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YTeHne n nucbMo Ansg HaunHarLwmx
[NoHMMaHue TekcTa

YTeHne n nucbmo ¢
N3MNOSfib30BaHMEM HOBbIX
TEXHOMNOIMN

OnbIT nccnepgosaHun PISA n PIRLS
UTeHue Kak yBneyeHune

YTeHne n nMcbMO B 0By4eHUM
MHOCTPaHHbLIM S13blKaMm

TpyoHOCTUN YTEHUSA

CBobogHasa Tema

Tekstitaidot — oppimista varten
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Lukemisen ja kirjoittamisen
alkuopetus

Tekstin ymmartaminen eri
oppiaineissa

Tekstitaidot ja uudet teknologiat
Kokemukset PISA:sta ja PIRLS:ista
Lukuhalu ja lukemaan
koukuttaminen

Tekstitaidot kielen oppimisessa
LUKI-vaikeuksien voittaminen
Vapaavalintainen teema

Presentations are in English, Russian, Scandinavian languages and Finnish.
The Abstract is in the language of the presentation.
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FinRA “Call for papers” Seminars and Conferences
In the new millennium

2003 Tampere/Tammerfors

"Luovuus ja taito opetuksessa | Kreativitet och fardighet i
undervisningen”

FinRA seminar hosted by Tammerfors svenska samskola

2007 Hameenlinna/Tavastehus

"Literacy curriculum and Individualised teaching”
FinRA—EstRA seminar hosted by Teacher Training School,
University of Tampere, Hadmeenlinna Campus

2008 Tampere/Tammerfors

"Huomisen tekstitaidot | Literacy fér i morgon | For the Learner"
FinRA 40™ Anniversary Seminar in collaboration with

University of Tampere, Department of Teacher Education

2009 Jyvaskyla

"Tekstitaidot ja uudet teknologiat | New literacies | Reading and writing
with new technologies” FINRA seminar in collaboration with the University
of Jyvaskyla, Faculty of Education

2010 Turku/Abo

"Lasfardighet — for larande | Tekstitaidot — oppimista varten
YTeHne B 00yyeHuun | Literacy Skills — for Learning”

FinRA Conference

finrainfo@gmail.com; http://www.parnet.fi/~finra/
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Plenary

Bente E. Hagtvet (Norway)

Professor

Department of Special Needs Education, Faculty of Education
University of Oslo

Boks 1140, Blindern

Norway

Children at familial risk of dysleksia: preventive and remedial interventions

The focus of my talk is on the relationships between oral language skills in
preschool and the following literacy- and social-emotional development of children
with a familial risk of dyslexia. This is a growing strand of research that has shed
light on both early precursors of reading problems and how they relate to later
literacy development. The educational impact of this research is considerable, and |
shall in my talk focus on a number of them:
- Prevention of reading problems by focusing on developmentally relevant
factors in nursery school and kindergarten
- The interrelations between language and emotions in preventions and
intervention.
- Remedial intervention at grade 6 with dyslexic children that the school system
had “lost”.

A main inspiration of my talk is The Oslo Longitudinal Study of Dyslexia (OLSD)
(Hagtvet, Horn, Lassen, Lyster and Misund 1999). A sample of 140 children of
dyslexic parents was followed longitudinally from preschool (age 2) to school (age
9). A subsample at age 11 showed continuous reading problems was offered a 10
week intervention program (Hagtvet, Frost and Refsahl 2010, in press). Not
surprisingly they were also in different ways socially and emotionally affected. The
success of the intervention program appeared influenced by a child’s social-
emotional functioning and also by the developmental history that we could

retrospectively trace.
Hagtvet, B.E., Horn, E.; Lassen, L.M.; Lauvas, K.; Lyster, S.; Misund, S..

Developing literacy in families with histories of reading problems: preliminary results from a
longitudinal study of young children of dyslexic parents. European Journal of Special Needs
Education 1999 ;Volume 14.(2) s. 135-143

Hagtvet, B.E., Frost, J. and Refsahl, V. (2010). Den intensiverte leseoppleeringen. Oslo: Cappelen
Akademisk. In Press.
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Plenary

Minna-Riitta Luukka (Finland)

Professor, Department of Languages
University of Jyvaskyla
Finland

Critical literacy and media in Finnish basic education

Critical reading seen as one of the basic literacy competencies in contemporary
knowledge society, and therefore it is no surprise, that it is also emphasised in the
current national core curriculum of mother tongue and literature and in one of the
cross-curricula themes, namely “Media Skills and Communication”. The pupils are,
for example, expected to improve their interpretive and evaluative reading skills, use
media in various ways and take a critical stance towards contents conveyed by the
media. In this paper | will discuss how these goals are realised in classroom
practices and textbooks of mother tongue and literature, and what kinds of
meanings and interpretations teachers give to their pupils’ critical literacy
competencies and media literacy practices. | will also briefly discuss how the pupils
consider their own practices and competences.

This study is part of a larger research project Towards Future Literacy Pedagogies,
at the University of Jyvaskyla, Finland. The aim of the project is to explore and
interpret mother tongue and foreign language literacy practices and to evaluate to
what extent the school is able to meet the challenges of the knowledge society. The
empirical data comes from a large-scale survey, conducted in 2006, which is based
on a representative sample of 9th grade pupils (15-year-olds). The survey covered
1700 pupils from 100 Finnish-speaking lower secondary schools and 750 mother
tongue and foreign language teachers. Information was collected on current literacy
practices, media and text choices, teaching practices and prevailing attitudes
towards literacy. In addition | will use qualitative data, namely interviews with
teachers and pupils and the content analysis current text books of mother tongue
and literature.

Keywords: critical literacy, media literacy, mother tongue education, text books
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Juli-Anna Aerila (Suomi-Finland)

FM, KL, Aidinkielen ja kirjallisuuden didaktiikan lehtori
Turun yliopiston opettajankoulutuslaitos, Rauman yksikko

Ennakointikertomus luetunymmartamisen ja Kkirjallisuuden opetuksen
tulkinnan valineena

Ennakointikertomus sopii seka Kkirjallisuudenopetuksen etta eettis-moraalisista
kysymyksista kaytavien keskusteluiden valineeksi. Ennakointikertomusta kaytetaan
luetunymmartamisen kehittamisessa ja Kkirjallisuudenopetuksen valineena jonkin
verran, mutta ennakointikertomusten analyysi ja didaktiset tavoitteet jaavat mukaan
puutteelliseksi. Ennakointikertomuksia ei osatakaan arvioida niin, etta niitd voitaisiin
kayttaa fiktiivisen kirjallisuuden pohjalta kaytavaan kirjallisuus- tai arvokeskusteluun
tai oppilaiden luetunymmartamisen taitojen arviointiin.

Merkitysvihjeanalyysi  tehostaa  ennakointikertomusten  kayttdmista  seka
kirjallisuuden tulkinnan vélineena etta eettis-moraalisten asenteiden kuvaajana.
Merkitysvihjeanalyysin avulla opettaja pystyy antamaan oppilaille
yksityiskohtaisempaa palautetta lukemiseen valitusta aihepiiristd perinteisen yleisen
palautteen sijaan. Merkitysvihjeanalyysi on seka opettajan etta oppilaan helposti
opittavissa. Ennakointikertomusta kirjoittaessaan oppilas kuvaa emotekstiin liittyvaa
persoonallista kokemustaan seka tietoisesti ettd tiedostamattomasti, mikd on
tarkead kirjallisuuden maailmaan astuttaessa, mutta merkitysvihjeanalyysin kautta
oppilaat voivat oppia ymmartamaan Kkirjallisuutta ja omaa tulkintaansa syvemmin
(kirjallisuuden  tulkinnasta Grossman 2001, 428). Merkitysvihjeanalyysin
pitkdjanteinen kayttdminen saattaa kehittdd oppilaan kirjallisuuden tulkinnan ja
tulkinnan kuvaamisen taitoja, mikd nykyisilla menetelmilla ei nayta onnistuvan
(oppilaiden kirjallisuuden tulkinnan taidoista Appleyard 1990, 114 - 115).

Fiktiivisen kirjallisuuden kayttdmisen etuna eettis-moraalisessa keskustelussa
pidetddn eettis-moraalisen aiheen etaannyttamista keskustelijoiden omasta
elaméanpiiristd, jolloin eettis-moraalisesta kysymyksestd on helpompi keskustella.
Mybs ennakointikertomusten kaytt6 ja  ennakointikertomusten luokittelu
merkitysvihjeanalyysin avulla toimivat etaannyttavasti. Ylakoululaisen voi olla vaikea
kertoa luokkakeskustelussa ~ omia  mielipiteitaan, mutta kaytettdessa
ennakointikertomuksia ja merkitysvihjeanalyysia kirjallisuuden tulkintaan ja eettis-
moraaliseen keskusteluun oppilas saa varmuutta vastaukseensa, kun huomaa, etta
luokassa on oppilaita, jotka tuottavat samoja merkitysvihjeitd kuin han. Lisaksi
omasta tulkinnasta on helpompi puhua, kun tulkinta on etaannytetty kirjoittamalla
siita ennakointikertomus.
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Shlomo Alon (Israel)

PhD, Israel Reading Association
Ministry of Education, Jerusalem

The Modern Dictionary between Modernity and Heritage

"No dictionary of a living tongue can ever be perfect, since while it is
hastened to appear and be published, some words are budding, and some
falling away" ( Samuel Johnson, 1755). Every bilingual or multilingual dictionary
of current usage is designed to meet the needs of those whose mother-
tongue is one of the two or more languages, and who are learning the other
languages. Nowadays we experience a shift towards new technologies in
composing bilingual/multilingual dictionaries. We'll present and discuss the new
internet dictionary for Hebrew and Arabic in lIsrael.

