. These features can
include not only lexis and grammar, but also inferred meanings and body
language. Researchers analysing discourse often use terms such as
cohesion and coherence. In general terms, according to Quine, “Cohesion
refers to the grammatical and lexical relationship within a text, whereas
coherence refers to the arrangement of ideas and operates at the level of
semantic logic”.

The linguistic approach to discourse analysis can be described as the
examination of how humans use language to communicate and how
linguistic messages are constructed and interpreted.

In discourse analysis, researchers recognize the central position of
people as speakers, writers, readers and hearers. As Manning describes it,
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“It is speakers and writers who choose a topic, convey meaning, use
pragmatic strategies and structure language production, while hearers and
readers interpret and draw inferences”.

Evidence suggests that some learners process a text by starting with
the smallest units of language before building up the full meaning, while
others start with a more global view and then go back to the smallest
details. Others experts consider the way learners employ existing
knowledge to help them process new information.

As far as linguistic output is concerned, it is obvious that spoken and
written language require different skills. Speaking benefits from a wide
range of effects including voice quality, facial expression and body
language. These areas are also known as paralinguistic cues. By using
these aids, speakers are able to modify the power of the words that they
use.

Many scholars agree that communication through speech is extremely
challenging. Speakers need to monitor what they have just said while
simultaneously continuing the conversation with their interlocutor and
planning their next response or utterance. Unlike writing there is no long-
lasting record of a speech act.

Although the writer is not able to benefit from paralinguistic clues in
the same way as the speaker, he/she is often able to review existing writing
and make pauses, when necessary, without worrying about being
interrupted. In other words, time can be taken to reword or reorganize what
has been written and to consult reference materials for additional support.

Some researchers claim that communication through texting, social
networks and other online forums “blends the nature of writing and
speaking in some astonishing new ways”. Indeed, this new communication
modes can be considered quite groundbreaking. For instance, recent
research into the use of emoticons and smileys in e-mail communications
shows that they actually add crucial paralinguistic features.

To sum up, in discourse analysis researchers are concerned with how
language is actually being used and how the different features of discourse
can help understand the ways in which real communication is achieved.

Task 2. Match the terms with the definitions.

Words Definitions

attitude The language used by teachers and students to communicate
with each other in the classroom.

categorization The use of multiple languages or language varieties (usually in
conversation).
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Words

Definitions

classroom
discourse

This can involve assigning something to a particular category;
for example, words can be assigned to grammatical or semantic
categories, whereas utterances could be assigned to pragmatic
categories according to their function (apology, request,
disagreement etc.).

code switching

It is a person’s judgement towards something. Attitudes are
generally positive or negative, although people can potentially
also possess ambivalent attitudes (e.g. be both positive and
negative) or profess to have no attitude (e.g. not really care).

corpus-assisted
discourse studies
(CADS)

The term is often used to refer to words or phrases that appear to
have no grammatical or semantic function, such as you know,
like, oh, well, I mean, actually, basically, OK as well as
connectives like because, so, and, but and or.

critical discourse

A form of discourse analysis that uses corpus linguistics

analysis methods and tends to take a critical approach to analysis.
discourse It is accurate and intentional plans of practices adopted to
community achieve a particular social, psychological or linguistic aim. They

are realized via systematic uses of language.

discourse markers

It is a small group of people (often with shared characteristics
such as age) and a moderator who facilitates a focused
discussion around a particular subject.

discursive
strategy

A group of people who share a set of discourses, understood as
basic values and assumptions, and ways of communicating
about those goals.

focus group

An approach to the analysis of discourse which views language
as a social practice and is interested in the ways that ideologies
and power relations are expressed through language.

Task 3. Check your linguistic skills. Answer the following questions.

OOk, WN -

. What is the difference between the discourse term and the text term?
. What is phatic communication? Try to define it in a sentence.

. What is the main purpose of critical discourse analysis?

. What is propositional meaning? Try to define it in a sentence.

. How do newspaper articles often show intertextuality?

. Can you describe a way to collect oral discourse? In your opinion, what

are its advantages and disadvantages?

oo

. What is spontaneous discourse? Give an example.
. What does the information-code model of communication look like? Can

you diagram it?
9. Do you agree that the concept of a sentence turns out to be less
significant for the structure of discourse than the concept of a clause?
Explain your answer
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10. What is a frame? What other disciplines use frame models besides
discourse?

11. Compare and contrast the discourse features of a written text and a
spoken text.

12. Explain how body language and other paralinguistic features can be
used to enhance verbal communication.

13. Describe, with some actual examples, the common problems and
drawbacks experienced through e-mail as opposed to direct face-to-face
communication. Consider how individuals can best solve these
difficulties.

Task 4. Here is an excerpt of a family conversation. A grandmother
and a grandfather in one location are talking to their granddaughter who is
in another place. They are using Zoom, a video-calling service, so they can
only see whatever is positioned directly in front of the other person’s
laptop camera. You are a discourse researcher. You have to make a
transcript of the conversation. The following notation is used.

Transcript Notations

GM = grandmother

GD = granddaughter

GF = grandfather

_____=emphasis

<.> = noticeable pause, less than one second long

<..> = noticeable pause, between one and two seconds long
7 = rising intonation

After making a transcript, you have the following written conversation.

GM: hi Jessie

GD: hello hello | wanna show you this

GM: move that move that left or maybe your right so | can see it <.> | am
never sure which way to say

GD: can you see it <..> | made it at school at art club

GM: oh it’s wonderful did you make it at church

GD: at art club

GM: oh yes it’s today that your daddy picks you up <..> grandpa is here
now

GF: hello sweetie

GD: where were you grandpa

GF: | was bringing the dog in from the back

GM: would you show grandpa your picture please

GF: if you stop moving we can see better <..> there it is
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GM: isit afairy

GD: fairies have wings

GM: oh of course they have wings <.> you’re not so interested in them
anymore

GF: is it a mon.’ster

GD: grandpa stop it

Now try to make an analysis of this excerpt. Answer the following
questions.
1. Identify some features of politeness in GM’s turns.
2. According to Grice’s cooperative principle, explain whether GD’s turn
is violating, flouting or adhering.
. Why did GD stress “at art club”?
4. Identify discourse markers in the text. Explain the likely meaning of
these discourse markers.
5. Identify an instance of turn-taking by current speaker selects next.
Explain how a speaker selects the next speaker.
. Identify a vocative in the text.
. Identify some informal language features in the excerpt.
. Identify an adjacency pair. Explain what type of pair it is.
. What is the role of the rising intonation in the turns of GD and GF?

w

© 0o ~NO®

Task 5. Translate the following text into English. Pay special attention
to translating Russian terms.

...PedyeBoli aKT Kak HAyYHBIH KOHIICTIT 00S3aH CBOEH HM3BECTHOCTBHIO
AHAJTUTUIECKOMY TI0 METOJaM, JIOTHKO-(PHIOCO(CKOMY IO M3HAYATHHBIM
HHTEpeCaM ¥ JIMHTBUCTHYECKOMY II0 pe3ylbTaraM y4YeHHIO 00
3JIEMEHTapHOW €IMHUIIE S3bIKOBOM KOMMYHHKAIMM — TEOPUU PEUEBbIX
akToB. OCHOBY TEOPHM PEUYEBBIX aKTOB COCTABWJIM MIEH, 3apOJIUBIIMECS B
30-x TIT. ¥ TMO3XKE HM3IIOKCHHBIC AaHTIMHUCKUAM JIOTUKOM JIk. OcTHHOM B
JIEKIUSX, IPOoYnTaHHBIX B 1955 1. B ["'apBapackom yauBepcutere (CUIA)
omybnukoBaHHBIX B 1962 r. mon massammem How To Do Things With
Words. BriociieicTBUH 3TH HIeH MOIYYUIH PEBU3UIO U Pa3BUTHE B TPyIax
amepukanckoro joruka Jhk. Cépmsa: monorpadmm Speech Acts u psme
CTaTel. ..

I'maBHas uaes TEOpUM PEUYEBBIX AKTOB CBOAUTCS K TOMY, YTO MBI,
MPOU3HOCA TMPEIVIOKEHUE B CUTyallMM OOILEHUs, COBEpIIaeM HEKOTOPOe
JIeiicTBUe  WIM, TOYHee, JEHCTBUS: MNPHUBOAMM B  JIBUXKCHHE
apTUKYJIAIAOHHBIN ammapaT, YIOMHHAaeM IoAeH, MecTa, OOBEKTEHI,
coolIaeM 4YTO-TO COOECeTHUKY, BECEeIMM WM pa3lpakaeM ero/ee,
mpocuM, o0emaeM, NpUKa3bIBaeM, W3BHHSIEMCS, TIOpUIAeM; MPUYIEM ITH
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JeHcTBUsL OOYCIOBICHBI HAMEPEHHEM WJIM MHTEHLUEH TOBOPSILETo.
OTMeTHM, YTO MHTEHLUMOHAIBHOCTH 3[E€Ch IIOHMMAaeTCid B JaleKOM OT
(heHOMEHOIIOTH CMEICTIE.

B crpykType pedeBoro axkrta ¢ MHHUMAIbHBIMU BapHaLUSIMU
BBIICJISIFOTCSL  JIOKYTUBHBIM, WIJIOKYTHMBHBIH M MEPIOKYTHBHBIH AaKTBhL...
JIoKyTUBHBII aKT CBOIUTCA K PEUEHIPOU3BOJCTBY KaK TAKOBOMY. Y TOUHSIA
3TO pasMmeiToe ompenencHue, Jx. CEpmp BBIAEIIET COOCTBEHHO aKT
INPOU3HECCHUSI UM «AaKT BBICKA3bIBAHUSD) U «IPONO3ULUOHANBHBIN aKT»,
BKJIFOUaroIuil peepenuuto u npeguxanuto. Kenr bax u Pobepr Xapuum
B CBOCH MOJIENTM PEUCBOTO aKTa B IOXOXEH (YHKIMH TAKKE BBIICISIOT
«aKT BBICKA3bIBAHU».

WninokyTuBHBIA aKT sIBJIS€TCSl LIEHTPAJIbHBIM [OHATUEM TEOPHUH
peueBbIX akTOB. OH COOTHOCUTCSI ¢ KOMMYHUKATUBHBIM HaMEpEHUEM WU
MHTEHLUEH TOBOPALIETO, COBMEILAs LEJNENOJaraHue C BbIPaKEHHUEM
IIPONO3ULIMOHAIIBHOIO COJepKaHUS BBICKa3bIBaHHUS. Cy1mHocTb
WIJTOKYTUBHOTO aKTa OTPAXKaeTCs B PEUCBOM aKTE KaK €ro MJUIOKYTHBHAS
cuma winm WOUIOKyTHBHas ¢yHKIusa. Cioga ke BKIIOYaeTcs psin
KOMIIOHEHTOB:  MWUIOKYTHBHAasi I€llb, CIOCO0 JIOCTHXKEHUS — ILIEJH,
WHTEHCUBHOCTb WJUJIOKYTUBHOW CHJIBI, IpPEIBAPUTEIbHBIE  YCIIOBUS,
yCIIOBHUS MIPOMO3UIIMOHATIBHOTO COAEpXKaHuUs, ycioBus 3¢(dexkTuBHOCTU U
YCIIEIIHOCTH, ONpeJeNsieMble MPAaBUIAMU  COLMAJIBHOTO IOBEJCHUS,
HOpPMAaJIBHOI'O BXO/1a U BBIX0/a, YCIOBUSAMHU UCKPEHHOCTHU Ul TOBOPSILLETO
u cinymamoomero. Bce oHu mnopmarorcs  popMmanmM3alud  METOJIOM
WDIOKYTUBHOM JIOTUKH, 4YTO TIO3BOJISIET Ha 0a3e TEOPHMH MHOMKECTB
OPEACTaBUTh pPAa3HbIC TUMBI MUIOKYTHBHBIX AaKTOB KaK JIOTHYECKHE
(hopMyIIBI.

WuaukaTopbl MINIOKYTUBHOW CHJIBI YKa3bIBAalOT Ha TO, KaK MMEHHO
JOJDKHA MPUHHMAThCA U MIOHUMATHCS MPOMO3UIMS B BBICKA3BIBAHUU, C
Kakol wiokyTuBHON cuiioil. [[x. CEpnp B aHTTHIICKOM SI3BIKE K TaKUM
HHIUKAaTOpaM OTHOCHUT CPEU MPOUYMX YAapeHUe, HHTOHAINIO, HAKIIOHEHHE
TJIaroJIa, MOPSIOK CIOB U ep(POPMATHBHBIC TIIarOJIbL.

[lepnoKyTUBHBIH aKT BbIpa)kaeT pe3yJIbTaT PEueBOr0 BO3IEHUCTBUS,
KOTOpOTO  TIOBOPALIMM  WMHTEHUHMOHAJIBHO  JOCTUraeT,  BBINOJIHAA
JIOKYTUBHBIN ¥ WIJIOKYTUBHBIN aKThI: MMO3IPABISIET, YOEXKIACT, YTPOXKAET,
o0elaer, 3aKJI09aeT Mapu, BHIHOCUT NPUTOBOP U T.J1. [IepnokyTHBHBIHN akT
mMpe  WUIOKYTHBHOTO d(¢eKTa, T.e. TOHNMAaHUI BBICKa3BIBAHUA
azipecaToM B (DYHKIMH, IPEANHUCAHHON TOBOPSIIUM: MEPIOKYIHSI HE CTOJIb
JKECTKO  CBA3aHA C CaMHM  BBICKa3bIBAaHUEM U OOYCIIOBJICHA
parMaTHYECKUM KOHTEKCTOM. ..

M. JI. Makapog. OcHogbl meopuu OucKypca
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Task 6. The following text is a transcript of a conversation among a
caller (C); the fire department’s emergency services dispatcher (D); and a
nurse (N). You are a discourse researcher. You have to make a transcript of
the conversation. The following notation is used.

Transcript Notations

C =caller

D = dispatcher

N = nurse
_____=emphasis

() =pause (for example, (0.8) = eight tenths of a second)
(( xxx)) = extra non-verbal information provided by the transcriber

After making a transcript, you have the following written conversation.