The paper will discuss the major challenges confronting lexicography in the
21st century, within our schools and in the public sphere. We have to define the
historical corpus of words and definitions, the exact classical sources, to
define the foreign words adopted into the various languages, to refer to loans
from other sources, external to the languages included in the dictionary. We'll
discuss the tension between languages and dialects and the contribution of the
dictionary to struggling readers and literacy development.
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Erika Altenburg (Germany)

Bonn, Germany, Member of DGLS Deutsche Gesellschaft fir Lesen und Schreiben
Author of school-books and didactic literature, worked as a teacher's trainer

e.alt@t-onlin.de

Teaching strategies for literacy development of students based on linguistic
theories of texts

Ken Goodman told us and is still telling us, that reading is construction of meaning
during a transaction between the reader and the text. Reading is making sense of
print. One of the didactic consequences is to realise the importance of silent reading
at school. When the students practice the individual silent reading, we can settle a
training of understanding texts in every day lessons.

For that we use a simplified text model. Readers have to realise some sorts of
connections and imaginations, as there are syntactic, semantic and pragmatic
connections, to come to the meaning of a text, to “make sense of print". By
discovering these facts students will develop their language-learning and their
reading ability.

Based on the knowledge of some text-linguistics we can create some interesting
methods for a training. The students get a task for their individual silent reading.
They have — for example - to find an important word of the text which is missing.
Another method starts by reflecting and gathering the various meanings of a word.
While reading the text students have to find this “key-word” and it's meaning in this
special context. Another method is the reconstruction of a text. The examples will be
shown by some -well known- picture books.

All methods can be used for lots of different texts in all languages. They can be
offered for a teachers training for young and experienced teachers.
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AHppeeBa Hatanua MuxamnoBHa — Natalia Michajlova Andreva (Russia)
Poccus, CaHkr-lleTtepOypr, yn. Maskosckoro, 27 LleHTpanbHasa ropoackasa geTckas
bubnuoteka um. A.C. lNMywkuHa, Pununan Ne1 ; stpflac@amcorners.ru

BubnuoTeka - Kak LLeHTp POpPMMPOBaAHUSA YMTATENBLCKUX UHTEPECOB

BubnunoTteka nmeet MHOIo
dYHKLUMIA. Hapsaay C
npocBeTUTeNbCKon, obpasoBaTesibHON,
A0CYroBon, HemarioBaXHOMW SABNAeTCcHA
n BocnutaTenbHag.

CerogHea, Korga KHUTY TeCHUT
KOMMblOTEP N TenesmaeHne, 0cobeHHo
BaXXHO HanTK npaBusibHbIN
KOMMpomMucc un cpenatb 6ubnuoteky
MEeCTOM npuBneKaTenbHbIM U, ecnu
XOTUTE, XM3HEHHO HeobxoanmbiM. Tak
Xe, eCTb MHOro cnocoboB NOMOYb Kak
MOnoabIM poauTensm, Tak n
cTapwiemy rnokoneHuo, Gabywkam u
aenywkam, HauTnm obwuin  A3bIK  C
FOHBIMW.

Pabota pgetckon OubnmoTtekn
OYEeHb OpraHM4yHO BMNeTaeTcs B
LLKONbHYIO nporpammy npwu

onpedeneHHoM yCunum n XXenaHuu c
obenx  CTOPOH. YuntbiBas TE
TPYAHOCTW LUKOMbI, KOTOPbIE€ BO3HUKIN
B nocnegHee Bpems (HoBblE
LWKOSMbHbIE  MpOrpaMmbl,  HexBaTka
yuntenen), 6Gubnuoteka 4yBCTBYET
CBOIO OTBETCTBEHHOCTb 7
BO3MOXHOCTb coyyacTtus B
KOMMSIEKCHOM peLUeHUN NOCTaBNEHHbIX
XM3HbIO 3a4a4y B YacTu YTEHUS.

Ha KoH(epeHUun MHe XOTenocb
Obl pacckasatb O paboTe Halwewn
GMBnNMOTEKN B CBETE BbiLLIECKA3aHHOrO,
NpoaEeEMOHCTpMpoBaTb MeToabl paboTbl
C KHUroM u Haubonee ycnewHble
peleHnss nNo cosgaHuio aTtmocdepsl,
KoTopas cnocobcTByeT

dbopMUMPOBAHUNIO MHTEPECA K YTEHUIO U
noTpebHOCTM nocewarb ONBGANOTEKY.

Presentation in Russian. Translation: The
library as a center for promoting reading
The library has many functions. Except from
being a center for information and education
and a space for spending spare time it also
plays an important role in the up-bringing of our
children.

Today, when the computer and the television
strongly compete with the book, it is of major
importance to form the library into an attractive
and even ‘vitally important” place. In this
environment, there are many ways to help
young parents, as well as the older generation
(grandparents), to find a common language
with the child. The children’s library is also easy
to integrate with the school curriculum,
providing there are articulated wishes and
efforts made from both directions. In taking into
consideration many of the difficulties of today’s
school (new curricula, too few teachers),
today’s library knows it's responsibility as well
as it's possibility to attend to the complex
solutions that life sets concerning reading.
At the conference | would like to talk about the
work our library does in the light of the
reflections above, and to demonstrate some of
the various methods we use in working with
books. I'll also present the most successful
decisions we have made in order to create an
atmosphere that makes possible an interest in
reading and creates an urge to visit the library.
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Evelyn Aravani (Greece)

Adjunct Professor of Teaching Literature and Literacy of University of Crete
earavani@gmail.com

The impact of Cycle Teaching Model in literacy development

This study demonstrates how the Cycle Teaching Model was implemented in Greek
primary classrooms. This Model was developed as a middle-ground between
"hands-off* and structured lessons. It is a five-step plan for teaching literature:
Exploration (the study of the text and structure)- Enrichment (activities to encourage
responding to the text)- Extension (activities to extent literature into other curricula)-
Reexamination ( the reaction to the experience returns the reader to the text)-
Recycle (the experience comes to the next literature event) (Sorensen, 1980). In
particular, it will be discussed how children developed literacy skills, attained a high
level of comprehension and, as readers, had a response-based approach to
literature.
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Veronica Belonogaya (Russia)

magistrant program "Social and educational technology development of the culture

of reading"; vero-kotka@mail.ru

TBopquKoe BOCrnpusaTue Kak ycrnopme noHMMaHnA XxyaoxectBeHHOro TeKkCta B

HavyanbHOW LWWKONe

HavanbHag wkona — 9TO (pyHOAMEHT BCero
obpa3oBaHus, Ha 0ase KOTOpOro, nNpoMcxoauT
pa3BuUTME KymnbTypbl YTeHusi pebeHka. OTO sBnsieTcs
Ba)XHbIM acneKkToM B YCMELUHOCTWM ero AarbHenwero
obyyeHusi. B wkone, Ha nepBbiXx ypokax, pebeHok
NMo3HaeT OKpyXawLuin Mup BGornee LUMPOKO U HayyHO
obocHoBaHo. Jliobol npoaykT ero [esTenbHOCTU
SIBNSIETCA YHUKaNbHbIM, OH MO-CBOEMY BOCMpPUHMMaEeT
OEeNCTBUTENbHOCTb, OCMbICIIMBAET U UHTepnpeTupyeT
ee. B cBaAsn c aTum, y Hero nosiensiercs
HeoOX0AMMOCTb B MHCTPYMEHTe MNO3HaHUA 3TOro
Mupa. Takum MHCTPYMEHTOM MOXET BbICTYNnaTb KHUra.

Mo MHEHMIO akcnepTta MeXayHapOAHbIX
uccrniegoBaHmn  PISA un  PIRLS, T.A. UykepmaH,
OCHOBHYKDO MO  KHWAMM  pYCCKME  LUKOJTbHUKK
hopMynupoBaThb yMEIT, a BOT BblpasuTb OTHOLLEHME K
NPOYNTAHHOMY UK OaTb CBOKO OLIEHKY MM CITOXHO.

B cBs3n ¢ aTuM, BCTaeT BONPOC O HeobxoaumocTu
pa3BnTuA Yy HaLlnx LLUKOJTbHUKOB TBOpYeCKoro
BOCMPUATMSA TekcTa. YTeHve OyaeT NpoOOyKTUBHbIM,
ecnn pebeHok cnocobeH y3HaBaTb B repoe KHUMM
COOCTBEHHbIE YepThl, YMeeT haHTasmMpoBaTb Ha TeMY
MPOYUTAHHOIO U CBA3bIBaTb CHOXKET KHUMM CO CBOUM
BHYTPEHHUM MUPOM.

CerogHa Ha ypokax nUTEpPaTypHOro  YTEHUH
npakTM4eckn He MpomcxoguT 3HakomcTBa pebeHka ¢
peanucTM4eCcKUMn MNpon3BegeHNs MU, KOTOopble Adanu
Obl  LWIKOMbHMKaGM  BO3MOXHOCTb  0BpatuTbCs K
COBPEMEHHOCTN N ee npobnemam. OTo obbsAcHsEeTCA
TEM, 4YTO B LUKOMbHYK MpOrpaMMy He BKIHOYEHa
COBpEMEHHas XyAOXeCTBeHHas geTckas nuTepaTypa.
XoTs nuTepaTypHOoe npoussefeHne, MCUXONorm4ecku
OnM3koe COBPEMEHHOMY  LUKOfMbHWKY, MO3BOnseT
BbISIBMATE NPOTMBOPEYMBBLIE TOYKM 3peHus, Adatoliue
aetam BO3MOXHOCTb  MpumMepuTb  Ha  cebs
onpenenéHHylo  cuTyaumio, nodyxgaetr  ux K
paccy>XAeHUsM O NPOYUTAaHHOM U NPOYYBCTBOBAHHOM.

[eTtckas xypoxecTBeHHas nutepatypa XX| Beka,
uccriegyeT n MHTEPNpeTUpyeT npupody «HA» - obpasa
pebeHka. Y pebeHka pasBMBaeTCA 4uTaTENbCKas
pedriekcusa, OTBEeTHad peakuuss Ha MPOYUTaHHbLIN
TEKCT, KOorda OH 3HaKOMUTCA C KHUraMu, CHOXeTbl
KOTOpbIX O6Mn3Kkn K TOMy BPEMEHU, B KOTOPOM XXMBET OH
cam. Cpasy MOxHO Ha3BaTb cOopHuk C. MaxoTuHa
«Bupyc BopuaHusa», nosectu B. BockoboviHukoBa
«Bce byget B nopsgke» C. MopreHwTepH «lucbma o
nwo6eu ot 1 oo 10», M. lNeHHaka «[Na3 Bonka» U
«Cobaka nec», C.®. Caiga «Bapgxak Ilan» n gpyrue.

Hawa 3agaya coeguHnTb Yepes TBOpYECKOE YTEHne
KHUITY M camoonpegerneHne pebeHka B 3TOM Mupe,
BECTM €ro K MO3HAaHMIO CaMoro cebs M OKpyKaroLLen
JEeNCTBUTENIBHOCTMU.

Mbl  OTKpbiIBaem  pebeHky  nutepaTypy, Kak
WHCTPYMEHT MO3HaHUsi cebsA M OKpyxatoLwero mupa.
Mbl MOXeM npobyauTb WHTEPeC K YTEHUo npu
NMOMOLLM CPeAcTB COBPEMEHHOrO XyOOXeCTBEHHOro
npovsseneHus. Mbl  dopMmupyem  TBOpYECKUI
noTeHUmMan LWKOMbHUKA Yepe3 passBuTMe namsATw,
aMouun, BOOOpaXeHus, accoumauui B npouecce
YTEeHUS.

Translation, Creative perception as a
condition of understanding a text ; the
presentation will be in Russian

Primary school - is the foundation of all education, on the
basis of which is the development of a culture of reading
child. This is an important aspect in the success of his further
education. At school, the first lessons a child learns the world
around more widely and scientifically. Any product of his
work is unique, it is in his own perception of reality to
comprehend and interpret it. In this regard, it appears the
need for a tool of knowledge of the world. This tool can be a
book.

According to the expert international PISA studies and
PIRLS, G.A. Zuckerman, the basic idea of the book Russian
schoolchildren are able to formulate, but to express attitude
to read or to give his assessment of them difficult.

In this regard, the question arises about the need to
develop in our students the creative perception of the text.
Reading will be productive if the child is able to recognize the
hero of the book's own features is able to fantasize on
reading and story books to connect with his inner world.

Today the lessons of literary reading there is practically no
acquaintance with the child's realistic work, which would give
students the opportunity to appeal to modernity and its
problems. This is explained by the fact that the curriculum
does not include modern art children's literature. Although
the literary work, psychologically close to the modern
student, identifies conflicting viewpoints, giving children the
opportunity to try on a certain situation, induces them to read

and reasoning about the feel.
Children's literature of the XXI century explores and
interprets the nature of "I" - the image of the child. The child

develops the reading, reflection, response to text read, when
he became acquainted with books, stories that are close to
the time in which he lives himself. Just include a collection of
S. Makhotina «Virus is grumbling», the story B.
Voskoboinikova "Everything will be fine" S. Morgenstern
"Love Letters from 1 to 10 ", D. Pennac «Eye of the Wolf»
and "Dog Pios", S. F. Sade "Vardzhak Lap" and others.
Our task is to connect through a creative reading of the
book and self-determination of the child in this world, lead
him to self-knowledge and of reality.
We open the child literature as an instrument of self-
knowledge and the world. We can arouse interest in reading
by means of modern art. We form the creative potential of
the student through the development of memory, emotion,
imagination and association in the process of reading.
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Svetlana Belova', Hedi Minlibajeva® & Nonna Meltsas® (Estonia)

! Kindergarten Language Immersion Programme Coordinator, Integration and
Migration Foundation “Our People” MISA svetlana.belova@meis.ee ;

’Language immersion Teacher, Teacher Trainer, Counsellor, minlibajeva@hot.ee ;
*Kindergarten Director, Counsellor, Teacher Trainer, direktor@vindi.tin.edu.ee

Poster session in English and Russian

Estonian-Language Teaching Materials for Russian-Language Kindergartens = 14 Large
Format Books Project

YYEBHbIE MATEPWUAIbI OANA U3YHEHUA 3CTOHCKOIO A3blKA B PYCCKOA3bIYHbLIX
OETCKUX CAOAX [poekTt: 14 KHuUr Gonblworo chopmata AN COBMECTHOroO

YyTeHusa

Knowledge of the national language (Estonian) is seen as the primary vehicle for facilitating the
economic, social and political integration of the country’s non-Estonian-speaking population.
An early start is particularly important, in language learning. Children at the kindergarten level can
acquire significant skills in a second language. If supported properly, children at that age learn a
second language using the same natural process with which they acquire their mother tongue.
There are over 500 kindergartens in Estonia. Of these, 124 are Russian-language kindergartens.
The single largest concern of kindergarten teachers is the lack of appropriate teaching materials
and, in particular, materials for learning language and developing critical thinking concurrently.
Moreover, there is a need for large format books that can be used with groups of 20 students.
This project aimed to provide Russian-language kindergartens in Estonia with much-needed
teaching materials to support the voluntary learning of the national language, Estonian. By
supporting Russian-language children in their quest to learn Estonian, the project helps provide
students with a head start to integration and help avoid future marginalization. Voluntary language
training programs at the kindergarten level allow students to gain a remarkable level of fluency in
second languages and set the stage for later more rapid learning.
We would like to present the criteria and process used to develop these books, the make-up and
unique features of the books, related teachers guide and training programme, as well as feedback
from users.

BO3MOXHOCTb M3y4YeHUss BTOPOro sidblka Ha paHHEM 3Tane OYeHb BakHa. YXXe B OEeTCKOM cajy
3aknagbliBaeTca OCHOBa HaBbIKOB OOLLEHUS Ha BTOPOM f3blke. [1pu OOMKHOW noadepxke Aetu
yCBaMBalOT BTOPOW A3blK €CTECTBEHHbIM 06pa3oM, Tak e, Kak n pogHon. B 3ctoHum 538 getckunx
cafoB, U3 HUX 124 C pycCkuUM A3bIKOM 06y4veHus. NpUYnHON MHULMaUMK NPOEKTa cTana HexBaTka
noaxogawmx y4ebHblx MaTepuanos Ans U3y4eHUs A3blka U pasBUTUS KPUTUYECKOTO MbILUNEHNS, a
Tak e NoTpebHOCTb B kHMrax 6onblioro oopmaTta ans pabotebl ¢ rpynnon geten Ao 20 YenoBek.
Llenbto npoekta ctanu obecneyvyeHne pyCcCKOA3bIYHbIX AETCKMX CafoB HeoOXoanMbIM y4ebOHbIM
MaTepuanom v noaaepxka 4o6poBOMBHOIO N3y4eHUsi roCyJapCTBEHHOIO A3bIKa.

Mbl 6bl XOTENM NPeacTaBUTb KPUTEPUM U NPOLLECC CO3AAaHUSA ATUX KHUT. KHUMM NONy4mnn BbICOKYHO
OLIEHKY OT yuYMTEnNen n nonb3yTcsa 60MbLIOoN NONYNAPHOCTLIO cpeaun AeTeNn.
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Greg Brooks (United Kingdom)

Emeritus Professor of Education,
University of Sheffield, UK
gregbrooksuk@yahoo.co.uk

Producing the European adult learning glossary

This glossary is one outcome of European Commission project EAC/11/2008,
‘Measures for implementing the action plan for adult education: study on European
terminology in adult learning for a common language and common understanding
and monitoring of the sector’. The contract for the project was awarded in early 2009
to a consortium led by the National Research and Development Centre for adult
literacy and numeracy (NRDC). NRDC is based at the Institute of Education,
University of London, UK. The purpose of the glossary is to support EC discussions
and proposals for monitoring the sector across the European Union (EU). It is
intended to be a handy reference tool for policy-makers and administrators. Thus
the terms in the glossary are those essential for that purpose, and in particular terms
whose definitions must be agreed (as far as possible) and understood at a
European level in order for the policy discussions to proceed smoothly. The glossary
includes all 28 official languages of the 27 member states of the EU, four of the five
candidate states, and the two states which are members of the European Economic
Area but not of the EU (33 countries in all). I will discuss the form and content of the
glossary, and sketch some of the linguistic and other challenges involved in creating
it.
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Maxine Burton (United Kingdom)

Dr ,Visiting Research Associate, Institute of Education,
University of London, UK.
maxineburton@mac.com

Beyond the classroom: the development of adult literacy provision in England
over the past 50 years

My paper will describe the development of adult literacy provision in England since
the 1960s, with particular reference to the locations used for teaching and learning.
On one level, the history of adult literacy can be interpreted as a development from
a social welfare ethos, with one-to-one tutoring given by volunteers in people’s
homes or other informal locations, to its present day incarnation as a recognised
field of ‘mainstream’ educational practice with trained teachers and dedicated
classroom space. To understand the hesitant beginnings of this field, it is important
first to situate literacy in the context of compulsory schooling, which was introduced
in England with the Education Act of 1870. Different educational policies and
priorities then shaped the subsequent development of literacy provision for adults
during the second half of the 20™ century.

However this ‘top down’, traditional account of ‘progress’ presents only one version
of the story. As an adult literacy teacher myself since the 1970s, | have witnessed
not only the many changes in the field but also the continuities. A wide range of
venues has actually been used for teaching adult literacy and in many cases these
can be regarded as active, creative choices, rather than merely what teachers and
learners had to accept passively, in the absence of any better accommodation.