D: Fire department

0.8)

C: Yes, I'd like tuh have an ambulance at forty one thirty nine Haverford
please

0.5

D: What's thuh problem sir?

C: I: don't know, n'if I knew | wouldn't be ca:lling you all

0.5

D: Are you thuh one th't needs th'ambulance?

C: No I am not. It's my mother.

(1.1

D: Lemme letya speak with thuh nurse

0.3

C: Oh, bull shit!

(1.7

((in background)) Nurse, line one (1.0) Nurse, line one

(1.2)

N: This is thuhfi:re department nurse, what iz thee address?

Now try to make an analysis of this excerpt. Answer the following
questions.

1. Where is a vocative in the conversation?

2. What are some features of politeness of C?

3. Are there any discourse markers in the written conversation? If so, find
any and comment on them.

4. Explain whether D’s turn in the first line violates, flouts or adheres to
the maxim of quantity.
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5. Identify an instance of turn-taking by ‘current speaker selects next’.
Explain how a speaker selects the next speaker.

6. As far as you might have noticed, there are no intonational notations. If
some intonational notations had been used, in what way would it have
improved the analysis?

7. Identify two informal features of C’s language use. Do you think C is
allowed to use informal language in his speech when at work?

8. Why was C likely to stress the first syllable of ‘mother” in one of the
lines (...It's my mother...)?

Task 7. Watch the video* on discourse analysis
and comment on it. Summarize all your knowledge in
the field. What are the advantages of discourse
analysis?

Task 8. It is time you made your own presentations on current
discourse studies. Here is the list of open-access articles that you can easily
find on the Internet. Your task is to choose one of them and render it in
English.

1. Crible, L., Abuczki, A., Burkgaitiené, N., Furko, P., Nedoluzhko,
A., Rackevigiené, S., ... & Zikanova, S. (2019). Functions and translations
of discourse markers in TED talks: A parallel corpus study of
underspecification in five languages. Journal of Pragmatics, 142, 139-155.

2. Crible, L., & Pascual, E. (2020). Combinations of discourse markers
with repairs and repetitions in English, French and Spanish. Journal of
Pragmatics, 156, 54-67.

3. Leipold, S., Feindt, P. H., Winkel, G., & Keller, R. (2019).
Discourse analysis of environmental policy revisited: traditions, trends,
perspectives. Journal of Environmental Policy & Planning, 21(5), 445-
463.

4. Kuswoyo, H., Sujatna, E. T. S., Indrayani, L. M., & Rido, A.
(2020). Cohesive conjunctions and and so as discourse strategies in
English native and non-native engineering lecturers: A corpus-based
study. International Journal of Advanced Science and Technology, 29(7),
2322-2335.

4Ashworth, E. (2021, March 21). Discourse Analysis. YouTube. Retrieved June 6, 2022, from
https://www.youtube.com/watch?v=R20743ikYeY &ab_channel=EvanAshworth
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https://www.youtube.com/watch?v=R2o743ikYeY&ab_channel=EvanAshworth

5. Derin, T., Putri, N. S., Nursafira, M. S., & Hamuddin, B. (2020).
Discourse Analysis (DA) in the Context of English as a Foreign Language
(EFL): A Chronological Review. ELSYA: Journal of English Language
Studies, 2(1), 1-8.

6. Cuenca, M. J., & Crible, L. (2019). Co-occurrence of discourse
markers in English: From juxtaposition to composition. Journal of
Pragmatics, 140, 171-184.

7. Dumlao, R. P., &Wilang, J. D. (2019). Variations in the use of
discourse markers by L1 and L2 English users. Indonesian Journal of
Applied Linguistics, 9(1), 202-209.

8. Lin, Y. (2021). Legitimation strategies in corporate discourse: A
comparison of UK and Chinese corporate social responsibility
reports. Journal of Pragmatics, 177, 157-169.

9. Walter, D., Ophir, Y., & Jamieson, K. H. (2020). Russian Twitter
accounts and the partisan polarization of vaccine discourse, 2015-
2017. American Journal of Public Health, 110(5), 718-724.

10. Garimella, K., De Francisci Morales, G., Gionis, A.,
&Mathioudakis, M. (2018, April). Political discourse on social media:
Echo chambers, gatekeepers, and the price of bipartisanship.
In Proceedings of the 2018 world wide web conference, 913-922.

UNIT 6. LINGUISTICS AND TRANSLATION

Task 1. Read the following text. Find the right definitions to the
italicized words. Summarize it in several sentences.

The Importance of Linguistics to Translation

Translation as we know is the transfer of meaning from one language
to another. It is not the transfer of words from one language to another.
This is because languages are not just different words. Translation then,
represents the transformation of thoughts, feelings or desires, originally
designed in one language into the same kind of thoughts, feelings and
desires in another language. In other words, translation mediates between
languages. House defines translation as “not only a linguistic act, it is also
a cultural one, an act of communication across cultures”.

Linguistics, on the other hand, is the scientific study of language. It
has three categories: the language form, the language meaning and
language in context. This is further divided into subfields which include
morphology, phonology, syntax, semantics etc. Although linguistics is a
study of language, a number of other disciplines are relevant to language
and intersect with it...
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A translator acts as a mediator between languages. And language
according to Bellos is “how a social group constitutes and identifies itself”.
Language is culturally embedded. It both expresses and shapes cultural
reality, and the meanings of linguistic items. Translation mediates not only
between languages but also between cultures...

Lexical asymmetries also are apparent in differences in semantic fields
of corresponding words across two languages and in divergent patterns of
semiosis. There are also morphological asymmetries such as the tense
differences between languages that require distinguishing completed action
from continuous action, or distinction in languages that mark gender or
number and those that do not. Syntax is also often highly variable between
languages, particularly in translation across two language families, and
idioms are by definition almost always asymmetrical across languages. The
knowledge of linguistics can be applied in translation and interpreting.
This kind of analysis can be successfully applied in looking at structures
and idioms of one language and comparing them to their semantic
counterparts in another language. In this era of information technology and
machine translations, computational linguistics is very important. In some
cases, it is observed that a particular phrase, idiom or concept exists only in
one language or it is a common expression in several languages...

Translation has remained a central component of the language
learning process because it uses materials and results from other linguistic
disciplines. It is a known fact that without language, translation cannot
exist and a translator cannot work without the knowledge of both the
source and target languages. Cross-linguistics understanding underlies the
reading and writing skills necessary for translation, translation description
and translation criticism. Since linguistics gives one an understanding of
the mechanics of language, knowledge of linguistics will be of great help
to the translator. Catford describes this better in his definition of translation
as, “an operation performed on languages”. Studying linguistics enables
one to learn how language works, how it changes and varies, how it is
used, preserved and processed. When you study linguistics, you are at the
crossroad of every discipline and translation too is at the crossroad of every
discipline. Fawcett observes that “a translator who lacks at least a basic
knowledge of linguistics is somebody who is working with an incomplete
toolkit” ...

Task 2. Match the terms with the definitions.

Words Definitions

audiovisual | The term usually refers to a translation aimed at giving a condensed
translation | version, or summary, of the contents of the original text
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Words Definitions

back- It refers to the process of adapting a product to a particular local
translation | market, from a linguistic, cultural and technical point of view
gist It refers to the translation of texts contained in audiovisual products,

translation | i.e. products combining sound and video components, such as films
and TV programmes

localization It is a word-for-word translation of a target text, or a stretch of it,
back into the source language. This is normally intended to illustrate
either the target text or the translation process to an audience that does
not understand the target language

machine It is a wide and varied area of enquiry having the study of translating
translation | and translations as its core
translation It is translation performed automatically by a computer with different
studies degrees of human involvement
computer- It provides a written version of the dialogue or speech contained in a

assisted film or other audiovisual product, usually displayed at the bottom of
translation | the screen

subtitling The term refers to a translation technique applied to a source
language expression and involving the literal translation of its
component elements

calque The term refers to a method of language transfer used in audiovisual
translation. It consists in superimposing pre-recorded voicing in the
target language on the original audio, which is however left audible in
the background

voice-over It is translation carried out at a professional level, with the help of
specific computer tools aimed at improving the efficiency of the
translation process

Task 3. Check your linguistic skills. Answer the following questions.

[EY

. In your opinion, what is good translation?
2. What is computer-aided translation (CAT) tools? Can you name some of
them? What are their pros and cons?

. What is compression in terms of translation? How can it be defined?

4. What kinds of transformations in the process of translation do you
know?

5. Why is it crucial to be broad-minded when you are a translator or an
interpreter?

6. What is consecutive translation? What are the differences between
consecutive translation and simultaneous translation?

7. What is machine translation? What are the differences between machine
translation and computer-aided translation?

8. In what way are topics and comments realized both in Russian and

English?

w
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9. What tools can contemporary translators and interpreters use to simplify
their work?

10. What are the ways of rendering equivalent-lacking lexical,
phraseological and grammatical units?

Task 4. Translate the following text into English. Pay special attention
to translating Russian terms.

...CHHXpOHHM3AIMIO BUICOTEKCTa MBI OITHIIIEM OTAENIBHO, TIOCKOIBKY OHA
UMeeT Uenblid  psan  cnenuduueckux depT. JKuBas  CHHXPOHU3AIWS
BUJICOTEKCTA TIEPEBOMYMKOM, T. €. CHHXPOHHBIA IEPEeBOX Yepe3 MHKPO(OH
TOT0, YTO TOBOPST B JAHHBIH MOMEHT repor KUHOGMIIbMA WM THKTOpP (B
CITyJae, eCJIM 3TO JTOKyMEHTAIBHBINA (DMIIBM), TTOYTH TOJIHOCTBIO BHITECHII B
MOCNIeNHUE TOAbl TaK Ha3blBaeMoe OyONMpOBAaHHE — 3aMEHY TEKCTa,
3By4allero Ha MHOCTPAHHOM S3bIKE, HAa TOATOTOBJICHHBI TEKCT Ha S3BIKE
IepeBO/Ia B HCIONHEHWH akTepoB. lIpom3onuio 3To B IepBYIO oOdepenb
MOTOMY, YTO 3BYKOBOHM psii KMHO: TeMOp rojioca, WHTOHAIMH, creuuduka
IPOM3HOCHMBIX PEIUIMK Ha S3BIKE IOIIMHHHUKA, (POHOBBIC IIYMBI B Kajape
OOILENPU3HAHHO CYUTAIOTCS YacThiO XYyOOXKECTBEHHOI'O 3aMbICiia aBTOpa
(unBEMa, 1 3pUTENN JOJDKHBI NMETh BO3MOXKHOCTB ITO3HAKOMUTBCS C HUMH B
TOM BHJIE, B KOTOPOM HX CO3JaJ aBTOP.

[Ipu XUBOI CHHXPOHM3AIIMK PEIUIMKU T'epoeB Ha MHOCTPAHHOM SI3bIKE
NPHUIIIYIICHHO 3BYy4aT 4epe3 IHMHAMUKH, a TOJIOC MEPEeBOIUMKA CIBIIIEH Yepes3
HaylrHUKU. Kak mpaBuiio, 3TO MOATOTOBIEHHBIM CHUHXpOH. llepeBomuuky
3apaHee TPETOCTABIIIOT BUACOKAcCETY ¢ (DMIBMOM W MOHTa)KHBIC JIMCTBI
(TekcT hrbMa O KajpaM W CIIeHaM) Ha WHOCTPAaHHOM s3bIke. [lepeBomunk
TOTOBHT TIEPEBOJI U CO3JIAET CBOM MOHTaXKHbIE JIUCTHI. [Ipu 3TOM y Hero ectb
BO3MOXKHOCTh OTPEIETHPOBAaTh CBOM OyIylMid CHHXPOHHBIA IEPEBOI.
Ocobast CIOKHOCTh 3aKIIOYaeTCss B «YKIANBIBAHUM) TEKCTa B Kajp,
TIOCKOJIBKY JUTMHA 3BYYaHUSI MEPEBEIEHHOTO TEKCTa MOXKET HE COBIAIATh C
JUIMHOM 3By4YaHHUsI TEKCTa B OpuruHaie. Torga nepeBOMYMKY NPUXOAUTCA
COKpAII[aTh WIHA YBETUINBATH TEKCT.

[lomumo »3TOrO, CymIecTBYyeT mpoOiieMa Tepenadd SMOLHOHAIBHOCTH
nercTByronmx nui ¢mwibMa. Ha 3T0 ecTh JBe TOUKHM 3pEHUS, KOTOpHIC H
COOTBETCTBYIOT JBYM Pa3IMYHBIM CTHJIIM PabOTHl CHHXPOHH3aTOPOB KHHO.
CornacHo MepBoii TOUKE 3pEHHS, IEPEBOIIHK 00s13aH OBITH €Il U aKTePOM U
0 BO3MOXKHOCTH IIOJHO TIepefaBaTh TOJOCOM U  HHTOHAIMSAMU
SMOLMOHAIIBHBIA 3apsA KUHOJACUCTBUS, T. €. ObITh TPAHCIATOPOM SMOLMIL.
IlepeBomurky, pazfensiolIe 3Ty TOUKY 3PEHHUS, IPH MEpPeBONE CTaparoTcs
noAgpaxaTb MHTOHAIMWSAM TE€POCB W  KOINUPYIOT HX OSMOLUH (CMGX,
pazapaxxkeHue, ucnyr ¥ T. 1.). CorylacHO BTOpOM TOYKE 3peHHs, Bech
3MOHHOHaHBHBH7[ 3apsaAn JO0JDKEH HCXOAWUTh OT MNMOMJIMHHOIO TEKCTa WU OT
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SKpPaHHOIO  JEWCTBUS,  IEPEBOJUMK K€  TPAHCIUPYET  TOJBKO
0e39MOIMOHANIbHBIA ~ TeKCT. Ero poBHBIA  TOJOC, KOHTPACTUPYS C
SMOLMOHAIIBHBIMU roJI0caMu repoeB, BJIBOIHE MOAYEPKUBAET
OMOLIMOHATIBHBIN (OH (prnbMa. B peaTbHOCTH TOT KOHTPACT YacTo HPHIACT
BCEMY TEKCTY MOJIMHHUKA HECKOJIBKO MPOHUYECKHUI OTTEHOK.