")\?“‘,\
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Liliana Ciascai & Lavinia Haiduc (Romania)

Babes-Bolyai University, Cluj-Napoca, Romania

Some difficulties of the pupils in understanding a scientific text

It is very important to understand texts in Science. This paper present the results of
an investigation made on 52 eight-grade pupils (14-15 years old). The aim of the
research was to find out how well pupils understand texts from Science textbooks. In
the frame of the investigation the pupils have been questioned on the usefulness of
the textbooks when learning new content, they have been asked to identify the most
important information in a new text and to relate these information with those
already acquired. The pupils’ answers show that they have difficulties in interpreting
and integrating the information. They admit their difficulties showing that the
textbooks have little use in learning the new lesson.
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Liliana Ciascai & luliana Marchis (Romania)

Babes-Bolyai University, Cluj-Napoca, Romania

Difficulties of the Romanian primary school leaving children on using the
scientific language and giving explanations

Romania occupied a back position on international rankings of Reading,
Mathematics and Science. Identifying scientific issues and explaining phenomena
scientifically were key competences tested in PISA 2006. This paper presents the
results of an investigation involving 84 fourth-grade primary school pupils (10-11
years old). These pupils were asked to explain, without using formulas, the steps
they went through in solving some simple scientific and mathematics problems,
which required an understanding of some schemes and calculations. The
investigation highlights the difficulties of the pupils in elaborating logical and
coherent presentations, their confusions in using scientific terminology and the
existence of grammatical errors in the pupils’ explanations. The results of the
investigation were analyzed with reference to school curricula in order to identify
ways in which these competencies can be better integrated into the suggested
teaching/learning activities.

")\?“‘,\
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Jeroen Clemens (The Netherlands)

Helen Parkhurst. Dalton Secondary School

Language Teacher; coordinator International Activities; e-coach; researcher
President Reading in the Netherlands (RAIN)

CV / Resume: http://jeroenclemens.blogspot.com/ (in Dutch and English)
edublog: http://hpblogs.nl/jeroencl (in Dutch)

skype: jeroencl; twitter: @jeroencl

Using Wikis and Blogs in the classroom: how useful is social software in
education.

Our students are online all the time. They use Facebook, blogs and wikis to
communicate and collaborate. What does this mean for education? How can we
use wikis and blogs for new and more meaningful learning?

I will shortly talk about the new generation and about the new role of the teacher
working with this generation.

But to make it more practical | would like to focus on experiences | have with
projects and activities | have used in my school for secondary education. | have
used weblogs in literacy education, wikis in international collaborative projects with
schools in Macedonia and Turkey and wikis in interdisciplinary projects with several
subject teachers in my school. Students also choose to use wikis or blogs to learn in
another new way and to make new sorts of presentations.

What does this look like, what are the possibilities and what this means for the role

and skills of teachers are questions | would like to address in this presentation. And
| would like to see if we could set up an international project too. Are we up to that?
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Virginia Coutinho (Portugal)

virginiacoutinho@gmail.com

Tracking the Finnish and Portuguese schools in reading literacy

Nowadays the skills to use reading literacy are considered very much important to
citizens in modern societies.

In Portugal, the results of PISA studies demonstrate that a great percentage of 15 year
old students do not have the reading literacy skills necessary to cope with everyday life
and on the contrary the Finnish students reached the highest scores in the same studies.

With the purpose of knowing why this happens we considered as empiric reference the
study of some Portuguese and some Finnish schools trying to have a closer look at the
organizational school contexts, the environmental contexts and the mother tongue
lessons observing in an ethnographic way their ways and moods of teaching and
learning.

Some of the results of this study we intend to present here, the strengths and
weaknesses of the Portuguese and the Finnish schools in reading literacy, the solutions
found to deal with difficulties and the role of society in helping or obstructing it.

Summing up, this presentation intends to contribute, to the understanding of the PISA
phenomenon in two ways: the first one through the clarification of the relations between
reading literacy and national contexts and the other through the presentation of a
comparative study between Portuguese and Finnish schools that will open ways to the
knowledge of the practices and contexts of the teaching and learning of reading literacy.

")\?“‘,\
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Ulla Damber (Sweden)

Mittuniversitetet, UTV, S-87188 Harndsand, Sweden
ulla.damber@miun.se

Possible Linkages between Future-Oriented Pedagogy and Future Time
Perspective?

Possible linkages between future-oriented pedagogy and students’ Future Time
Perspective will be described, analyzed and discussed, employing data from three
studies, from elementary years to university, on successful, multicultural Swedish
students from a low-SES area.

Objectives:

1) To describe and discuss future-oriented pedagogy and linkages to students’
development of a Future Time Perspective (FTP).

2) To illustrate how mixed methods may help to bridge the gap between research
and practice, and reduce mono-linguistic perspectives in reading research.

Content:

A brief presentation of three studies on Swedish three-graders in Stockholm city will
introduce the topic, including the cultural and educational framing of the targeted
students. Firstly, a large-scale quantitative study will be presented, which revealed
patterns of inequity which may under-pin a deficit discourse, documented in
Swedish research. Secondly, a follow-up study focusing eight high-achieving
classes in a low-SES multicultural area, employing both statistics and in-depth
teacher interviews, will be presented. The teachers’ central role in these reading
communities will be high-lighted. By paying attention both to the technical side of
reading, and the socio-cultural framing, the teachers enhanced massive reading of
fiction, writing, drama and multi-modal expressions to enable the children to grow,
each in their Zone of Proximal Development regarding oral, writing, as well as
reading comprehension skills. Dynamic assessments, explicit pedagogy and
thematic work helped the children adjust to the often weakly framed Swedish
classroom culture. Thirdly, FTP in relation to L2 learners’ academic success will be
explicated and the voices of five students in one of the targeted classes in study 2,
now 19-year-old university-students with a strong FTP, in-depth interviewed in a
third study, will illuminate the results and open up a discussion of the main issues
among the participants.
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Henrietta Dombey* (United Kingdom), Eufimia Tafa® (Greece), Maria de
Lourdes Dionisio® & Iris Pereira’ (Portugal)

! Professor Emeritus Education Research Centre, University of Brighton, United
Kingdom, h.dombey@brighton.ac.uk;

* Professor Department of Preschool Education, University of Crete, Greece
etafa@edc.uoc.gr;

® Dr Department of Literacies, University of Minho, Portugal Idionisio@iep.uminho.pt
* Department of Literacies, University of Minho, Portugal

Evidence-based best practices for effective literacy teaching from 3 European
countries

Each country has its own particular context for literacy education, defined by such
matters as orthography, prominence of the written word, economic opportunity
social cohesion, and linguistic, racial and cultural homogeneity or variety. Yet we
have much in common. In this symposium we explore research evidence on
effective literacy teaching in three European countries. One presentation focuses
on pre-school education, the other two focus on education in the primary school
years.

Presentations include:

Building kindergarten children’s early literacy through storybook reading in
Greece?

Storybook reading to young children has long been acknowledged as a critical
aspect of early literacy development. Kindergarten teachers need to take advantage
of teachable moments to engage young children on early literacy activities during
and after storybook reading. This study demonstrates and discusses how 7
kindergarten teachers developed and embedded storybook reading related activities
within the curriculum to help young children develop comprehension skills and print
awareness.

Teachers’ representations of successful literacy teaching in Portugal®

Since 2006-2007 elementary teachers in Portugal have experienced intensive
training in new classroom approaches to language and literacy teaching. As a
result, new teachers are introducing classroom practices aimed at helping their
young students become not only "code breakers" but also "meaning makers", "text
users" and "text analysts" (Luke & Freebody, 1999). In this presentation, we
characterize those practices as well as the students' outcomes from the point of

view of their teachers.

Key features of effective literacy teaching in English primary schools?

Perhaps as a result of governmental policies, England’s scores on the PIRLS survey
have declined in recent years, while the scores of many other countries have risen.
But, largely ignored by the government, three important studies identify key features
of schools and classrooms that appear to contribute to effective literacy teaching.

")\?“‘,\
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Marie Ernestova (Czech Republic)

Faculty of Education, University of South Bohemia, Czech Republic
ernest@pf.jcu.cz

Promoting cultural awareness in a multi-ethnic class through teaching a
common language

Currently, the systematic study of cross-cultural interaction is one of the fastest-
growing areas of linguistics, yet it may be quite new to many teachers. The Czech
Republic is now confronted with the need to integrate into its educational system not
only children from national minorities who have been living in the Czech Republic for
a long time (for instance, about 2% of the population is Romani) but also recent
immigrants and asylum seekers (currently adding about 1% annually to the Czech
population) from countries like Vietnam, China, Afghanistan, Kazakhstan and some
former Soviet Union Republics. These people come with very different traditions and
cultural behaviours from ours.

Language and culture are closely linked, and it is through a knowledge of both that
we best learn to accept and appreciate ethnic diversity, both when we are at home
and when abroad. The present paper stems from the belief that raising cultural
awareness and promoting literacy can go hand in hand, although lack of teacher
experience in linking these competencies may need to be addressed as a training
issue.

The first part of this presentation describes how learning a language in a multilingual
setting can foster both tolerance and understanding of other cultures and also
encourage critical thinking about ‘cultural stereotypes’.

The second part presents practical teaching suggestions for multicultural education,
by focusing on different forms of greetings, by identifying cultural values and
attitudes and by promoting culturally appropriate behaviour and being sensitive to
different word connotations. Notions of stereotypes and preconceived ideas
traditionally held about some countries can sour attitudes and need to be confronted
through appropriate teaching activities.

The activities described in this paper are mostly based upon our experience at the
University of South Bohemia with teaching English as a foreign language, but they
can easily be adapted for teaching Czech, or the language of any other host
country, to minority and immigrant pupils in general.
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Sirpa Eskela-Haapanen (Suomi-Finland)

Tampereen yliopisto, Kasvatustieteiden tiedekunta, Opettajankoulutuslaitos
Tohtorinvaitoskirja 2010

Kohdennetun tuen merkitys alkuluokkien Ilukemaan ja Kkirjoittamaan
ohjaamisessa

Erityisen tuen tarve alkuluokilla on lisaantynyt vuosittain. Oikea-aikaistetulla ja
lapsen kielellisen kehitystason mukaisella ohjauksella voidaan tukea lukemaan ja
Kirjoittamaan oppivaa lasta moti-voivasti.

Tassa tutkimuksessa kuvaan luopanopettajan mahdollisuuksia helpottaa vuosittain
lisdantyneen erityistuen tarvetta moniammatillisen yhteistydn, nopean reagoinnin ja
varhaisen vaikuttamisen opetusmallin avulla.

Tutkimuksessa kerattiin aineistoa tapaustutkimuksen avulla yhteenséd 35 koulunsa
aloittaneen lapsen todellisissa  oppimistilanteissa heiddn  ensimmaisten
kouluvuosiensa aikana. Tutkimus toteutettiin lahestymistavaltaan hermeneuttisena,
laadullisena toimintatukimuksena, oppimis- ja tietokasityksen ollessa tutkimuksessa
sosiokonstruktivistinen.

Tutkimuksessani  kuvailen, miten myonteiset oppimiskokemukset, oppilaan
kielellisen tason mukaiset harjoitteet ja ohjaus, véliton puuttuminen havaittuihin
ongelmiin, koulun ja kodin valinen avoin sekd moniammatillinen yhteistyo johtivat
oppilaan lukemaan — ja kirjoittamaan oppimisen alkutaipaleella hanen positiivisen
oppijamindnsd kehittymisessa sekd véhensivat erityisopetuksen tarvetta.
Luokanopettajan rooli oppilasryhmansa asiantuntijana korostui. Tutkimuksen
empiirisen vaiheen aikana syntyi opetusmateriaalia, jota voidaan kayttda
oppilasdiagnosoinnin tukena seké harjoite-materiaalina.

Tutkimuksen kuvaus kohdennetusta tuesta opetusmenetelmdnad tarjoaa
mahdollisuuden vahentaa erityisopetuksen tarvetta alkuluokkien kirjoittamaan ja
lukemaan opettamisen yhteydessa. Tulosten avulla voidaan vaikuttaa mydnteisesti
oppilaan kasitykseen itsestddn oppijana. Niitd voidaan hyddyntaa myos
tulevaisuuden opettajankoulutuksessa.

Asiasanat: alkuluokkien lukemaan ja kirjoittamaan ohjaus, nopea reagointi, valiton
vaikuttaminen, moniammatillinen yhteistyo, erityinen tuki, kohdennetun tuen
ohjausmalli
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Susann Etzell (Finland)

lektor i modersmal och litteratur
Mattlidens skola, Esbo

NETLIBRIS

Netlibris &ar ett litterart diskussionsforum, ett natverk dar elever i olika delar av
Svenskfinland kan diskutera litteratur tillsammans via webben. Verksamheten
startade pa finska redan ar 1997 och pa svenska i liten skala ar 2002 och i dag har
ca 100 svensksprakiga larare fatt skolning i Netlibris.

Elever fran olika skolor laser samma bocker och diskuterar dem via webben med
andra elever. Malsattningen ar en kvalitativ virtuell diskussion, som baserar sig pa
elevernas egna lasupplevelser och dar lararen har en mera undanskymd roll. Denna
virtuella diskussion ger ett bra naturligt samarbete mellan olika skolor och da ofta
skolor pa olika orter. Skolor i Esbo och Helsingfors har varit med fran bérjan men
ocksa skolor i Abo, Borgd, Raseborg och Karleby &r aktiva.
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Adila Faria', Altina Ramos?, Aires Vaz® & Paulo Faria® (Portugal)

123 Universidade do Minho - Braga, Portugal;
! adifaria@sapo.pt

2 altina@iec.uminho.pt

3 airesvaz@sapo.pt

* Escola Béasica Integrada de Vila Cova — Portugal
* pauloprofe@gmail.com

New technologies in learning the Portuguese language: students as actors

Currently, in Portugal, the education system tries to promote the development of
new literacies by adapting reading and writing methods and practices to of the
demands of society.

Indeed, to respond the deep social changes through which we live, the acts of
reading and writing are no longer confined solely to books: reading and writing is
done more and more frequently in diversified digital environments.

So, we need to rethink what basic skills school must provide to its students, true
"digital natives”, in their comprehensive training for the twenty-first century. Indeed,
school should not be complacent about the anachronistic language of the past,
although close, and a new mission can only be achieved by the development of
informational literacy from an early age. In addition, school, and specifically the
classroom, cannot remain a space of mere transmission of information; first we must
transform the teaching-learning process focusing on the student who, in a
collaborative manner and with the required teacher support, builds his/her
knowledge.

In this context, for at least six years, we have used new technologies in our daily
school practices as teaching and learning tools to develop early literacy, reading and
writing skills. We propose, then, to present four online collaborative projects that aim
to develop emergent literacy skills in daily nursery school and to increase reading
and writing in primary, elementary and secondary school. In each project we point
out: a) the link between digital tools and linguistic skills; b) results; c) evolution
perspective in terms of the investigative dimension. We finish by arguing for the
possible contribution of these projects to the academic and social success of the
involved pupils.
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FacdhapoBa Mapusa AnekcaHapoBHa — Gafarova Maria Aleksandrovna (Russia)
PITY um.A.W.l'epueHa, maructpatypa, nporpamma «CoumanbHo-neaarorniyeckne TEXHONOrMM KynbTypbl YTEHWS» —
RGPU of A.l.Gertsena, a magistracy, the program «Socially-pedagogical technologies of culture of reading»

mariagafarova@bk.ru

Yutatenbckas KOMNETEHTHOCTb B ycnoBuax HOBOro I/IH(*)OpMaLIMOHHOFO NPOCTpPaHCTBA.

BeicTynneHune 3atparvBaeT npobnembl obLiecTBa,
MPUYMHON KOTOPbLIM CMYXWT 3aMeTHOe BO3pacTaHue
KkonuuecTea nHdopmaLmn. Hactynaet
NHOPMALIMOHHBIN B3pbIB,  XapakTepusyoLmncs
OrpaHMYEHHbIMX  BO3MOXHOCTAMW  YeroBeka Mo
BOCMPUATMIO MHpOpMaLIMK, U ee NOCTOSHHBIM POCTOM
B pasHbIX cthepax xu3HegesaTenbHocTu. lNMosBnseTcs
HeobXxoOMMOCTb B MOUCKE nNyTeld Bbixoga U3
co3faBLUerocs MHMOPMALMOHHOIO Kpuanca. Takum
nyTem okasarncs npouecc nHpopmaTmsauum
obuwecTBa. [lpoucxogut passBuTne obLlecTBa U
nepexoga ero oT «obLiecTBa WHOYCTPUANbHOMO» K
«o0LecTBy  UHAOPMALMOHHOMY», B KOTOPOM
rMaBHbIMW MPOAYKTaMW CTaHOBATCHA MHopMauus u
3HaHus.

WHdopmaumoHHoe obLecTtBo — 310 06LIECTBO, B

KOTOpOoM  OOMbLUIMHCTBO  paboTarwmx  3aHATO

nNpon3BoOACTBOM, XpaHeHueMm, nepepaboTkon U

peanusaumen nHopmaLmmn, 0CoBEHHO BbICLLIEN ee

opMbl — 3HaHUN. OOHON M3 OTAMYUTENBHBLIX YepT

OaHHOro obuecTBa aBnseTcs cosfgaHue

rnobanbHOro MHOPMaLMOHHOrO NPOCTPaHCTBA.

B Hactoslee BpeEMsi  MOXHO  TFOBOpUTb O
NONOXUTENBHOM n  oTpulaTenbHOM BNUSTHUN
WHOPMALIMOHHOrO  MPOCTpaHCTBa Ha  pa3BuUTHE
obuwectea. B obwectBe nosiBnAeTcs notpebHOCTbL B
POpPMMPOBAHMM  YNTATENBbCKON KOMMETEHTHOCTU B
YCIMOBUSX HOBOIMO MH(POPMaLMOHHOTO MPOCTPaHCTBa
Kak OCHOBbl [AONA ajanTaumuM §ogen B CNOXHbIX
YCIOBUSAX TPAH3UTUBHOIO obLLecTsa.

UunTatenbckass KOMMETEHTHOCTb TpaKTyeTcs ¢
pasHbIX MO3MUUA: C MO3ULUM MOHMMaHUSA TeKCTa,
KynbTypbl, MeXOyHapOAHbIX nccnegoBaHum.
Mockonbky HOBOE WHGOPMaUMOHHOE NPOCTPAHCTBO
HanMosIHeHO  pa3HbiMM  3HAakKaMuW U 3HAKOBbLIMU
cuctemMamu, TO fOrMYHbIM ¢ BygeT paccMmoTpeHune
ynTaTenbCKon KOMMETEHTHOCTHU B noruvke
cemmoTmyeckoro nogxoga. Kpome TOro, OCHOBHOE
OTNIMYMEe CEMMOTMYECKOrO NOAX04a COCTOUT B TOM, YTO
KynbTypa paccmaTtpuBaeTcs Kak OrPOMHbIN
MHOTOCIIOVHbIN TEKCT, 3anuncaHHbIA pasHoobpasHLIMK
3HakamMun B CaMblX pasHbIx obnacTsix.

B camom wupokom cmbicie 4uTaTenbcKas
KOMMETEHTHOCTb eCTb  YMeHue onepupoBaTtb
3HAKOBbIMW CUCTEMaMu M B3aUMOLEWNCTBOBATb B HUX.
B camom y3kom cmbICcrie 3TO yMEHWe OCMbICMBaTh U
OLEeHMBaTb MUCbMEHHbIA TEKCT, NCMOMb30BaTh €ro Ais
MOMyYeHUsT 3HaHWIN, peLleHNsi CODCTBEHHbIX Lenen u
ONA  aKTMBHOIO y4acTus B Ku3HM  obliecTsa.
dopmupoBaHMe 4YMTaTENbCKOM KOMMETEHTHOCTUM €CTb
OfHa M3  [MaBHEWWWX 33aga4  COBPEMEHHOrO
obpasoBaHusa. Mbl nomaraem, 4YTO akTyarnbHbIM U
Ba&)KHbIM CTAHET NPOBeAEeHME UCCEeA0BaHNS B JAHHON

obnactu npu noarotoBke byayLmMx negaroros Ha 6ase
negarormyeckoro konnegxa.