B peakux cnydasx, Hampumep IpU HE3aIUIAHUPOBAHHBIX IIOKa3ax Ha
KAHO(ECTHBASIX ~ WIM  KOHMEPEHIMSX,  IEPEeBOAUMKY  IPHUXOIUTCS
CHHXPOHHM3UPOBaTh KHHOTEKCT ©0e3 moarotoBkd. KavectBo — Takoi
CHHXPOHM3AIINH, Pa3yMeeTcsl, Bceria HIKe. . .

U.C. Anexceesa. Beeoenue 6 nepesodogedenue

Task 5. Work in groups. Study the four types of careers associated
with translating and interpreting in the box below. Choose one type you
would like to find out more about and then discuss these questions.

localization translation, medical interpreting, marketing/advertising
translation, judicial/legal translation

1. What kind of information will you need to find?
2. What ideas do you already have?
3. Where can you go to find more information?

Task 6. Translate the following sentences into Russian paying special
attention to the make verb. How does context determine the choice of the
Russian equivalent? Explain every choice in English.

. You’re making a big mistake, Mrs. Grey.

. I always make a cup of tea last thing. She drinks it in bed...

. It made me feel worse than ever.

. They were made for each other.

. “I’m not going to make any speech,” the Boss said.

. Clutterbuck’s father makes all the beer round here.

. “And flags, Diana. There should be flags left over from last time.” “I
made them into dusters,” said Dingy...

8. Presently, the door opened again, and two more boys looked in. They

stood and giggled for a time and then made off.
9. “Me, a butler,” said Philbrick. “l wasn’t made to be anyone’s servant.”
10. The clerk makes for the door, whistling the latest popular love ballad.

~NOoO O~ WN R

Task 7. Read the text and do the following exercises.
Diversity of languages

(1) The problem I propose to discuss is rather a hard nut to crack. (2)
Why does homo sapiens, whose digestive track functions in precisely the
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same complicated ways the world over, whose biochemical fabric and
genetic potential are essentially common in all peoples and at every stage
of social evolution — why does this unified mammalian species not use
one common language? (3) It inhales, for its life processes, one chemical
element and dies if deprived of it. (4) It makes do with the same number of
teeth and vertebrae. (5) In the light of anatomical and neurophysiological
universals, a unitary language solution would be readily understandable.
(6) But there is also another "natural” model. (7) A deaf, non-literate
observer approaching the planet from outside and reporting on crucial
aspects of human appearance and behaviour, would conclude with some
confidence that men speak a small number of different, though probably
related, tongues. (8) He would guess at a figure of the order of half a dozen
with perhaps a cluster of dialects or pidgins. (9) This number would be
persuasively concordant with other major parameters of human diversity.
(10) Why, then, this mystery of Babel?

1. What is the meaning of the following idiom in sentence (1): a hard nut
to crack?
2. Is there a difference in meaning between to breathe and to inhale verbs?
3. In what way can you define the understandable adjective: something
that can be understood or something that seems quite natural?
4. What is pidgin (8)? What are the differences between a pidgin and a
dialect?
. What options can be offered for translating the fabric word (2)?
. Choose the option of translating the deaf word: aryxou wmm
nesocnpunumarowutl 36yku. EXplain your choice.
7.1s it possible to translate (5) as follows: «B ceeme anamomuueckux u
HelpOpU3UONI0SULECKUX YHUBEPCATIULL CYUECMBO8aHUe eOUHO20 S3bIKA ObLIO
ow1 enonme nonsimusimy? Give your reasons for agreeing or disagreeing with
this option.
8. Translate (7) taking into account the definite article before the planet
word. Which option is better: semus, nranema, nawa naanema?
9. Can we use the Russian dozaowsisamucs word "guess” when translating
the English to guess in sentence (8)?
10. What is the best option of translating half a dozen in sentence (8):
NOJIOIOJCUHDL, NOJIOECAMKA, HECKONIbKOOINAMb-ulecnsv?
11. Translate the text in writing.

o O

Task 8. Translate the sentences using the following strategies.
Part 1. Antonymic translation.

1. The woman at the other end asked him to hang on.
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2. I don’t dislike you, Mr. Mont, but Fleur is everything to me.

3. Shut the window to keep cold air out.

4. He keeps the fortune from falling into the hands of greedy relatives,

5. “Macon, are you awake?”

6. He stayed out of sun during the middle part of the day.

7. Alexander fought to hold a grin back.

8. The elder boys were still up, sitting around the TV.

9. She keeps this room locked. The maids have been ordered to keep out.

10. (In the Zoo) “Don’t the animals hate being locked up, Papa?” the boy
asked.

11. Alice shrieked and clapped her hands to her ears to shut out the sound
she had imagined.

12. He left the form on the counter and walked out very quickly keeping a
hand in his pocket to silence his keys.

13. 1 don’t suppose you are in any hurry to get back?

14. Their attitude was not unfriendly.

15. They had little to say to each other.

16. The permission is not given unless authorized by the dean.

Part I1. Generalization.

1. He was a thin, stoop-shouldered man not much under six feet tall.

2. At this moment O’Brien glanced at his wrist-watch.

3. Yesterday two soldiers were shot, the news agency says.

4. The police force of New York employs 25,000 officers — the equivalent
of the population of Monaco.

5. He wants his dinner.

6. The Boss was already sitting in the front by the driver’s seat when | got
to the Cadillac.

7. A waiter advanced staggering under the weight of an ice-pail from
which emerged a Jeroboam of champagne.

8. “What’ll you have now — cheese?” “Thank you, sir; I’ve had too much
already, but I won’t say ‘No’” “Two Stiltons,” said Michael.

9. She closed the bathroom door behind her, sat on the edge of the bathtub,
and smoked a Virginia Slim.

10. Mark looked at her without blinking for a long minute, and convinced
himself she could be trusted.

11. Three long years had passed over my head since | had tasted ale, beer,
wine, or, liquor of any kind.

12. The dog sniffed every inch of the ground.

13. A 120-voice choir was performing in the open air.
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14. The five-minute meeting with reporters was over.

Task 9. Translate the following sentences with elliptical and emphatic
constructions into Russian. Explain the choice of every translation option
in English.

1. Most analysts agree that America is something of an exception among
developed, modern nations. Religion is not in decline here, as in most
other western countries. In the last decades it seems, if anything, to be
growing.

. It was a Roman who said it was sweet to die for one’s country.

. It is the mathematicians that are the true inheritors of Pythagoreanism.

. Although it was known for a long time that light is a form of energy, it
was not until Maxwell discovered its electromagnetic character that
most of its behave our was satisfactorily explained. Syria ready to fight.

5. It is to German philosophy of the nineteenth century that we must
turn for a systematically developed conception of all things as ongoing
ceaseless change.

. Fasten your seatbelt while seated.

7. It was the philosopher Hegel who first gave the best account of a

completely evolving universe.

8. It is not society as such but society as a definite system of men’s
material and ideological relationships that constitute the subject
matter of historical materialism.

9. It is not only through the reading of history but also through the
contemplation of what it has left us — works of art, sites and
monuments — that we gain a better understanding of how we have
become what we are.

10. Gulf coast in ruins.

11. Hardly had Java been introduced when the advanced manufactures
began moving it into the mobile phones.

12. Soviets in a new attack.

13. It is because people live by social production that human societies
have a history different in kind from, say, the history of community of
ants.

14. Only gradually did modern thinkers realize that, in addition to logic,
moral philosophy and physics, there are other distinct modes and
directions for philosophic discovery.

15. Not only chemistry was completely transformed by the basic changes
in physics but so was biology.

16. It is the quality of our work which will please God and not the
quantity. (Gandhi)

N
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17. Older men declare the war. But it is the youth that fight and die.
(Hoover)

18. A schoolboy to kill all his classmates.

19. Not only does H202 act as an oxidizing agent but it also acts as a
reducing agent.

20. It was not until Roentgen discovered X-rays that scientists began to
take interest in this subject.

21. Three million jobless by April?

22. Linguists will not soon be able to create a flawless tool for processing
texts and speech, if ever.

23. Though intelligent, he was very poorly educated.

24. If necessary, we’ll take drastic steps to prevent it.

25. He had a small heart attack while asleep.

26. The whole cost of government did impose a heavy burden upon the
taxpayers.

27. Britain Getting Warmer, Say Scientists

28. Helen Mirren's performance as 'The Queen' was absolutely flawless.
Not for nothing was she awarded both an Oscar and a Golden Globe.

29. Why It Matters That Jesus Really Did Rise From the Dead?

30. Impatient as Americans sometimes become with Europe, very few
Americans would like to live in a world where Europe was not faring
well.

Task 10. One of the state-of-the-art solutions in the translation
domain is machine translation. We are sure that you know what it is. You
have a table below. Find out information about each machine translation
approach, fill in the table and discuss it with your partner or lecturer.

Approach Definition Examples of systems Pros Cons

Rule-based

Statistical

Neural

Hybrid

Task 11. It is time you made your own presentations on current
translation studies. Here is the list of open-access articles that you can
easily find on the Internet. Your task is to choose one of them and render it
in English.

1. Chéragui, M. A. (2012). Theoretical Overview of Machine translation.
ICWIT, 160-169.
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2. Laviosa, S. (1998). The corpus-based approach: A new paradigm in
translation studies. Meta, 43(4).

3. Laviosa, S. (2004). Corpus-based translation studies: Where does it
come from? Where is it going? Language matters, 35(1), 6-27.

4. Sdobnikov, V. V. (2019). Translation studies today: Old problems and
new challenges. Russian Journal of Linguistics, 23(2), 295-327.

5. Alfuraih, R. F. (2020). The undergraduate learner translator corpus: a
new resource for translation studies and computational linguistics.
Language Resources and Evaluation, 54(3), 801-830.

6. Jiménez-Crespo, M. A. (2018). Crowdsourcing and translation quality:
Novel approaches in the language industry and translation studies.
Translation quality assessment, 69-93.

7. Alpaca, S. M. (2022). Validation of the Concept of Structural Semantics
in the Field of Translation Studies, London Journal of Research in
Humanities and Social Sciences, 22(2), 19-29.

8. Zhang, M., & Munday, J. (2018). Innovation in discourse analytic
approaches to translation studies. Perspectives, 26(2), 159-165.

9. Xu, M., Huang, C., & You, X. (2016). Reasoning patterns of
undergraduate theses in translation studies: An intercultural rhetoric
study. EnglishforSpecificPurposes, 41, 68-81.

10. Razmjou, L., & Ghazi, J. A. (2013). Listening Practice Influence on the
Use of Communication Strategies in Oral
Translation. Theory&PracticeinLanguageStudies, 3(9), 1645-1650.

UNIT 7. SECOND LANGUAGE TEACHING AND LEARNING

Task 1. Read the following text. Find the right definitions to the
italicized words. Summarize it in several sentences.

Guidelines for Language Classroom Instruction

What goes on in the language classroom between the teacher and
students is obviously the core area of information pertaining to formal
second language (SL) teaching and learning. ““Out-of-class™ knowledge of
language teaching in areas such as needs analysis, curriculum design,
lesson planning, materials design, and evaluation is, of course, necessary
for a truly professional operation, but so long as there is a teacher working
with a group of students, the essence of classroom SL teaching resides in the
nature of instruction and interaction between teachers and students.

In this chapter we identify and discuss some of the more important
characteristics and principles of this interaction. Our conception of the
teacher is someone with a great number of decisions to make at even
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moment of classroom instruction. In some cases, research findings can
guide those decisions. In others, research can inform professional
judgment, but decisions must be based on experience and intuition rather
than knowledge. However, decisions will be aided by a knowledge of the
range of instructional alternatives available, as well as by an awareness of
the cultural context and personal values of the teacher and students.

When a second language is taught, a number of major steps must be
taken. First, elements of the language or its use, or skills such as learning
strategies, must be brought into the classroom and presented or
highlighted. The teacher and, under certain learner-centered conditions,
the students select elements of the SL in this phase. Second, that which has
been selected and presented must be learned; the teacher has to arrange
matters and events to bring this about. Third, the teacher must provide
knowledge of results, that is, correction or feedback, to the students.

We should not ignore that these processes take place in a social
milieu, and that because of the way language functions between
individuals, these processes cannot be totally separated from the social
climate which develops among students and between teacher and students,
though space does not perm it us to address this important point here.
Finally, let us note that conscientious SL teachers usually come out of a
class asking themselves how the class went — in other words, engaging in a
process of self-evaluation. We believe that this is a vital process for
professional self-development, and one which needs to be explicitly
structured into SL teachers’ routines...

Task 2. Match the terms with the definitions.

Words Definitions

Second Language The outcome of L1 and L2 learning, also known as the stable
Acquisition (SLA) | state of adult grammar.

input Vygotsky’s term for the unvocalized self-talk that many
adults use to control their own thought and behavior.
final state An individual set of characteristics which correlates with
success in language learning.
automatization In SLA, the language that learners produce in speech/sign or
in writing.
Broca’s area L2 use that involves interpreting the meaning of others by

reading or listening.

receptive activities | Errors that result from negative transfer of L1 to L2.

interlingual errors | An area in the left frontal lobe of the brain that is responsible
for the ability to speak.

aptitude Whatever sample of L2 learners are exposed to.
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Words Definitions

inner speech The activation and retrieval of certain elements in memory
whenever appropriate input is perceived.
output A term that refers both to the study of individuals and groups

who are learning a language subsequent to learning their first
one as young children, and to the process of learning that
language.

Task 3. Check your linguistic skills. Answer the following questions.

1. What are the differences in learning L1 and L2?
2. What are the differences in teaching L1 and L2?
3. Why are some learners more successful than others?
4. Why are some teachers more successful than others?
5. Listening, speaking, reading and writing are seen as essential activities for L2
use in an academic context, and often in interpersonal communication as well.
Do you feel any of these skill areas are stronger in your own L2 use? Why do
you think that is?
6. The level of L1 reading ability is a very strong predictor of success in L2
reading ability. Has this been true in your life? What is your attitude toward
reading in L1 versus in L2? Why do you feel this way?
7. It is postulated that younger learners are probably more successful in informal
and naturalistic learning contexts, and older learners are more successful in
formal instructional settings. Do you agree or disagree? Support your ideas
with appropriate comments.
8. If you have studied a second language, what are some of the linguistic
elements that have been most difficult for you to master (morphology,
phonology, syntax, etc.)? Why do you think they have been harder?
9. Based on your personal and educational experience, do you expect to prefer or
feel more comfortable with one of the perspectives on SLA (linguistic,
psychological, social)? Why or why not? If so, what are some strategies you
can use to keep an open mind to the perspectives you might not privilege?
10. Listen to someone who speaks your language non-natively and write down
some ungrammatical sentences they have spoken. Comment on them. Do you
think all of them are incorrect?

Task 4. Translate the following text into English. Pay special attention
to translating Russian terms.

JU51s1 TOrO YTOOBI TIOHSTH, YTO HAC, PEIOAABATENICH NHOCTPAHHBIX S3BIKOB B
Poccun, et Briepe/n, Hao CHaYala OCMOTPETh, YTO Y Hac 1o3aau. KakoBbl
TpauImK Haiel npodeccun B Hatel crpane? C kakuM OaraxoM (M rpy3om?)
3HAaHMA W YMCHHMH MBI BCTyIacM B DIOXY HECIBIXaHHBIX TEXHUYECKUX
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BO3MOYKHOCTEH BCEMHPHOTO, TIOOATHHOrO OOMICHHS, WM KOMMYHHUKAIAM, —
BO3MOXKHOCTEH, KOTOpbIE HENB3s peamM30oBarh 0O€3 3HAHUS  S3BIKOB?
COOTBETCTBEHHO HHKOTA PaHBINEC MBI HE OBUTH B IICHTPE CTOJIb TPUCTAIBHOTO
00IIIeCTBEHHOTO BHUMAHHS, HUKOT/[a He OBLTH TaK BOCTPEOOBaHBI HAIIIM 3HAHUS 1
YMEHHSL

HeOpmBamlii cripoc mopornt HeObIBAIoE 1Mo pa3Maxy mpemiokenne. B 90-x
IT. MPONUIOrO BeKa IBIIHBIM IIBETOM PAaCIBEIO PasHOro poja IIapIaTaHCTBO
HENnpo(eCCHOHANIOB, TPEIIAraBIIMX Kypchl C 3aMAaHYMBBIMU  HA3BaHISIMHU
(«aHTTIHMIICKMI 32 JIBE HEIENM», BO CHE, B IMOJHOM TOTPY)KSHUH W T.J. W T.IL).
JlaBuHBI y4eOHMKOB M3 «CTpaH W3Y4AEMBIX SI3BIKOBY», OECKOHEUHBIC pehOpMBI
o0pa3oBaHMs, CMEHBI MUHHCTPOB M BCEH BEPTUKAIM BIACTH B cdepe
obpazoBanmst, EI'D, Bomonbst u T.4. 1 T Bce 3TO MBI, meperpykeHHbIE U
HE/IOOIUTAYCHHBIC, BBIICPXKANM, BBICTOSUIA W, C YIMBHUTEIBHONH OBICTPOTOI
«JIOTHAB M TieperHaB AMepHKy» (TIOJIB3YACh JIGKCHKOM COBETCKHX BpEMEH),
OBJIaTENM MHHOBAIMOHHBIMUA HICSIMH M METOIaMH M UyBCTBYeM ce0sl, Kak
TOBOPHTCS, «HE XyKe Ipyrux». Kcrarw, COBETCKHMI JIO3yHT HacyeT AMEpHKU
3IeCh HEYMECTEH, IOCKOJIBKY AaHIJIOS3BIYHBIC CTPAHBI IMEYATLHO 3HAMEHHTHI
OTCYTCTBUEM H KEJIAHWSL, ¥ WHTEpPEca M3y4aTh WHOCTPAHHBIC S3BIKH 10 OYCHD
MPOCTOM TpHYMHE: OHM 0Oe3 Tpyaa W 0e3 3aTpaT OT POXKICHHS BIIAJICHOT
AHIIMHCKYM SI3BIKOM, YBEPEHHO MPETEHAYIONM Ha CTATYC ITI00aJIBHOTO. . .

B duncne npyrux TepCmeKTMB Pa3BHUTHS HAMNPABICHHH  SI3BIKOBOTO
00pa3oBaHKsl B MUpE W B HAIlleH CTpaHe HawOoJee MPOIBHHYTHIMH SIBILTIOTCS
CIIC/TYIOIINE ACTICKTHIL.

1. PazBuTHie JMCTAHIIMOHHOTO, OHJIAMHOBOrO oOpasoBaHus. (OcoOEHHO
NOMY/SIPHBIM B KadecTBE OpyIOWsl TPOM3BOICTBA  CTAHET,  BHIWMO,
YCOBEPIICHCTBOBAHHAS MOJIETTh MOOWITBHOTO TeniepoHa.

2.Ha xpymioMm crone, opranm3oBaHHOM KomuTeToM Mo 0Opa3oBaHHUIO
TFocoymer PO st oOcyxneHus NpHYMH TAAEHHS TyXOBHO-HPaBCTBEHHOTO
VPOBHSI CPEIH YUAIMXCsl CPEIHUX M BBICIIMX Y4eOHBIX 3aBSIICHHUI, pedb IUIa
yXKE 0 «BBEJICHUH B IIKOJNAX U By3axX OTAENBHOTO MpeIMeTa “perMOHOBEIeHHE” »

3. Onrummzarmst 1 GopMBI B coniepkannst EJMHOTrO ToCcyIapCTBEHHOTO
sk3amena (EI'D), BBeneHue ero ycTHOM (hOpMBL

4. JlanpHeliee pa3BUTHC TIOIUITIOTHN KaK HAYKU HA CTHIKES S3BIKO3HAHIIS,
TIE/IArOTMKH M KYJIETYPOJIOTHIL.

5. [Ipeononenne pa3pbiBa MEKIY JIMHTBUCTHYCCKIMH TEOPHSMH, C OIHOU
CTOPOHBL, ¥ IPAKTHUKOM UX MPEOIaBaHNs — C JAPYTOIl.

6. Hapsimy ¢ omTummzanueld MMEIOIIEHCS CHUCTEMBI  IPETOIaBaHusI
MHOCTPAaHHBIX  S3BIKOB DHEPIMYHO TIPOABHTAaTh W PasBUBATh  CHCTEMY
€aMOO0yUCHHs, B KOTOPOW POJb TPEIojaBareNsi OyleT 3aKIouaThCs B TOM,
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9T00BI MOTHBHPOBATh M KOHCYJIBTUPOBATh M3YYAIONMX HHOCTPAHHBIN S3BIK
CaMOCTOSITENBHO.

7. TlepCrieKTHBHBIM, ~ MO-BHIMMOMY, MOXKHO CUMTaTh  HAMpPaBJICHHE,
IOCTPOGHHOE HAa COYCTaHWHM TperojaBaHwsi u  camooOydeHms. Ecmm
HCTIONF30BaTh U3BECTHYIO MeTaopy, pedb HACT O TOM, YTOOBI OTHOBPEMEHHO H
KHATIOJHSATH COCYIBD> (TIPETIOIABAHIIE), U «3aXKUTaTh (haKebD> (CTUMYITPOBATH K
€aMOOOYUYEHHIO).

YunTesnb MHOCTPAHHOTO SI3BIKA JTOIDKEH CO3HABATH CBOIO POJIb IPOBOIHKKA B
9TOM YY>KOM U TIO3TOMY HEIPHUSITHOM MHUPE M, TJIABHOE, IOMHHUTH: HE HAYYHTb
VYueHnka cBoeMy IpeIMETy — OYeHb IUIOXO, HO OTIYIHYTh €ro, BHYILIHTbH
OTBpAIIICHHE K MPEAMETy — HPECTYIHO, TOTOMY YTO TTOTOM €r0 YXKe HHUKTO HE
Hay4uuT. OTHOILEHHS C YYAIMMKCS HYXKHO CTPOUTh HA MPHHIMIAX B3aMMHOTO
YBaYKCHUSL.

Brepenn monras w TpyaHasi Aopora, HO MBI TOTOBEI «BECEJIO IIArath IO
mpocTopam»!

C.I". Tep-Munacosa. IIpenooasarue uHOCMpanHvix s3bIK08 6
cogpemennot Poccuu. 9mo enepeou?

Task 5. Study the words in the box below. Complete each sentence
with a word from the box.

exposure, external, interference, interpersonal, subsystem,
subconscious, transform, transfer, uniform, universal

1. First languages are acquired through to the language that
children hear around them.
2. In most cases first language acquisition is a process that we

are unaware of.

3. Differences between the first language and the second language might
cause .

4. Chomsky believes that humans have an innate grammar.

5. Negatives or interrogatives are two examples of a grammatical

6. Language can result when there are many similarities
between are the first and second language.
7. Learner differences mean second language acquisition is not a
course of development.

Task 6. Here a number of quotations about teaching. As you read
them, think about the following questions.

1. What quotation conforms most closely to your idea of what teaching is?

2. Which one do you reject and why?
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3. What can you say about people who have written such things?

1) I touch the future. I teach. (Ch. McAuliffe)

2) A teacher is like a candle which lights others while consuming itself.
(Kahn)

3) | am a teacher. A teacher someone who leads. There is no magic here. |
do not walk on water. | do not part the sea. | just love children. (M.
Collins)

4) One of the beauties of teaching is that there is no limit to one’s growth
as a teacher: just as there is no knowing beforehand how much your
students can learn. (H. Kohl)

Task 7. Watch one of Chomsky’s lectures® and
comment on it.

Task 8. For questions 1-9, read the text below and
decide which answer (A, B, C or D) best fits each gap.

Sound Advice for Language Learners

A recent (1) of a language learning magazine has
consulted a number of experts in the (2) of second language
acquisition. Their advice may prove invaluable for those (3) a
language course. One suggestion is that you assess whether you are likely
to be successful at learning a language. Did you enjoy studying languages
at school, for example? Do you have enough time to learn a language? The
major cost will be your own time and effort. If proof of your level of
proficiency is important you must make sure that the course on offer leads

to a (4) qualification. Also, be realistic in your goals. If you
don't set achievable aims you are more likely to give up. Do not be
deceived (5) thinking that the most expensive courses are the
best. (6) around to get the best possible value for money. You

should also bear in mind that the quicker you learn a language the more
quickly you forget it. Sandra Miller, a French teacher, tried to teach herself
German by enrolling on a (7) course. Already fluent in four
languages and with a sound knowledge of teaching methodology her
chances of making progress were high. Three years (8) she
remembers very little. She feels her biggest mistake was not to follow (9)

her first experience. "I should have consolidated what I'd
learn by continuing to study, even if it were by myself."

5Abdessamia Bencheikh. (2019, June 27). Noam Chomsky, Fundamental Issues in Linguistics
(April 2019 at MIT) - Lecture 1 [Video]. YouTube. https://Amww.youtube.com/watch?v=r51
4RhglSv0&t=635s&ab_channel=AbdessamiaBencheikh
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1. A)series B) release C) programme D) issue

2. A)area B) domain C) branch D) field

3. A)thinking B) wondering C) considering D) looking

4. A)valued B) understood  C) recognised D) regarded
5. A)in B) by C) about D) into

6. A) Shop B) Push C) Nose D) Run

7. A)fast B) rapid C) crash D) quick

8. A)from B) onward C)on D) forward

9. A)on B) out C) up D) through

Task 9. Read the following article and render it in 10-12 sentences.
Earn after you learn

Teaching English as a foreign language can be a great way to travel
the world and earn money at the same time.

Teaching English as a foreign language can be a great way to travel the
world and earn money at the same time. However, some graduates actually
like the idea of pursuing a career in teaching English long-term, and there are
numerous courses at various levels of teaching, from the fast-track TEFL to a
diploma or masters.

To find the right course a good place to start is TEFL.com — a website
with lots of relevant information and helpful advice, including a
comprehensive list of institutions in the UK offering TEFL courses. The site
also offers a job search facility to assist qualified students in finding work.

Amanda Simpson, client services at TEFL.com, said: "When deciding
which course to take, the best bet is to look at what your needs are. If you want
a career in teaching English then definitely find one designed for that purpose,
like an MA or diploma; but if you want to travel around the world, then do a
shorter course which will supply you with teaching skills.

"Some countries, like Japan, will employ people without a teaching
qualification as long as the teacher is a native speaker of English. However,
most countries do now expect a qualification.”

Monica Poulter, subject officer at the University of Cambridge Local
Examinations Syndicate advises checking that the course you want to do is
validated by an external body and if it includes teaching practice. "This is an
important element in preparing people to be English language teachers,” she
said. "Another guide to finding the right course is to look at what the
employers are asking for. And make sure employers will recognise the
qualification you will gain at the end.”

If you want to jet off around the world and teach English as you go, the
TEFL course at the University of Luton might be worth considering. It is
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validated by Trinity College and is an intensive four-week programme with a
practical orientation.

Students undertake seven hours teaching practice, of which six hours are
assessed and graded with detailed feedback from tutors. Time is also spent
observing class teachers on video and for real.

The course covers all aspects of classroom management, from the
selection and adaptation of teaching materials to the teaching of language
skills, grammar pronunciation, speaking, reading and writing.

John Lapwood, who has completed the Luton course, said: "I went into
the course with no teaching experience or knowledge of grammar and
phonetics. So, it was a steep learning curve and extremely stressful at the same
time. But it was also highly enjoyable. The group atmosphere was very
positive — helpful and stimulating. You have got to go into it whole-heartedly
otherwise you could find it hard to get through.

"Right after the course finished, | got a job in a college in China, where |
spent three years teaching. | would strongly recommend teaching straight away
as it is possible to lose the knowledge quite quickly."