Translation — presentation in Russian
«Reader's competence in the conditions of a new
information field».

Performance mentions society
problems, as the reason which appreciable increase of
quantity of the information serves. There comes the
information  explosion characterised by limited
possibilities of the person on perception of the
information, and its constant growth in different
spheres of ability to live. There is a necessity for
search of ways of an exit from the created information
crisis. Process of information of a society has
appeared such way. There is a development of a
society and its transition from «societies industrial» to
«to a society informations» in which the main products
become the information and knowledge.

The information society is a society in
which the majority working is occupied by
manufacture, storage, processing and information
realisation, especially its higher form — knowledge.
One of distinctive features of the given society is
creation of a global information field.

Now it is possible to speak about
positive and negative influence of an information field
on society development. In a society there is a
requirement for formation of reader's competence in
the conditions of a new information field as bases for
adaptation of people in difficult conditions of a
transitive society.

Reader's competence is treated from
different positions: from a position of understanding of
the text, culture, the international researches. As the
new information field is filled by different signs and
sign systems consideration of reader's competence of
the logician of the semiotics approach will be logical.
Besides, the basic difference of the semiotics
approach consists that the culture is considered as the
huge multilayered text which has been written down by
various signs in the most different areas.

In the widest sense reader's
competence is ability to operate with sign systems and
to co-operate in them. In the narrowest sense this
ability to comprehend and estimate the written text to
use it for noegenesis, decisions of own purposes and
for active participation in a society life. Formation of
reader's competence is one of the pivotal problems of
modern education. We believe that and important
research carrying out becomes actual in the field by
preparation of the future teachers on the basis of a
teacher training college.
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Tatiana Galaktionova-TambsiHa ManakmuoHoea’ & Elena Kazakova-EneHa Ka3zakoea? (Russia)
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Semiotic Didactics and Its Role in Understanding of a
Text by a Student-Reader - CemnoTnyeckan ampaktmka m ee
ponb B NOHMMaHWN TeKCTa Y4eHUKOM-UMTaTeNIeM.~

Presentation in English and Russian

In the context of this article we speak about a “student-
reader” in two repects: as an owner of plural intellect [by G.
Gardner]; and as an active interpreter [by U. Eko]. We understand
“text” as the cultural phenomenon, which has the specific content,
expressed by the signs of verbal and nonverbal nature, by means
of which the reader cooperates with social and cultural
environment.

We would like to propose a specific educational
approach, which we named “semiotic didactics”. It allows us to
construct a scientific base and technological design of a training
process, which focuses on the phenomenon of the plural intellect
of a student from one side and the semiotic variety of the cultural
codes of the content of education from the other side. The
effectiveness of this didactic model depends on semiotic variability,
if it is complexly represented in three components: in the selection
of the educational content, the organization of studding activity and
the system of assessment.

a. The selection of the content: the main theme should
be represented in different cultural codes (language of facts,
artistic and musical means, mathematical symbols, etc ) — the
“semiotic context”;

b. The organization of activity includes reading, writing,
listening, drawing, engine activity, manual labour, exploration,
communication, association, reflection and so forth - “semiotic
activity”;

c. The evaluation system consists of self-appraisal,
authentic assessment and external expert’s (teacher’s) estimation
on the basis of the mutually complementary criteria - “semiotic
result’.

In general, such a scheme can be considered to be
integral semiotic didactics. Consequently, the task of teacher
consists of considering the variety of the individual students’
profiles of intellect.

It will be possible to do this by using a semiotic approach
in teaching, translated into the language of concrete pedagogical
technologies - “semiotic technologies” of teaching. In other words:
the cultural plurality of semiotics is used by a teacher for
educational purposes by translating the content to the set of the
intellectual channels of one or other student, according his (her)
receptivity to the cultural variety.

It is possible to assume, that the absence of one or other
semiotic code can negatively affect the degree to which a student
masters the content. In fact, a text-theme acquires greater
pedagogical potential and educational value; the more it is
represented in different degrees of perspective. From this, more
semiotic frames can be operated by teacher through the
preparation of materials. The teacher creates a unique intellectual
design, the game, which consists of the collection of the
components, where each player (student) can select and
accumulate their own solutions.

B HacTosIlLUA MOMEHT uyuTaTenb Hac UHTepecyeT B
ABYX acnekrax:
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kaK HOCUTESb MHOXECTBEHHOTO MHTeNNekTa no I.rapaHepy;
KaK aKTUBHbIA MHTEpNpeTaTop no Y.3ko.

TekcT paccmaTpuBaeTcs Hamu  Kak  KyNbTYPHBbINA
(hEHOMEH, MMEIOWMA ONpeaeneHHoe CoaepXaHue, BblpaXeHHOe
3Hakamu BepOanbHOW M HeeepbanbHOM  NpUPOZbl, NOCPEACTBOM
KOTOPOro NPOUCXOANT B3aMMOLENCTBIE YMTATENS C COLMYMOM.

MpednazaembIli Hamu nodxod, Ha38aHHb L
cemuomuyeckoli dudakmukol, no3gosisiem HayyHo 060cHo8amb
U MexHoMo2UYeckUu cnpoekmuposams y4ebHbIll npouyecc, e
0CHOBE KOMOPO20 Haxodsimcsi (DEHOMEH MHOXECMBEHHO20
uHmennekma cybbekmos 06pa3oeaHusi ¢ 00HOU CMOPOHbI U
CeMUOMUYECKOe MH02000pa3ue KybmypHbIX K008 coOepx)aHusi
0bpasosaHus ¢ py20ol CMOPOHBI.

OPeKTMBHOCTL  [AaHHOW  OMOAKTUYECKON  MOLenu,
3aBUCUT  OT  CEMUOTMYECKOW BapuaTMBHOCTM, €CMM  OHa
KOMMNIEKCHO MpeACTaBNeHa B TPeX KOMMOHeHTax: B oTOOpe
COLIEPXaHWs, OpraHM3aLmmn 4esTenbHOCTW, CUCTEME OLiEHMBAHNS.

a. Ombop codepxaHus, packpbiBAET Ty UMM UHYKO TEMY
B pasHbIX KyNbTypHbIX Kopax (f3blk (DaKTOB, XyOOXECTBEHHbIE
obpasbl, MaTeMaTuyeckue CUMBOMbI U T.0. ) — «CEMUOTUYECKMN
KOHTEKCTY;

6. OpeaHusayus OesmenbHOCMU BKMKOYAET YTEHME,
NUCbMO, ayaupoBaHuWe, pucoBaHWe, OBUraTesibHyl0 akTUBHOCTb,
PY4HOI Tpyd, WCCRENOoBaHWe, KOMMYHMKALMIO,  accouuaLuio,
pednekcuto 1 np. - «CEMUOTUYECKas AEATENbHOCTbY;

B. Cucmema oueHusaHus CTPOUTCH C  Y4eTOM
CaMOOLIEHKY, MPOLLECCyanbHO ayTEHTUYHON OLEHKM W BHELUHEN
9KCMEPTHOM OLIEHKN Ha OCHOBE B3aMMOZOMNOIHSIIOLLMX KPUTEPUEB -
«CEeMMOTUYECKMI Pe3ynbTaTy.

B uemom 970 npaBOMepHO paccmartpuBaTb - Kak
LienoCTHYK ceMmnoTMYeckyto anaakTuky. CnegosatensHo, 3agava
negarora 3aknioyaerca B TOM, 4ToDbl Yy4ecTb pasHoobpasve
WHAMBMAYaNbHbIX NPOUNEN WHTENNeKTa, CylecTBylolee B
npegenax ogHoi obpas3oBaTenbHON CUCTEMbI kracca. A caenatb
9T0 NOMOraeT MCroMb30BaHWE CEMMOTUYECKOrO Mogxoja B
obpa3oBaHMK,  MEPEBEOEHHOr0  Ha  A3bIK  KOHKPETHbIX
negarorMyecknx — TEXHOMOTMW,  MOTMYHO  HasBaTb WX
«CEeMMOTUYECKMMI TEXHOMOTSIMUY NPenoLaBaHus.

Lpyeumu  crogamu:  KynbmypHas MHOXECMEEHHOCMb
CemMUOmuKU  ucnonb3yemcs ne0a2oeoM 8 00pa308amesibHbIX
Uernax nymem eapuamugH020 MpaHCuposaHuss codepxaHus Ha
MHOXECMEO0 UHMesIeKmyarnbHbIX KaHamo8 mogo Uu  UHO20
YYEHUKa C y4emoMm €20 B80CNPpUUMYUBOCMU K KyIbMYPHOMY
MH02006pa3uIo.

MoXHO NPeanonoXuTb, YTO OTCYTCTBWE TOTO UMW UHOMO
CEMMOTMYECKOTO  hopMaTa  MpEeACTaBEHMS  TEMbl  MOXET
OTpULATENBHO CKa3aTbCs Ha KA4YecTBE €€ YCBOEHUS! KOHKPETHBIM
yyeHukom. [o cyTv gena TekcT-Tema npuobpeTaeT Tem BonbLni
nefarorMyecknii noTeHUMan u 0bpasoBaTenbHyl0 LEHHOCTb, Yem
Gonblue NpeaCcTaBneHo  pasnuyHbIX PakypcoB 3peHMs, C KOTOPbIX
OHa MOXeT ObiTb BOCMpWHSATA, Yem OOrblue CEeMUOTUYECKMX
(hpeitMoB 3a1eACTBOBAHO yuMTENEM NPY NOATOTOBKE MaTepuaros.
Yuutennb co3paeT CBOEOOpPasHbI  MHTENNEKTyanbHbIN
KOHCTPYKTOpP, Wrpy, COCTOsllyl0 M3 Habopa peTanew, rae
KaXgblii WUrpalowun MOXeT BbiOpaTb M CNOXUTL CBOM
peLeHms.
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A five-year partnership work between libraries and adult literacy centre

In Belgium (the French speaking part), around 10 percent of people aged 25-65 are
considered to be illiterate: their reading and writing abilities are not sufficient to meet
the daily life needs. Some are foreigners who did not complete the primary school
course in their country. Most are Belgian people who met school failure.