International House offers a diploma of English language teaching for
adults. The course is aimed at graduates hoping to pursue a career as a teacher,
and one of the entry requirements is that students have a minimum of two
years English language teaching.

The course is taught through a combination of practical teaching
experience and written assignments. Teaching practice is with learners of
different levels and observed by tutors and external examiners.

"The course was an intense eight weeks and | didn't have any social life
whilst doing it,” said Jonathon Holloway, who has just completed the Delta
course. "It was quite traditional and seemed to be focused on information for
people going on to an MA in teaching. It also steers people in the direction of
being able to produce their own teaching materials and text books.

"l am off to Brazil in January to be a director of studies. The Delta course
has given me a broader overview so that now | can take on a management role
as well as train other people to teach English. In my new job I will be
overseeing the syllabus, organising courses and doing some teacher training."”

If you are looking to make a career out of teaching English then an MA in
applied linguistics is a logical next step as it can lead to lecturing or managing
in the world of TEFL.

The course would give you knowledge of educational policy and practice
and an insight into developments in linguistics in the light of your previous
experience. Assessment is based entirely on coursework, not teaching practice.

Alistair Wehbeh, who is about to complete the MA in applied linguistics
and English language teaching at St Mary's College, Twickenham, said: "'l can
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now teach new students to teach English because | have a good theoretical
grounding. The course is mainly theoretical although it does focus on
methodology and more practical things, like designing learning materials for
teachers or students.

"Many students travel with the MA and go to places like the Middle East
and China. The course is geared towards people who have either done an
initial certificate in teaching English or a diploma and have taught for a couple
of years.

"It would be unwise to do the MA without that. You would be unlikely to
be able to follow the links and the themes in the components of the MA
without the knowledge of teaching in a classroom."

The Guardian, Dec. 15, 2001

Task 10. Write an essay that is based on one of the following
questions.

1. What can teachers of English for specific purposes (ESP) do to improve
their knowledge of special subjects?

2. Why is it pivotal to use modern IT tools in teaching ESP?

3. What kind of ESP in of current importance for you right now?

4. What are the challenges in teaching English for linguistic purposes? Are
there any ways to overcome them?

UNIT 8. LITERATURE
Task 1. Read the following text and answer the questions.

William Shakespeare
(1564-1616)

Little is known about the events of William Shakespeare's life. He was
born in Stratford-upon-Avon in 1564, probably on April 23" His father, a
glover by trade, was a prominent local figure who held important positions in
the government of the town. His mother came from a prosperous local family.

William Shakespeare probably attended Stratford grammar school, but he
did not go on to study at university. When he was eighteen, he married Anne
Hathaway, who was eight years his senior, and six months later his first child
Susanna was born, followed three years later by twins Hamnet and Judith.

It is commonly believed that Shakespeare left Stratford to avoid being
arrested for poaching. He went to London where he did a series of jobs,
including holding theatre-goers' horses outside playhouses. He eventually
became an actor, and by 1592 he was sufficiently well-known as a dramatist to
be the subject of an attack by the playwright Robert Greene (1558-1592).
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Greene wrote a pamphlet in which he complained that uneducated dramatists
were becoming more popular than university men like himself. In it he called
Shakespeare ‘an upstart Crow, beautified with our feathers’.

In 1595 Shakespeare joined an important company of actors called The
Lord Chamberlain's Men (later changed to The King's Men) and performed at
court. His success as a dramatist grew. He mixed in high social circles and the
Earl of Southampton, to whom he dedicated his sonnets, became his patron
and friend. His improved financial standing allowed him to invest in the
building of the Globe Theatre and in 1597 he bought New Place, the finest
house in Stratford.

He retired to his hometown in 1611, where he died on April 239 1616.

1. When and where was Shakespeare born?

2. Who did he marry and at what age?

3. Why did Robert Greene call him ‘an upstart crow’?
4. What was The Lord Chamberlain's Men?

5. What was The Globe?

6. How did he spend the last years of his life?

Task 2. Can anybody love us if we are not very good-looking or even
quite ugly? Are we condemned to a life of misery if we do not look like a
film star? Read what Shakespeare thinks in the following sonnet.

Sonnet 130

My mistress' eyes are nothing like the sun;
Coral is far more red than her lips' red:

If snow be white, why then her breasts are dun':
If hairs be wires?, black wires grow on her head.

I have seen roses damask'd?, red and white, 5
But no such roses see | in her cheeks;

And in some perfumes is there more delight*

Than in the breath that from my mistress reeks®.

I love to hear her speak, — yet well | know

That music hath a far more pleasing sound: 10
| grant® | never saw a goddess go’, —

My mistress, when she walks, treads® on the ground.

And yet, by heaven, | think my love as rare
As any she belied with false compare®.
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VOCABULARY:

dun dark

2wires long, thin pieces of metal. In Elizabethan poetry the word
‘wire” was used to refer to golden, shiny hair

Sdamask'd  light red or pink

“delight pleasure

Sreeks has an unpleasant smell

Sgrant admit

go walk

8treads walks with a heavy step

%As any ... asanywoman who was mistakenly praised for being more
compare beautiful than her

Task 3. Shakespeare describes his love through a series of comparisons.
Complete the table below with the terms of comparison. Are the comparisons
negative or positive?

The poet's mistress Terms of comparison
eyes
herlips | .
herbreasts |
herhairs |
hercheeks | o
herbreath | .
thewayshewalks | ...

Task 4. In describing his mistress, the poet appeals to the reader's
sense of sight, smell and hearing. Say which comparisons appeal to which
sense.

SIGNT e LINES covoiivieciiceseeeee e
SMEll oo LINES covoiivieciiceseeeee e
Hearing ......cocoevvevevevieceece e, LiNES oo

Task 5. The terms of comparison Shakespeare used (eyes/sun,
lips/coral, breasts/snow, etc.) are typical of Elizabethan courtly love
poetry. Do you find these comparisons original or banal? Does
Shakespeare use them seriously or is he ridiculing this type of poetry?

Task 6. Although it was written as a witty attack on courtly love
sonnets, the message of the poem is serious. Which of the following
statements best summarises the topic of the poem? What makes you think
S0?

¢ \WWomen should not be glorified in poetry.
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e There are many different types of beauty.
o True love does not demand physical perfection.
e Beauty lies in the eye of the beholder.

Task 7. A parody imitates the work of another author, usually with the
intention of ridiculing it. Shakespeare's Sonnet 130 is a parody of a form of
poetry which was popular in Elizabethan England. The Petrarchan love
sonnet, in which a poet compared his lover to natural beauties, was hamed
after the fourteenth-century Italian poet who wrote a series of love sonnets
for his beloved Laura. This form of poetry was first imitated in England by
Sir Thomas Wyatt at the beginning of the sixteenth century and met with
great success. Shakespeare himself often wrote this form of love sonnet.
However, in Sonnet 130 he chooses to make fun of it. Task Sonnet 130 is
almost a mocking reply to a Petrarchan sonnet. Using the Shakespearean
'reply’ as a basis try to reconstruct the type of sonnet that is being parodied.

Petrarchan Sonnet Sonnet 130
My mistress' eyes are like the My mistress' eyes are nothing like
sun(...) the sun (...)

Task 8. Do you know of any other forms of parody, for example,
films that parody other films or comic actors that imitate and parody
famous people? Think of an example and try to explain how it works.

UNIT 9. COMPUTATIONAL LINGUISTICS

Task 1. Read the following text. Find the right definitions to the
italicized words. Summarize it in several sentences.

Natural Language Processing and Avrtificial Intelligence

Artificial intelligence (Al) is the study, design and creation of
intelligent agents. An intelligent agent is a natural or artificial system with
perceptual abilities that allows it to act in a given environment to satisfy its
desires or successfully achieve planned objectives. Work in Al is generally
classified into several sub-disciplines or branches, such as knowledge
representation, planning, perception and learning. All these branches are
directly related to natural language processing (NLP). This gives the
relationship between Al and NLP a very important dimension. Many
consider NLP to be a branch of Al while some prefer to consider NLP a
more independent discipline.

In the field of Al, planning involves finding the steps to follow to
achieve a given goal. This is achieved based on a description of the initial
states and possible actions. In the case of an NLP system, planning is
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necessary to perform complex tasks involving several sources of
knowledge that must cooperate to achieve the final goal.

Knowledge representation is important for an NLP system at two
levels. On the one hand, it can provide a framework to represent the
linguistic knowledge necessary for the smooth functioning of the whole
NLP system, even if the size and the quantity of the declarative pieces of
information in the system vary considerably according to the approach
chosen. On the other hand, some NLP systems require extralinguistic
information to make decisions, especially in ambiguous cases. Therefore,
certain NLP systems are paired with ontologies or with knowledge bases in
the form of a semantic network, a frame or conceptual graphs.

In theory, perception and language seem far from one another, but in
reality, this is not the case, especially when we are talking about spoken
language where the linguistic message is conveyed by sound waves
produced by the vocal folds. Making the connection between perception
and voice recognition (the equivalent of perception with a comprehension
element) is crucial, not only for comprehension, but also to improve the
quality of speech recognition. Furthermore, some current research projects
are looking at the connection between the perception of spoken language
and the perception of visual information.

Machine learning involves building a representation after examining
data which may or may not have previously been analyzed. Since the
2000s, machine learning has gained particular attention within the field of
Al, thanks to the opportunities it offers, allowing intelligent systems to be
built with minimal effort compared to rule-based symbolic systems which
require more work to be done by human experts. In the field of NLP, the
extent to which basic machine learning is used depends highly on the
targeted linguistic level. The extent to which machine learning is used
varies between almost total domination within speech recognition systems
and limited usage within high level processing such as in discourse
analysis and pragmatics, where the symbolic paradigm is still dominant.

Task 2. Match the terms with the definitions.

Words Definitions

deep learning | It is a network or circuit of biological neurons, or, in a modern
sense, an artificial neural network, composed of artificial neurons or

nodes.
neural It is a discipline that concerns the collection, organization, analysis,
network interpretation, and presentation of data (even textual).

computational | It is an empirical law formulated using mathematical statistics that

semantics refers to the fact that for many types of data studied in the physical
and social sciences, the rank-frequency distribution is an inverse
relation.
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Words Definitions

statistics It is a class of modern grammatical theories that are all based on the
dependency relation and that can be traced back primarily to the
work of Lucien Tesniére.

topic model It is part of a broader family of machine learning methods based on
artificial neural networks with representation learning.

Zipf's law It is a branch of linguistics that comprises defining suitable logics
for linguistic meaning representation, automatically constructing
them and reasoning with them

lemma It is a type of statistical model for discovering the abstract "topics"
that occur in a collection of documents.
dependency | It is the canonical form of a set of words that can be used for
grammar processing.
word It is the task of grouping a set of objects (even textual) in such a
embedding way that objects in the same group are more similar to each other
than to those in other groups.
clustering It is a term used for the representation of words for text analysis,

typically in the form of a real-valued vector that encodes the
meaning of the word such that the words that are closer in the vector
space are expected to be similar in meaning

Task 3. Check your linguistic skills. Answer the following questions.

1. In your opinion, what are contemporary problems of processing Russian

texts?

2. In your opinion, what are contemporary problems of processing English

texts?

3. How many meanings of the ontology word do you know? Do you
happen to find this word in a text about NLP?

(02N I >N

. How can machines evaluate textual sentiment?
. Can a linguistic corpus be a database? Why?
. Give an example of your using an NLP tool in your life.

7. Imagine you are a programmer. Describe your plan of creating an app for English

learners.

8. What are the advantages of e-dictionaries?

9. Why NLP is pivotal nowadays?

10. Should modern translators and interpreters be taught how to use NLP
tools? Why?

Task 4. Translate the following text about morphology into English.
Pay special attention to translating Russian terms.

IlepBBle JMHIBHCTHYECKHE KOPILYChl TEKCTOB MOSBHIMCH B  60-erT.
nponuioro cronetus. B 1963 r. B Bpaynosckom yrauBepcutere (CLLIA) BriepBbIe
ObUT CO37aH OOJBIION KOpITyC TEKCTOB HAa MamIMHHOM HocuTene (Brown
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Corpus). Aetopsr kopmyca Y. @pencuc (W. Francis) u T'. Kyuepa (H. Kucera)
CIIPOSKTHPOBAIM €0 Kak Habop W3 IIITUCOT  JBYXTHICAYCCIIOBHBIX
IPO3aMYECKUX TICUATHBIX TEKCTOB aAMEPUKAHCKOTO BapHaHTa AaHIJIMHCKOTO
s3pIKA. TeKCThl TPUHAICKATH IITHANIATH HanOoJiee MAacCOBBIM HKaHPaM
aHIIos3BIMHOM TiedaTHOU Tpo3bl CIIA u Obumn HanewaTanst B 1961 1. Koprryc
COMNPOBOXKAAICA  OONBIIMM  KOJIMYECTBOM MATEPUATIOB €ro  IEPBUYHON
CTaTHCTUYECKON 00pabOTKM — YacTOTHBIA U ayi(haBUTHO-YaCTOTHBINA CIIOBApH,
paszHooOpasHble cTatucTHueckue pacnpeneneHus. [lossmenne BpaynoBckoro
KOpITyca BBI3BAJIO BCEOOIIMH MHTEpeC M OXKHBICHHBIE JHCKyccHH. [Ipexne
BCEr0 OHU KOCHYJMCh HNPHMHLUIIOB 0TOOpa TEKCTOB M COCTaBa, MOTEHLIHAIBHO
pelllaeMbIX Ha TaKOM KOpITyce 3ajad. 3areM IocleloBai JIaHKacTepcKuii
kopryc  amrmmiickoro  sbika  (Lancaster-Oslo-Bergen  Corpus, LOB),
Vrncaneckuil  Koprmyc pycckoro sspika. Cpenu COBPEMEHHBIX KOPITYCOB
AHTJIMHCKOTO sI3bIKa HAMOOJIee M3BECTHBI BpUTAHCKWIA HAIMOHAJIBHBIN KOPITYC
(British National Corpus), MexnyHapomHblii KOpITYC AHIJIMHCKOTO S3bIKa
(International Corpus of English), miarBrcTrdeckiii BaHk aHIITHIACKOTO s3bIKa
(Bankof English) u ap. B Hacrosiiiee BpeMst KOPITYChl CO3AHBI TSI MHOTHX
SBBIKOB MHUpa. Bemercs pabota m Hax co3manmeMm HarmoHamsHOTO Kopiryca
PYCCKOTO SI3bIKA.