Each year, around 12.0000 people attend adult literacy centres. Reasons why they
want to improve their practice in reading and writing are various: to find a job, enter
a vocational training, be more autonomous in the daily life or support their children
at school. The adult literacy process accordingly includes cultural, political and
social dimensions. This process is not limited to learning time spent in the
classroom. It happens in all life events or places which request written language,
including libraries.

For five years, the Belgian non profit association “Lire et Ecrire” has been
developing a partnership work with librarians. The purpose is to implement local
projects allowing people involved in a literacy process to practice reading and writing
not only in classrooms but also in other places such libraries. Today librarians from
many municipalities are involved in the partnership work. They offer to illiterate
people who attend literacy training various opportunities to read and write within the
library: Writing workshop, Slam workshop (popular poetry), reading club, novel
discovery with meeting of the author, sessions of “reading and debate”, or more
simply reading of newspapers, research on the web, etc.

The paper will identify stages and conditions that have led to build a dynamic
partnership.
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Bente Eriksen Hagtvet (Norge)

Professor, Institutt for spesialpedagogikk
Universitetet i Oslo

Boks 1140, Blindern

Norge

Stimulering av barns begreper ved alle aldre

Nyere forskning understreker ordforradets betydning for et godt skriftsprak og for &
lykkes pa skolen. Ordforradet utvikles i alt barn gjgr, og jo mer varierte
oppvekstvilkar barn har, jo mer variert blir ordforradet.

| foredraget vil jeg ta utgangspunkt i aktuell forskning og diskutere de pedagogiske
konsekvenser den gir. Jeg vil seerlig lgfte fram forhold som i dag framstar som
seerlig oppmerksomhetskrevende, blant annet:

- Stimulering av ordforrad i hverdagsaktiviteter i barnehagen
- Stimulering av ordforrad i skolen, med saerlig fokus pa det akademiske ordforradet

- Ordforradet betydning for typisk og avvikende skriftspraklige utvikling

")\?“‘,\
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Jan Hellgren (Finland)

Utbildningsstyrelsen
Helsingfors
jan.hellgren@oph.fi

Tio ar av utvarderingar i modersmal och litteratur

Utbildningsstyrelsen i Finland har i ungefar tio ar genomfort utvarderingar av
inlarningsresultat i modersmal och litteratur i den grundlaggande utbildningen.
Sedan ar 2000 har sammanlagt sju omfattande utvarderingar genomforts i
arskurserna 3, 6 och 9. | provuppgifterna har fokus i regel varit lagt pa delomradena
lasning, skrivande och litteratur-, text- och sprakkannedom.

Vad visar Utbildningsstyrelsens utvarderingar? Hur ser laget ut nar vi blickar tillbaka
pa tio ar inom amnet modersmal och litteratur? Vad berattar provresultaten om
elevernas kunskaper, fardigheter och attityder? Pa vilka omraden ar elevernas
kunskaper starkare och var ar de svagare? Hur ar det med pojkar och flickor? Hur ar
det med stad och landsbygd? Vilka aterkommande iakttagelser har gjorts om
elevernas kunskaper och vilka trender kan vi skénja?
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Anneli Hildén (Sverige)

Universitetsadjunkt, Linkdpings Universitet,
IBL (Institutionen for beteendevetenskap och larande)
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Elevens sprakliga bakgrund, matematikundervisningen och inlarningen

Spraket ar ett system av kommunikation som &r livsviktigt for ménniskans existens. Betydelsen av
spraket i méansklig kommunikation har gynnat forskningen kring den sprakliga utvecklingen och
sprakinlarningen. Matematiken ses daremot ofta som ett amne som inte ar sa kommunikativt och
sprakberoende eftersom den anvander siffror. Traditionellt tanker man att spraket &r med barnet fran
borjan av livet medan matematiken kommer kommer med i bilden forst betydligt senare.

Matematikamnet beskrivs med termer som "kunskaper och fardigheter”; kunskaper i form av forstaelse
samt memorering av teorier och matematiska begrepp, fardigheter i form av automatisering av
berakningar, formelhantering och algoritmer.

Denna traditionella beskrivning har i den moderna matematikdidaktiken utvecklats till en alternativ
kunskapssyn utgaende fran begreppet matematisk kompetens. Begreppet omfattar fakta och
forstaelse, och det betonar samspelet mellan olika kunskapskategorier da man anvander matematik.
Matematiska kompetenser mojliggér att eleven kan fraga och svara i matematik samt att eleven kan
hantera matematikens sprak och redskap dven i kommunikation med andra.

Den nya kunskapssynen forankrar matematiken i elevens vardag samtidigt som den lyfter spraket il
en viktig faktor i matematiska sammanhang. Matematikinlarningen blir en aktiv handling i form av
kommunikation, resonemang och modellering. Det matematiska spraket ar inte langre enbart siffror
och formler utan &mnet beklads med spraket av den forsta ordningen, spraket som man anvander i
daglig kommunikation.

Detta innebar ett dilemma i vart mangkulturella samhalle. For manga elever ar skolans
undervisningssprak inte ett sprak av den forsta ordningen. Inkludering (en skola fér alla) och
individualisering (den enskilda elevens ratt att fa undervisning som motsvarar individens kunskapsniva)
staller stora krav pa undervisningen.

Presentation &r avsedd att beskriva matematikundervisning i skolan med elever fran flera olika
kulturella och sprakliga miljder. For dessa elever ar matematikspraket den tredje i ordningen.
Undervisningen bor skapa en inlarningsmiljo dar man omvandlar olikheter till en resurs bl.a. genom att
uppmuntra eleverna till samtal kring vardagsmatematiken med beréringspunkter i deras eget sprak och
egen kultur.

Inlarningen av matematiska kompetenser har sin grund i spraket. Varierad undervisning, mer aktivt
larande och mindre fokusering pa laroboken Okar lusten att lara i.o.m. att eleven upplever sjalva
larandet nyttigt och meningsfullt.

B\
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Mari Honko (Suomi-Finland)
tutkija/tutkijaopiskelija TaY, tutkijakoulu Langnet
mari.honko@uta.fi
Se oli silti unelmien paiva
- yksi- ja monikielisten lasten sanastolliset resurssit kertomusteksteissa

Narratiivin kirjoittaminen edellyttdd monenlaisten ja -tasoisten taitojen hallintaa:
mekaanisen Kkirjoittamistaidon lisdksi kykya keksia sanottavaa (ja motivoitua
sanomaan se), taitoa osata ja loytad sopivat kielelliset ilmaukset seka taitoa luoda
sanottavasta niin sisallollisesti kuin kielellisesti ehyt kertomus (mm. Ma&kinen &
Kunnari 2009). Toisella tai vieraalla kielella kirjoittajalle kokonaistekstin luominen
asettaa erityisia haasteita, niin myds mekaanisen Kkirjoitustaidon vasta oppineille
lapsille.

Kirjoittamistutkimuksessa voidaan fokusoida mm. sanaston kayttéon, tekstin
kehityksellisiin  piirteisiin ~ (sujuvuus, tarkkuus, kompleksisuus), kerronnan
rakentumiseen, sisalléllisiin piirteisiin, kommunikatiivisuuteen seka
riskinottohalukkuuteen (Wolfe-Quintero ym. 1998, Leki ym. 2008). Tassa
esityksessa keskitytddn siihen, millaista sanastoa (kokonaismaara, vaihtelu, pituus,
rakenne, eri sanaluokkien ja harvinaisten sanojen kayttd) ja miten (mm. tyylillinen
sopivuus, merkityslaajentumat, norminmukaisuus verrattuna tavoitemuotoon) L1-
oppijat seka L2-oppijat kayttavéat kirjoittamissaan Unelmien paiva -tarinoissa.
Toisaalta tarkastellaan sita, 10ytyyké kertomuksista vain L2-kirjoittajille ominaisia
sanastollisia piirteita, esimerkiksi tilapaismuodosteiden kayttéad tai havaittavaa
aidinkielen siirtovaikutusta. Lisaksi havainnoidaan, onko aineiston kautta ndhtéavissa
piirteitd, kuten lauseita taydentavat ja yhdistavat ilmaukset tai tietyn merkityskentan
iImaukset, joita useimmat monikieliset lapset (tdssé L2-kirjoittajat) eivat kayta osana
sanastollisia resurssejaan tai kayttavat niitd vahemman tai eri tavalla kuin
yksikieliset (tdssa L1-kirjoittajat)?

Tarkasteltavana on n. 400 perusopetuksen 2. ja 3. luokan oppilaan suomenkielista
kertomusta, joista n. 70 % suomea aidinkielenadn puhuvien yksikielisten L1-
kirjoittajien ja n. 30 % kaksi- tai useampikielisten L2-kirjoittajien® teksteja.
Kertomukset on Kirjoitettu yhden oppitunnin aikana (+/- 15 min) tarkoin ohjatun
mielikuvasuunnittelun pohjalta. Verrokkiaineistona on n. 1300 L1-lapsen samalla
otsakkeella kirjoittama narratiiviaineisto perusopetuksen luokilta 1-6 (Pajunen:
kasikirjoitus).

Yksilotasolla pelkka kielitausta, Iluokkataso tai maassaoloaika ei ole
kirjoitelmanarratiivien kielellista suorittamista maaraadva tekijd. Ryhmatasolla
kielitaustalla ja luokkatasolla sen sijaan on merkitystd sanastollisten resurssien
kayttoon tutkitussa kontekstissa.