B mepBoii momoBuHE 90-X IT. KOpITYCHAs JMHIBHUCTHUKA OKOHYATEITHHO
cpopmMHpoBaIach Kak OTIETBHBIN pa3ien HayKu o si3bike. [Ipu 3ToM oHa TecHO
B3aUMO/JIEVCTBYET C KOMITBIOTEPHOM JIMHIBUCTUKOM, HCTIONIB3Ysl €€ JOCTIKEHNUS
1 B CBOIO odepes odoramias ee.

Ilonck B KopIyce AAHHBIX TO3BOJISIET MO JIOOOMY CIOBY HOCTPOUTH
KOHKOPJIAHC — CITUCOK BCEX YNOTPEONEHHH MAHHOIO CIOBa B KOHTEKCTE CO
CCBUIKAMH HA WCTOYHHMK. KOpITYyCBI MOTYT WCIONB30BATHCS IS IONYYCHES
PazHOOOpa3HBIX CHPAaBOK M CTATHCTHYECKUX TAHHBIX O S3BIKOBBIX U PEUCBBIX
eIMHUIAX. B YacTHOCTH, Ha OCHOBE KOPITyCOB MOXKHO IOJIYYHTh JAHHBIE O
9acToTe CIOBO(OPM, JIEKCEM, TPAMMATHUYCCKUX KATErOpU, MPOCIEIUTH
M3MEHECHHE YacTOT U KOHTEKCTOB B Pa3jIMYHbIC MEPHOABI BPEMEHH, TONYIHTh
JaHHBIE O COBMECTHOM BCTPEYAEMOCTH JIEKCHMYECKHX EAMHHIl M T.I.
[pencraBuTenbHBI MACCHB SI3BIKOBBIX JAHHBIX 32 OIPEICICHHBINA ITEPHO
MO3BOJIIET M3yJaTh JAUHAMEKY IIPOIECCOB W3MEHCHHS JIEKCHUECKOTO COCTaBa
SI3BIKA, IPOBOJINTh AHAJIM3 JIEKCUKO-TPAMMATHYECKHX XapaKTEPHCTHK B Pa3HBIX
JKaHpaX W y pasHbIX aBTOPOB, U T.J. Kopmychl mpu3BaHbBI CIIY)KUTh TaKKe
HCTOYHMKOM M WHCTPYMEHTOM MHOTOACTICKTHBIX JICKCHKOTPapUIecKuX paboT
TI0 TIOATOTOBKE Pa3HOOOPA3HBIX UCTOPUUECKUX U COBPEMEHHBIX CIIOBAPEH. ..

MOHO CKa3aTh, YTO KOPITyCHAsI JTMHIBUCTHKA MMEET CBOMM HPEAMETOM
TEOPETUYECKAE OCHOBHI W  TPAKTHYCCKHE MEXaHI3MBI CO3JaHUS |
WCTIONIK30BAHUS ~ TPEICTABUTEILHBIX ~ MAacCMBOB  SI3BIKOBBIX  JIAHHBIX,
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NpEAHA3HAYCHHBIX [UISl JIMHTBUCTHYECKHX FHCCICNOBAHWI B HMHTEpecax
IIMPOKOT'0 KpyTa MoJIb30BaTesIeH.

. Star Wars fans the golden

B.I1. 3axapos. Kopnychas nunesucmuxa

Task 5.Watch the video about NLP® and fill in the gaps.

life-sized hospitality robot C-3PO.

. NP refers to the branch of artificial intelligence that gives
the machines the ability to :
. NLP is also a lot more than you may realize.
. While NLP seems really cool, yet technology

concept, it is actually pretty easy to learn.

. You start off by performing which is to break

the entire document down into its constituent sentences.

.For the algorithm to understand these sentences, we

in a sentence.

.We can make the learning process faster by getting rid of

which do not add much meaning to our

statement...

. Once we have our , We use a machine learning

algorithm like Naive Bayes to teach our model humans’ sentiment and
speech.

Task 6. Create 10 linguistic sentences with the words from tasks 1

and 2. Write them down into your glossary.

[EY

w

Task 7. Run a basic NLP experiment. Ok==0

. Visit Voyant’. v
. You have to find a small English text of approximately E .-ﬁ
el

6000 characters on technical (physics, chemistry ...) or
humanitarian topics (linguistics, literary criticism ...).

. Copy and paste the text into the title window that will appear on the site.
. In the top bar, find the Terms tab. Choose words that, in your opinion,

can act as terms of the area you have chosen, with an absolute frequency
that is equal to or greater than 3. Translate the terms into Russian (you
can check dictionaries if necessary).

6Simplilearn. (2021, March 17). Natural Language Processing In 5 Minutes | What Is

NLP And How Does It Work? | Simplilearn [Video]. YouTube.
https://www.youtube.com/watch?v=CMrHM8a3hgw&ab_channel=Simplilearn

’https://voyant-tools.org/
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5. In the Phrases tab, select two- or three-word collocations, which might
also be terms of your area. Find the right options of Russian translation.

6. Prepare a five-minute speech in which you will outline the main results.
Support your speech with a presentation.

SUPPLEMENTARY READING

Constructing apologies: reflexive relationships between apologies and
offenses

What is the relationship between an apology and the offense it
addresses? A simple response to this question was offered by Goffman
(1971) to the effect that apologies are, or at least should be, proportional to
the offenses they are designed to remediate. Goffman's principle of
proportionality is a norm of politeness that can be understood as a method
of matching the extent of redress to the extent of the face threat (aka.
virtual offence) of a previous action. Sociolinguists and scholars in the
field of politeness theory have long documented variables influencing
departures from this norm, including social distance and power, social
class and status, gender and so on. The present study will address
orthogonal processes through which the norm of proportionality is upheld
and reinforced notwithstanding the recurrence of departures.

Goffman's claim of proportionality is somewhat easier to make than it
is to substantiate. From a theoretical perspective, the offering of an
apology, and its particular format, are products of what might be regarded
as layers of considerations, both about whether an apology is due, and
about the form an apology should take. The first consideration is whether
there is an offense to be addressed, or whether the potentially apologizable
incident was merely a misfortune to which no moral fault should be
attributed. A second consideration is whether the offender should
acknowledge agency in the commission of the offense, and perhaps expand
this into a recognition of responsibility and culpability for the offense.
Third, should the offender work to mitigate (or accentuate) the offense,
through characterizations of harm, or of responsibility, or culpability? All
three layers of assessment are involved in judgments of the proportionality
of apologies to the offenses they address, and all are implicated in the
interactional processes we describe here.

Similarly, the linguistic resources deployed in apologies vary
considerably, especially when considered cross-linguistically and cross-
culturally. For example, noting that Russian speakers require an
acknowledgment of responsibility as an essential component of an
apology, Ogiermann (2009) observes that "I'm sorry™ is understood as a
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simple expression of regret and as insufficient to count as an apology — an
observation that does not generally hold for English speakers.

The purpose of this paper is to explore the relationship between more
elaborate apology formats and the offenses they address. In analyzing
offenses, we distinguished between those that were local and endogenous
to the interaction (self-correction, delays in response, interrupting a co-
participant, etc.) which we conceived to be comparatively minor, and
offenses that were distal and exogenous to the interaction itself (refusals of
requests, missed obligations, previous or subsequent impositions, etc.)
which we regarded as more substantial. As a measure of the extensiveness
of the apology, we hypothesized a cline from the most minimal explicit
apology (a bare “Sorry™) through the explicit acknowledgment of agency
(“I'm sorry™), to what we termed expanded apologies, which included
naming the offense and/or accounting for it. According to our hypothesis,
more substantial virtual offenses should generally receive more extended
apologies.

While we were able to operationalize the nature of larger apologies in
terms of both offense and apology format, we found that many contextual
features of the interaction complicated any straightforward association
between the two. Thus, an extensive apology I'm terribly sorry | forgot
your birthday last week, which might seem appropriately built for the lapse
in question, might not come out in this form because the depiction of the
lapse (e.g., | forgot your birthday last week) might have been stated earlier,
leaving only I'm terribly sorry in the apologizing turn.

Speakers' orientations to the ‘seriousness’ of an offense are manifest,
and come to the interactional surface, in cases in which they adjust or re-
calibrate the design of an apology, to select a form that they take to be
more appropriate than the initially chosen form, to their assessment of the
level of severity of their transgression. However, even before we come to
consider such adjustments to or (self-)corrections of apologies, it is worth
bearing in mind that the matter of whether or not an apology is relevant
may already be the focus of divergent assessments between participants
about whether someone's conduct amounted to a transgression at all, and
hence whether an apology was due. Drew and Hepburn (2016) showed that
in cases of “absent” apologies, in sequences in which an apology is not
offered, an offended party may treat an apology as having been due,
thereby treating the other's conduct as a transgression for which an apology
would have been appropriate. The non-provision of an apology is tacitly an
indication that the other treats their (own) conduct as not requiring an
apology.
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In our opinion, the principle of proportionality is constitutive in how
interactants evaluate apology formulations, or constructions. By
constitutive we mean that the relationship between a speaker's assessment
of a virtual offense and the apology s/he constructs is unavoidably a part of
the process in which apologies are formulated and received. According to
this constitutive view, proportionality is less a matter of empirical outcome
than it is a matter of the “lens” through which apologies are inevitably
considered as a matter of normative convention. From the point of view of
the individual participant, therefore, whenever there is an apology, it will
be examined in terms of the operation of the principle. In those cases
where proportionality is determined to have been fulfilled, the principle
will be treated as upheld. However, in cases where there is a departure
from the principle, participants (and observers) may adduce other reasons
for its “failure”, thereby reconstituting the normativity of the principle
even while registering that the principle has been departed from.

Abridged from: Journal of Pragmatics, 2019
Constructing America by writing about Italy

To what extent can literature, and in particular travel literature, inform
discourse on ethnicity and ethnic identity? This paper proposes to explore
the relationship between the proliferation of Italian travel literature in
nineteenth century America and the construction of Italian-Americanness
that emerges in the first works published by Italian American writers in the
early twentieth century.

Unlike other immigrant groups associated with the "Great Wave" of
immigration at the turn of the century, the Italians, or at least their image,
effectively "emigrated” to the better homes in American cities several
decades before their physical persons began arriving to inhabit humbler
quarters in those same cities. The vehicle by which this was accomplished
was "travel literature," which can be broadly defined as writing in which an
identifiable subject travels to a foreign and/or unfamiliar destination and
offers his or her readers at home a written report of the experience. While
primarily non-fiction, in the form of journalism, travel guides and travel
memoirs, travel literature can also include works of fiction, particularly
since distinctions between fictional and non-fictional travel works can
sometimes prove difficult. Moreover, travel writing has been closely linked
with the development of the novel, further blurring the distinction between
the two.

Travel writing, in all its representative forms, was immensely popular
in the nineteenth century, and many prominent writers, such as Margaret
Fuller, Nathaniel Hawthorne, Mark Twain, William Dean Howells and
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Henry James, utilized the genre as much to improve their income as to
speed up their literary careers. For all of these authors, Italy was the travel
destination par excellence, and given the proven record of success of
Italian travel writing, it is not too surprising that the first published works
by Italian American authors contain thematic and stylistic elements
evocative of their nineteenth century antecedents. The utilization of
familiar "ltalian travel” material served multiple purposes, ostensibly to
render the works appealing to an American readership, but also and
perhaps more importantly, to smuggle the topic of differentness or
otherness into the discourse on American identity.

The tremendous popularity and profitability of travel literature in the
nineteenth century is perhaps best exemplified by Mark Twain. Today
renowned for having written “the Great American Novel" (“Huckleberry
Finn”), Twain weathered his various financial troubles through his travel
books, most notably “The Innocents Abroad” (1869) and “A Tramp
Abroad” (1880), which sold better than his novels and provided the author
with his most consistent source of income. Some of the most popular
sections of “The Innocents Abroad” were those devoted to Italy in which
he pokes fun at the gullibility of American tourists as they fall victim to
smooth-talking guides and vendors of souvenirs of questionable quality.
Twain's particularly disrespectful tone was due in large part to his not
feeling anything new could be said about Italy. Twain writes, "What is
there in Rome for me to see that others have not seen before me? What is
there for me to touch that others have not touched? What is there for me to
feel, to learn, to know, that shall thrill me before it passes to others?
Nothing whatsoever".

Overall, evidence in the form of the sheer number of Italian-themed
works published, and their wide circulation in book form and in respected
periodicals suggests that Italy, more so than any other locale, was the
preferred "destination” of nineteenth century readers. Why ltaly? If, as
Goodman asserts, travel when performed as an art provides a means of
"worldmaking" and of self- fashioning, then the nineteenth century's
literary focus on Italy is indicative of how the land, its people and its
culture provided authors and readers alike with a particularly effective lens
for viewing American identity. Leonardo Buonomo holds that nineteenth
century America's preoccupation with Italy in literary and intellectual
circles resulted from the nation's insecure sense of self and an urgency to
define a national identity. He asserts that Italy "functioned as the perfect
Other" and thus a most effective instrument by which nineteenth century
America constructed a national identity.
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Unlike everything that was new and becoming in nineteenth century
America, in Italy the past mattered more than the present or future. Italy's
lack of technological innovation was viewed as "both melancholy and
appealing,” with a sense of longing for the pre-industrial relation between
man and nature. And the Italians themselves were romanticized, as if
having "stepped out of the pages of a pastoral poem, or a painting." Their
leisurely pace of life and apparent contentment with their lot is envied by
those swept up in American competition and push for continual
advancement. Moreover, the distrust with which American Protestants
approached Catholicism, viewing it as a form of paganism, was tempered
by a genuine admiration for the art of the Renaissance, a form of Catholic
expression that nonetheless represented the maxim of human artistic
achievement. Italy presented the American traveler/writer with an
unparalleled opportunity to pursue art and high culture while at the same
time exposing him or her to a sensual and dangerous underside that, while
potentially corrupting, still could, in Luigi Barzini's terms, provide one
with "a feeling of resignation, acceptance, and repose".

Nineteenth century Americans both signified and affirmed their upper-
class status through expressions of Italophilia. The Italian imagery
employed by Gilded Age writers included both "sunny" and "dark"
elements, all of which contributed to its appeal to the American public. A
combined sense of attraction and repulsion was to become a characteristic
response of the nineteenth century American writers to Italy, and one of
the conventions that would prove to have particular appeal to the American
public. Mark Twain perhaps best expressed this duality in his
characteristically humoristic tone, decrying Italy to be "one vast museum
of magnificence and misery."

Abridged from: Italian Americana, 2015

Theorizing and studying the language-teaching mind: mapping
research on language teacher cognition

The terms “teacher thinking” or “teacher cognition” have been in
circulation for almost three decades, with much excellent work undertaken
to study them. Foregrounding the intellectual dimension was a necessary
and productive move toward better understanding the fullness of the work
of teaching. Teaching combines public activity — classroom actions,
routines, interactions, and behaviours, which are publicly accessible
through observation (including video and audio recordings) - with private
mental work — planning, evaluating, reacting, deciding, which remain
invisible to outsiders and beyond the reach of researchers.
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For many decades, this mental work was simply not part of the picture
of teaching; it was not studied or even acknowledged. The work of
teaching was essentially understood as what could be seen and externally
documented; what those interactions and behaviours meant to participants
was not part of the picture. Underlying reorientations to the mind and
meaning-making in psychology, and to meaningful study of activity in
anthropology, supported the notion that teachers might be engaged in
meaning-based cognitive activity that was shaped by the social context of
their classroom.

Over the past 30 years, research in language teacher cognition has
developed into a productive, and at times somewhat ad hoc enterprise.
Organizing a comprehensive map of that landscape seems both necessary
and timely.

The notion of mind in teacher cognition research is a changing one.
Like any idea, it has evolved through a mix of internal dynamics of
definition and external trends in related areas of social science. In language
teaching, we can trace that movement from the period of the 1970s, when
there was a singular view of classroom methodology in the Direct and
Audiolingual methods, and teacher thinking was not part of that view. The
goal of making learners' responses and use of the target language automatic
fostered a parallel view of automaticity in teaching. The highly structured
drilling in ALM teaching called for little cognitive work on the part of the
teacher; in fact, the less thought and the more patterned behaviour, the
better.

This view of teaching and cognition continued in the 1980s with the
development of so-called innovative methods. That was an important shift,
however. During the period of ALM teaching, the psychological rationale
for learning was found in the theories of behaviorist psychology. With
innovative methods (usually defined as Community Language Learning,
the Natural Approach, the Silent Way, and Suggestopedia), each method
carried with it a way of thinking. In order to teach the Silent Way, the
teacher assumed that particular view of language and learning.

It could be argued that the innovative methods of the 1980s exposed
thinking as a component of classroom teaching. If a teacher could choose
or decide how to teach, then there must be some cognitive capacity
governing those choices and decisions. The notion of teachers as informed
decision makers, or of teaching as decision making, became the vernacular
for this new capacity. What was referred to as principled eclecticism or
subsequently as the post-method condition throughout the 1990s confirmed
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and extended this invention of the methodological mind. The post-method
condition enables practitioners to generate location-specific, classroom-
oriented innovative practices. With this post-method view of cognition,
language teachers could be seen to be making decisions and negotiating
competing contextual demands to shape curriculum and pedagogy toward
learning. The notion of a teaching mind that could be seen as independent,
though directly connected to classroom practice, essentially created a new
locus of study. The emerging idea of teaching cognition established a focus
on teachers as the principal classroom actors.

Conceptualizations of the language-teaching mind have evolved
throughout the 1990s and 2000s. Research on language teachers' personal
practical knowledge and narrative studies broadened ideas of how
language teacher cognition occurred in reality. A new view of the
sociohistorical ontology has taken hold in which systems are seen as
fundamentally chaotic and therefore complex, laying emphasis on the
dynamic, emergent aspects of teaching-learning interactions. It portrays
language teacher cognition itself as dimension of these changing systems.

Attributes of complex systems, including ecology, dynamism, change,
unpredictability, interconnectedness, and nonlinearity, confronted notions
of fixedness and codification in language description and acquisition. From
a complex systems perspective, Larsen-Freeman and Cameron (2008)
critiqgued traditional approaches to research and argued for new
methodological research principles. These included consideration of
context, avoidance of reductionism, awareness of dynamic processes and
changing relationships, avoidance of dualistic analysis, and consideration
of both the stability and variability of the system under investigation.

Kiss (2012) is a recent example drawing on complexity theory,
referred to in his article as Complexity Science. In this empirical study, he
analysed teacher learning in an intensive postgraduate course, and
specifically how the teachers made meaning by drawing on their past
experiences. Through thematic analysis of reflective journals, anonymous
post-course questions, and comments written by these teachers, Kiss was
able to map the teachers' cognitions, which proved to be temporally diverse
(spanning past, present, and future) and included a multitude of references
through which each teacher positioned themselves variously as learner,
teacher, administrator, and personal self. These identities often overlapped
and spanned different time periods: for instance, the teachers strongly
related to the learner identity in terms of the past and present, while the
teacher and administrator identities were most often associated with the
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future. Kiss concluded that teacher learning can be viewed as dynamic,
non-linear, dependent on prior experience, unpredictable and chaotic, and
that this perspective had wide implications for teacher training
programmes.

Abridged from: The Modern Language Journal, 2015
John Rupert Firth

Firth, J.R. (John Rupert); (b. 1890, d. 1960; British), professor of
English at the University of the Punjab, Lahore (1920-1928), senior
lecturer at University College London (1928-1938), then senior lecturer,
reader and Professor of General Linguistics at the School of Oriental and
African Studies, University of London (1938-1956). He is an important
figure in the foundation of linguistics as an autonomous discipline in
Britain; known for his original ideas on phonology and the study of
meaning.

J.R. Firth was a man of his time. Born in Keighley, Yorkshire, in late
19th century Britain, when it still held much of the world in imperial
subjugation, his career was marked by the existence of the British Empire.
He attended the local grammar school, studied for a BA and MA in history
at Leeds University, and briefly taught the subject at a Leeds teacher
training college. Just before the First World War, he went to India, still part
of Britain’s Empire, to work for the Indian Education Service. He also
undertook military service in India during the war (and in Afghanistan and
Africa), returning to the imperial Education Service after the armistice as a
professor of English at the University of the Punjab. There Firth began his
study of the area’s languages, which were to provide linguistic data for
later publications; his time in India had a lasting effect on his career.

Firth’s main writing interests, can be split into four: (i) the idea that
the study of ‘meaning’ and ‘context’ should be central in linguistics, (ii)
discussion of the history of linguistics, especially of linguists from Britain,
(iii) work on phonology, particularly the development of a model called
‘Prosodic Analysis’, and (iv) linguistic descriptions and encyclopaedia
articles on Indian and southern Asian languages, particularly their
orthography and phonology. Aspects of (i), (ii) and (iv) are present in his
writing from the start; (iii) only developed later. He is best known for (i)
and (iii), where he laid out his views as to how language works and how
linguists should approach its analysis. While by no means incompatible,
there is, however, no necessary connection between his ideas in these two
areas.
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Firth’s ideas on (i) are fundamental to his conception of language, as
he considered the analysis of the meaning of utterances to be the main goal
of linguistics; this was unusual at a time when contemporaries such as
Bloomfield were positively excluding meaning from linguistic study. Firth
rejects any kind of distinction between ‘langue’ and ‘parole’ (as Saussure
made before Firth) or ‘competence’ and ‘performance’ (as Chomsky did
after him), because, for Firth, language was not an autonomous entity, and
was not to be studied as a mental system. Rather, in keeping with the
behaviourist and positivist ideas of the contemporary intellectual
environment (see the work of Skinner, for example), Firth saw language as
a set of events which speakers uttered, a mode of action, a way of ‘doing
things’, and therefore linguists should focus on speech events themselves.
This rejected the common view that speech acts are only interesting for
linguists to gain access to the ‘true’ object of study — their underlying
grammatical systems.

As utterances occur in real-life contexts, Firth argued that their
meaning derived just as much from the particular situation in which they
occurred as from the string of sounds uttered. This integrationist idea,
which mixes language with the objects physically present during a
conversation to ascertain the meaning involved, is known as Firth’s
‘contextual theory of meaning’ or his theory of ‘context of situation’, a
phrase which he borrowed from Malinowski.

Some of Firth’s ideas on meaning were developed in his misleadingly
titled article The Technique of Semantics (1935). Much of the article deals
with the history of usages of the term ‘semantics’ and of the study of
meaning, although it does make a start at recognising a taxonomy of
possible situation types (never developed further). Firth proposes to use the
term ‘semantics’ to describe his whole approach to language, which is to
link all levels of linguistic analysis (from phonetics to lexicography) with
their contexts and situations. He does not maintain this usage elsewhere in
his writings, but he does extend the meaning of ‘meaning’ in remarkable
ways, writing about the ‘phonological meaning” of phones and the
‘grammatical meaning’ of constituents. This was due to his overarching
definition of meaning as the function or effect of an item in a particular
context, thus phonological entities have meaning because they can contrast
and have relations with other entities in particular phonological
environments. At a lexical level, this embraces the notion of the
‘collocation’, that is, which other words a particular word consistently co-
occurs with (part of the ‘meaning’ of words in collocations, such as ‘an
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egregious ass’ is that they co-occur together). These usages of ‘meaning’
allowed Firth to perceive a fundamental unity among linguistic levels,
linked through the search for statements of ‘meaning’ at each level. It has
frequently been pointed out, not least by Lyons (1966), that this stretches
the meaning of ‘meaning’ until it snaps, and that while situations must be
understood for the interpretation of utterances, considerably more is
required to give a full description of meaning.

Just after the war, Firth published The English School of Phonetics
(1946), his main contribution to the history of linguistics. This illustrates
Firth’s conviction that he was working in a long linguistic tradition,
stretching back centuries. The article is coloured by the impression that
Firth finds it important to praise the work of those who wrote in England,
but Firth’s interests in this area were important in stimulating other work in
the field (for example in co-workers such as R.H. Robins).

The first publication where Firth set out his phonological ideas is
Sounds and Prosodies (1948), although it is not easy to extract them from
the article. One fundamental idea is a rejection of purely phonemic
analysis, as practiced by others working in phonology at the time (such as
Trubetzkoy and Bloomfield). Some kind of segments still exist in the
approach (called *phonematic units’), but, crucially, the phonologist can
also assign features of phonetic form to ‘prosodies’ which are
nonsegmental entities that can be tied to any piece of phonological
structure — spread over a whole word, or syntactic unit, or part of a
syllable, for example. The metaphor ‘spread’ should not be taken
dynamically, however, as no notion of ‘phonological process’ is
countenanced; rather the static domain of a prosody is described. Thus,
assimilations and vowel harmony are simply described in terms of the span
the feature (the ‘prosody’) has in the observable form of an utterance.
Phonematic units can be nearly empty of distinctive phonological
specification, if this is analysed as prosodic. Furthermore, anything which
is described with reference to syntagmatic, rather than paradigmatic
structure can be a prosody, including ‘juncture’ phenomena, which mark
out linguistic boundaries, and features restricted to particular positions in a
syllable.

Prosodic Analysis further assumes a clear separation between
‘phonetics’ and ‘phonology’. Phonematic units and prosodies are not
assumed to have ‘intrinsic’ or obvious phonetic content. They must be
accompanied by ‘exponency’ statements which state formally how a
particular piece of phonological structure maps onto the phonetics. This
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allowed Firthians to combine an abstract phonology with detailed phonetic
description.

Firth died suddenly on 14" December 1960 in Lindfield, Surrey. He
had seized the opportunities which came his way and left British linguistics
stronger than when he entered it. His connections with the British Empire
enabled his career, but he repaid this by working on many
underinvestigated languages of the Empire. His theories were the product
of novel, inspirational thinking: a posthumous festschrift was published
1966, full of ideas.

Abridged from: Key Thinkers in Linguistics and the Philosophy of
Language, 2005

Linguistic theory and description

Chomsky has stated in a number of sources that there are three levels
of “adequacy” upon which grammatical descriptions and linguistic theories
can be evaluated: observational adequacy, descriptive adequacy, and
explanatory adequacy.

If a theory or description achieves observational adequacy, it is able to
describe which sentences in a language are grammatically well formed.
Such a description would note that in English while a sentence such as He
studied for the exam is grammatical, a sentence such as studied for the
exam is not. To achieve descriptive adequacy (a higher level of adequacy),
the description or theory must not only describe whether individual
sentences are well formed but in addition specify the abstract grammatical
properties making the sentences well formed. Applied to the previous
sentences, a description at this level would note that sentences in English
require an explicit subject. Hence, studied for the exam is ungrammatical
and He studied for the exam is grammatical. The highest level of adequacy
is explanatory adequacy, which is achieved when the description or theory
not only reaches descriptive adequacy but does so using abstract principles
which can be applied beyond the language being considered and become a
part of “Universal Grammar.” At this level of adequacy, one would
describe the inability of English to omit subject pronouns as a consequence
of the fact that, unlike Spanish or Japanese, English is not a language
which permits “pro-drop,” i.e. the omission of a subject pronoun that is
recoverable from the context or deducible from inflections on the verb
marking the case, gender, or number of the subject.

Within Chomsky’s theory of principles and parameters, pro-drop is a
consequence of the “null-subject parameter”. This parameter is one of
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many which make up universal grammar, and as speakers acquire a
language, the manner in which they set the parameters of universal
grammar is determined by the norms of the language they are acquiring.
Speakers acquiring English would set the null-subject parameter to
negative, since English does not permit pro-drop; speakers of Italian, on
the other hand, would set the parameter to positive, since Italian permits
pro-drop.

Because generative grammar has placed so much emphasis on
universal grammar, explanatory adequacy has always been a high priority
in generative grammar, often at the expense of descriptive adequacy: there
has never been much emphasis in generative grammar in ensuring that the
data upon which analyses are based are representative of the language
being discussed, and with the notion of the ideal speaker/hearer firmly
entrenched in generative grammar, there has been little concern for
variation in a language, which traditionally has been given no
consideration in the construction of generative theories of language. This
trend has become especially evident in the most recent theory of generative
grammar: minimalist theory.

In minimalist theory, a distinction is made between those elements of
a language that are part of the “core” and those that are part of the
“periphery.” The core is comprised of “pure instantiations of UG” and the
periphery “marked exceptions” that are a consequence of “historical
accident, dialect mixture, personal idiosyncracies, and the like”. Because
“variation is limited to nonsubstantive elements of the lexicon and general
properties of lexical items”, those elements belonging to the periphery of a
language are not considered in minimalist theory; only those elements that
are part of the core are deemed relevant for purposes of theory
construction. This idealized view of language is taken because the goal of
minimalist theory is “a theory of the initial state,” that is, a theory of what
humans know about language “in advance of experience” before they
encounter the real world of the language they are acquiring and the
complexity of structure that it will undoubtedly exhibit.

This complexity of structure, however, is precisely what the corpus
linguist is interested in studying. Unlike generative grammarians, corpus
linguists see complexity and variation as inherent in language, and in their
discussions of language, they place a very high priority on descriptive
adequacy, not explanatory adequacy. Consequently, corpus linguists are
very skeptical of the highly abstract and decontextualized discussions of
language promoted by generative grammarians, largely because such
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discussions are too far removed from actual language usage. Chafe sums
up the disillusionment that corpus linguists have with purely formalist
approaches to language study, noting that they “exclude observations
rather than ... embrace ever more of them” and that they rely too heavily on
“notational devices designed to account for only those aspects of reality
that fall within their purview, ignoring the remaining richness which also
cries out for understanding.” The corpus linguist embraces complexity; the
generative grammarian pushes it aside, seeking an ever more restrictive
view of language.

Because the generative grammarian and corpus linguist have such
very different views of what constitutes an adequate linguistic description,
it is clear why these two groups of linguists have had such a difficult time
communicating and valuing each other’s work. As Fillmore jokes, when
the corpus linguist asks the theoretician (or “armchair linguist”) “Why
should | think that what you tell me is true?”, the generative grammarian
replies back “Why should | think that what you tell me is interesting?”
(emphasis added). Of primary concern to the corpus linguist is an accurate
description of language; of importance to the generative grammarian is a
theoretical discussion of language that advances our knowledge of
universal grammar.

Even though the corpus linguist places a high priority on descriptive
adequacy, it is a mistake to assume that the analysis of corpora has nothing
to offer to generative theory in particular or to theorizing about language in
general. The main argument against the use of corpora in generative
grammar, Leech observes, is that the information they yield is biased more
towards performance than competence and is overly descriptive rather than
theoretical. However, Leech argues that this characterization is overstated:
the distinction between competence and performance is not as great as is
often claimed, “since the latter is the product of the former.” Consequently,
what one discovers in a corpus can be used as the basis for whatever
theoretical issue one is exploring. In addition, all of the criteria applied to
scientific endeavors can be satisfied in a corpus study, since corpora are
excellent sources for verifying the falsifiability, completeness, simplicity,
strength, and objectivity of any linguistic hypothesis.

Despite Leech’s claims, it is unlikely that corpora will ever be used
very widely by generative grammarians, even though some generative
discussions of language have been based on corpora and have
demonstrated their potential for advancing generative theory. Working
within the framework of government and binding theory (the theory of
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generative grammar preceding minimalist theory), Aartsused sections of
the corpus housed at the Survey of English Usage at University College
London to analyze “small clauses” in English, constructions like her happy
in the sentence | wanted her happy that can be expanded into a clausal unit
(She is happy). By using the London Corpus, Aarts was not only able to
provide a complete description of small clauses in English but to resolve
certain controversies regarding small clauses, such as establishing the fact
that they are independent syntactic units rather than simply two phrases,
the first functioning as direct object and the second as complement of the
object. Haegem an employed government and binding theory to analyze
empty categories (i.e. positions in a clause where some element is missing)
in a specific genre of English: recipe language. While Haegeman’s
investigation is not based on data from any currently available corpus, her
analysis uses the type of data quite commonly found in corpora. Haegeman
makes the very interesting claim that parametric variation (such as whether
or not a language exhibits pro-drop) does not simply distinguish individual
languages from one another but can be used to characterize regional,
social, or register variation within a particular language. She looks
specifically at examples from the genre (or register) of recipe language that
contain missing objects (marked by the letters [a], [b], etc. in the example
below):

(1) Skin and bone chicken, and cut [a] into thin slices. Place [b] in
bowl with mushrooms. Purée remaining ingredients in blender, and pour
[c] over chicken and mushrooms. Combine [d] and chill [e] well before
serving.

Government and binding theory, Haegeman observes, recognizes four
types of empty categories, and after analyzing a variety of different
examples of recipe language, Haegeman concludes that this genre contains
one type of empty category, wh-traces, not found in the core grammar of
English (i.e. in other genres or regional and social varieties of English).

What distinguishes Haegeman’s study from most other work in
generative grammar is that she demonstrates that theoretical insights into
universal grammar can be obtained by investigating the periphery of a
language as well as the core. And since many corpora contain samples of
various genres within a language, they are very well suited to the type of
analysis that Haegeman has conducted. Unfortunately, given the emphasis
in generative grammar on investigations of the core of a language
(especially as reflected in Chomsky’s recent workin minimalism), corpora
will probably never have much of a role in generative grammar. For this
reason, corpora are much better suited to functional analyses of language:
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analyses that are focused not simply on providing a formal description of
language but on describing the use of language as a communicative tool.

Abridged from: English Corpus Linguistics: An Introduction, 2002
APPENDICES

Appendix 1. Being cautious

One of the most noticeable aspects of academic communication is the
tendency for writers to avoid expressing absolute certainty, where there
may be a small degree of uncertainty. It is also pivotal to avoid making
over-generalisations, where a small number of exceptions might exist. The
following devices might come in handy.

Devices that distance the author from a proposition

It is thought/believed that ...

It has been reported that ...

It is a widely held view that ...

It has commonly been assumed that ...
According to Green (2022), ...

According to many in the field ...

Many scholars hold the view that ...
Green (2022) holds the view that ...
Recent research has suggested that ...

If Green’s (2022) findings are accurate, ...

Being cautious when giving explanations

A likely/probable/possible explanation of ... is ...
... might be due to ...

It is probable/possible that ...

Being cautious when explaining results

This inconsistency may be due to ...

This discrepancy could be attributed to ...

A possible explanation for this might be that ...

This rather contradictory result may be due to ...

It seems possible that these results are due to ...

The observed increase in X could be attributed to ...

There are several possible explanations for this result.

There are two/three likely causes for the differences between ...

A possible explanation for these results may be the lack of adequate ...

Since this difference has not been found elsewhere it is probably not due to ...
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Devices for avoiding over-generalisations

In general, this requires ...

In general terms, this means ...

Xs use generally accepted principles to ...

X is generally assumed to play a role in ...

Authors generally place an emphasis on ...

Generally accepted methods for X include: ...

Studies which show no effect are not generally published.

Research articles generally consist of the following components: ...

Appendix 2. Being critical

As an academic writer, you are expected to be critical of the sources
that you use. This essentially means questioning what you read and not
necessarily agreeing with it just because the information has been
published. Academic writers need to develop habits of constructive
thinking, they need to find reasons why they do not accept something as
being true.

Devices that introduce general criticism

The most important of these criticisms is that Green failed to note that ...

The X theory has been vigorously challenged in recent years by a number
of writers.

These claims have been strongly contested in recent years by a number of
writers.

More recent arguments against X have been summarised by Black and
Green (2019).

Critics have also argued that not only do surveys provide an inaccurate
measure of X, but the ...

Many analysts now argue that the strategy of X has not been successful.

Jones (2020), for instance, argues that ...

Devices that offer constructive suggestions

The study would have been more interesting if it had included ...

These studies would have been more useful if they had focused on ...

The study would have been more relevant if the researchers had asked ...

The questionnaire would have been more useful if it had asked participants
about ...

The research would have been more relevant if a wider range of X had
been explored.
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Devices that introduce problems and limitations

The main weakness with this theory is that ...

The key problem with this explanation is that ...

However, this theory does not fully explain why ...

One criticism of much of the literature on X is that ...

However, there is an inconsistency with this argument.

A serious weakness with this argument, however, is that ...

One question that needs to be asked, however, is whether ...

Black’s argument relies too heavily on qualitative analysis of ...

Many writers have challenged Black’s claim on the grounds that ...
Smith’s analysis does not take account of X, nor does he examine ...

It seems that Black’s understanding of the X framework is questionable.
The existing accounts fail to resolve the contradiction between X and Y.
One of the limitations with this explanation is that it does not explain why...

Appendix 3. Listing and classifying

When we classify things, we group and name them on the basis of
something that they have in common. By doing this we can understand
certain qualities and features which they share as a class. We list things
when we want to treat and present a series of items or different pieces of
information systematically. The order of a list might also indicate rank
importance.

Devices that introduce lists

This topic can best be treated under three headings: X, Y and Z.

The key aspects of ... can be listed as follows: X, Y and Z.

There are three reasons why the English language has become so
dominant.

The disadvantages of the new approach can be discussed under three
headings, which are: ...

This section has been included for several reasons: it is ...; it illustrates ...;
and it describes...

Devices that classify a topic

X can be classified into X; and Xii.

X can be categorised into X, Xj and Xiii.

Several taxonomies for X have been developed ...
Different methods have been proposed to classify ...

X may be divided into several groups: a) ..., b) ... orc) ...
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Generally, X provides two types of information: X; and Xii.
It has become commonplace to distinguish X; from X;; forms of X.
X is generally classified into two types: Xj, also known as ..., and Xj or

There are two basic approaches currently being adopted in research into X.
Oneis ...

The theory distinguishes two different types of X, i.e. pragmatic X and
semantic X (Green, 2021).

The works of Green fall under three headings: (1) dialogues and ..., (2)
collections of facts, and ...

Appendix 4. Comparing and contrasting

If we can highlight similarities and differences between two things,
we can easily increase our understanding and learn more about both. This
usually involves a process of analysis, in which we compare the specific
parts as well as the whole. Mind the following devices that allow you to
characterize common and different features.

Devices that introduce different features

X is different from Y in a number of respects.

X differs from Y in a number of important ways.

There are a number of important differences between X and Y.

Areas where significant differences have been found include X and Y.

In contrast to earlier findings, however, no evidence of X was detected.

A descriptive case study differs from an exploratory study in that it uses ...

Smith (2018) found dramatic differences in the rate of decline of X
between Y and Z.

Devices that introduce similar features

Both X and Y share a number of key features.

There are a number of similarities between X and Y.

The effects of X on human health are similar to those of Y.

Both X and Y generally take place in a “safe environment’.

These results are similar to those reported by (Green et al. 2022).

This definition is similar to that found in (Black, 2018) who writes: .

The return rate is similar to that of comparable studies (e.g. Green et al.
2020).

The approach used in this investigation is similar to that used by other
researchers.
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Studies have compared Xs in humans and animals and found that they are
essentially identical.

Appendix 5. Defining terms

Academic writers define terms so that the readers understand exactly
what it is. When important words are not clearly understood,
misinterpretation may result. In fact, many disagreements might arise as a
result of different interpretations of the same term.

Devices that specify terms

The term “X’ is used here to refer to ...

In the present study, X is defined as ...

The term “X” will be used solely when referring to ...

In this essay, the term “X” will be used in its broadest sense to refer to all

In this paper, the term that will be used to describe this phenomenon is “X’.

In this thesis, the terms ‘X’ and “Y” are used interchangeably to mean ...

Throughout this article, the term “X’ is used to refer to informal systems as
well as ...

While a variety of definitions of the term ‘X’ have been suggested, this
paper will use the definition first suggested by Green (2022) who saw it
as ...

Devices that comment on definitions

includes ...
allows for ...
highlights the ...
helps distinguish ...
takes into account ...
This definition poses a problem for ...
will continue to evolve.
can vary depending on ...
was agreed upon after ...
has been broadened to include ...

Appendix 6. Signalling transition

Academic writers are also expected to indicate they are moving from
one topic to another. These are known as transition statements and
examples of these, together with some previewing statements, are given
below.
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Devices that preview sections of text

The section below describes ...

What follows is an account of ...

The following is a brief description of ...

In the section that follows, it will be argued that ...

The problem of X is discussed in the following section.

A more detailed account of X is given in the following section.

The structure and functions of X will be explained in the following section.

The following part of this paper moves on to describe in greater detail
the...

Devices that introduce a new topic

Regarding X, ...

As regards X, ...

In terms of X, ...

In the case of X ...

With regard to X, ...

With respect to X, ...

On the question of X, ...
As far as X is concerned, ...

Devices that move from one section to the next

Turning now to ...

Let us now turn to ...

Let us now consider ...

Moving on now to consider ...

Turning now to the experimental evidence on ...

Before proceeding to examine X, it is important to ...

Before explaining these theories, it is necessary to ...

Having defined what is meant by X, I will now move on to discuss ...

So far, this paper has focused on X.

The following section will discuss ... This chapter has demonstrated that

It is now necessary to explain the course of ...
Devices that preview a following section

In the chapter that follows, we present ...
The next chapter describes the synthesis and evaluation of ...
A summary of the main findings, together with ..., is provided in the next
chapter.
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The next chapter describes the procedures and methods used in this
investigation ...

In the next section, | will present the principal findings of the current
investigation ...

These analytical procedures and the results obtained from them are
described in the next chapter.
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