! Aidinkieli muu kuin suomi; 2. polven maahanmuuttaja tai alle 7-vuotiaana vihintain n. 4 vuotta ennen keruuhetkei (v. 2007)
Suomeen muuttanut.
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”’Kiva skola” var modell for att skapa valbefinnande — gor den till din egen

Cygnaeus skola kom med i forsta omgangen i det landsomfattande Kiva skola-
projektet for att motverka mobbning hésten 2007. Vi var inledningsvis med som
kontrollskola for att sedan bli pilotskola i ak 1-3. Sedan hdsten 2009 har konceptet
utvidgats till att omfatta hela skolans antimobbningsarbete.

| presentationen lyfts fram hur vi i praktiken jobbar med Kiva skola-modellen i var
skola. Vad ar det i lararens klassrumsbeteende som framjar en god social
larandemiljo? Hur ser ett klassrumsledarskap som bygger pa att lararen agerar som
en god rolimodell ut?

Vi fokuserar medvetet pa hur det egna ledarskapet i klassen kan framja de sociala
relationerna. Vi belyser hur vi moétt utmaningar med att fa det att fungera i praktiken,
hur vi métt dilemmat med att fa in Kiva-lektionerna i en annars spackad laroplan. Vi
beskriver hur vi skoter informationen bade inom kollegiet och till foraldrar. Vi ger
praktiska exempel pa hur man far Kiva-lektionerna att bli en integrerad del av
elevens skolvardag.

Avslutningsvis belyser vi positiva effekter av projektet, men tar ocksa upp nya
utmaningar som vi stott pa. Vi ser utvecklingsmajligheter framforallt nar det galler att
jobba mobbningsférebyggande med elever som har specialbehov.

B\
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Turun yliopisto, Opettajankoulutuslaitos, Turun yksikko
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Draama ja lukupiiri kaunokirjallisen tekstin tulkinnassa —
luokanopettajaopiskelijoiden nakemyksia ja kokemuksia

Esityksessani kuvaan luokanopettajankoulutuksen aidinkielen ja Kkirjallisuuden
kurssin kaunokirjallisuuden opetukseen kayttamaani menetelméa, jossa yhdistyvat
draaman toiminnalliset menetelmat ja lukupiiritydskentely. Menetelmia sovellettiin
suppeaan kaunokirjalliseen tekstiin, lyhyehkdéon faabeliin (Hannele Huovi 2003,
Tapiiri).

Oppitunnin  tydmenetelmakokeiluun  osallistui 87  luokanopettajaopiskelijaa.
Opiskelijat vastasivat opetustilanteen paatyttya kyselyyn, jonka alussa kartoitettiin
opiskelijoiden mahdollisia aiempia draamaopintoja. Kyselylla pyrittin - kaiken
kaikkiaan saamaan selville, miten opiskelijat suhtautuivat neljddn erilaiseen
toiminnalliseen draamamenetelmddn kaunokirjallisen tekstin kasittelytapana.
Kyselyssa esitettin kymmenen mielipidevaittamaéa vastattaviksi Likert-asteikolla
sekd kymmenen suppeaa avointa kysymystd lahinnd vastaajien taustatietojen
kartoittamiseksi.

Kyselyn tulosten pohjalta pohdin muun muassa sitd, miten opiskelijat mielestaan
draamatydskentelyssddn onnistuivat, miten aiempi draamakompetenssi vaikutti
tydskentelyn onnistumisarvioihin seka miten opiskelijoiden oma vertaislukupiiri voi
vahvistaa kaunokirjallisen tekstin ymmarrysta.

Asiasanat: kirjallisuuden opetus, draama, lukupiiri, tekstinymmartaminen
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Reading before School Start —reading development and learning
environments among early readers

The current study investigated the factors that have a positive impact on reading
development by examining the influence of the home and school environment on
students who started school already able to read (early readers). The reading
proficiency of the students in the study was determined by a variety of reading tests
conducted at the beginning of the school year and students were identified as “early
readers”, “average readers”, or “non readers”. The intent was to provide a
comprehensive picture of early readers with an emphasis on historical, cultural, and
social factors. Many factors influence the development of reading, but this study
concentrated on the learning environment at home and in the school. Several
methods were used to facilitate a broad description of the reading development of
early readers, including observations, interviews, questionnaires, and reading tests.
The theoretical concepts were derived from a social constructivist perspective and
build on Vygotsky’s theories of learning and development. Among the factors
considered were formal reading instruction and literacy. The results demonstrated
that the early readers’ reading ability greatly exceeded that of their classmates at the
start of the formal school experience. A comparison of the learning environments in
home and school showed considerable differences. Learning in the home came
about as a result of the child’s interests and occurred in the zone of proximal
development. In the school setting, the national curriculum and the goals set in the
syllabus determined the content of the instruction.

Comparisons with early reading in schools at Rhode Island, U.S, will also be
presented, to discuss early reading in a broader perspective.

")\?“‘,\
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Kasinkirjoittaminen alkuopetuksessa - tavoitteena sujuva kirjoitustaito

Kirjoittamaan oppiminen on tarkea askel koululaiselle. Hyva kirjoitustaito kantaa
kauas: sujuvat kirjoittajat parjaavat paremmin myo6s muissa aineissa ja jatko-
opinnoissa. Kirjoittamista on kuitenkin Suomessa tutkittu vahan. Yleensa sita
sivutaan osana lukutaitotutkimuksia. Tekstin rakentamista ja tuottavaa kirjoittamista
on viime aikoina tutkittu, mutta mekaanista kirjoitustaitoa kasittelevaa tutkimusta ei
juurikaan ole.

Kirjoittaminen on viestintaa ja sosiaalista toimintaa, joka elaa ajassa. Kirjoittamisen
valineet, kirjainmuodot ja myo6s kirjoitustarpeet ja -tilanteet muuttuvat aikakaudesta
toiseen. Vaikka tietokoneella kirjoittaminen on tullut jAadakseen, tarvitsemme silti
myo0s tulevaisuudessa sujuvaa kasinkirjoitustaitoa.

Kasinkirjoittamisen alkuopetus tahtaa sidottuun kasialaan, silla se on tekstaamista
nopeampaa ja sujuvampaa. Kasialakirjainten malleja on yksinkertaistettu useissa
kirjainuudistuksissa, ja nykyadn ne ovat hyvin lahella tekstauskirjaimia. Silti
kirjoittamisen opetus tapahtuu samoin kuin kaunokirjoituksen aikaan: ensin
opetellaan tekstauskirjaimet, ja vasta sitten k&sialakirjaimet ja niiden sitominen. Osa
oppilaista ei koskaan omaksu sidottua kasialaa. Tarvitaanko kaksinkertaista
kirjainten opettelua?

A-M Juuti kokeili 1980-luvulla kasialakirjainten opettamista ensimmaisina
kirjainmerkkeina ja totesi, ettei kaksinkertaista kirjainten opettelua tarvita. Esim.
venajan kielessa on vain sidottu kasiala, joka opitaan ensimmaisell& luokalla.
Uudenlaista kirjoitusopetusta edustaa norjalaisen Tragetonin esittelemé
kirjoittamalla lukemaan -menetelma, jossa ensin opetellaan kirjoittamaan
tietokoneella, ja vasta toisella tai kolmannella luokalla kdsin. Menetelmalla on saatu
hyvié tuloksia.

Esityksessani haluan keskustella tutkimussuunnitelmastani jossa vertailen kolmea
kirjoittamaan opettamisen menetelmaa: 1) perinteinen tekstaamisen kautta
kirjoituskirjaimiin, 2) kasialakirjoitus ensimmaisena ja ainoana merkistona, ja 3)
tietokoneella kirjoittaminen esiopetuksesta lahtien, ja kasiala toisella luokalla.
Mekaanisen kirjoitustaidon tarkastelu rajataan koskemaan kirjoittamisen sujuvuutta.
Tutkimuskysymykset ovat:

1. Minkalaiseksi kasin kirjoittamisen nopeus muodostuu kolmen ensimmaisen

kouluvuoden aikana?

2. Minkélaisia erityispiirteitd menetelmiin liittyy?

3. Minkélaisia lasten asenteet kirjoittamista kohtaan ovat?
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PC-laesning — Resultater og perspektiver

Det danske forskningsprojekt, PC-laesning, har skaffet dokumenteret viden om, i
hvor hgj grad og pa hvilke omrader opleesningsprogrammer med syntetisk tale
kompenserer  voksne i laesevanskeligheder pa  arbejdspladsen, i
uddannelsessystemet og i deres personlige liv.

Projektet, der er det farste og stgrste af sin art, blev afsluttet i foraret 2010. Den
endelige rapport samt yderligere information om projektet kan leeses pa
www.hmi.dk/pc-laesning.

Projektet dokumenterer en meget stor effekt ved anvendelse at it-stgtten. Bade i
forhold til meget sveert dyslektiske voksne og i forhold til studerende hvor it-stgtten
gennem opleesning og hjeelp til skrivning markant kan forbedre deres
studiemuligheder. Samtidig viser projektet, at deltagernes selvveerd gges og de far
starre tro pa egne muligheder i forhold til uddannelse og arbejdsliv.

Oplaeget vil indeholde en preesentation af projektets metode og resultater, som dels
viser omfanget af den kompenserende effekt ved PC-laesning i forhold til forskellige
malgrupper og sproglige forudseetninger, dels den enkelte deltagers egen vurdering
af veerdien af leesestgttende it i erhverv, uddannelse og personligt.

Projektets resultater vil kunne kvalificere perspektiverne og anvendelsen af
laesestgttende it for dyslektikere og andre unge og voksne i leesevanskeligheder. Pa
baggrund af projektets markante resultater rejses spgrgsmal som:

Skal vi i hgjere grad tilbyde voksne kompensatoriske muligheder frem for
lseseundervisning?

Patager arbejdspladser og uddannelsesinstitutioner sig tilstraekkeligt ansvar for
implementering af lsesestgttende it?

Hvor ligger de vaesentligste barrierer for effektiv udnyttelse af lsesestgttende
strategier til voksne?

Lees: PC-lasning ger stora effekter for vuxna i séassvarigheter

http://www.spsm.se/Rad-och-stod/Var-kompetens/Pedagogiska-konsekvenser-
kring-funktionsnedsattning/IT-och-larande/Nyhetsarkiv-IT-och-larande/PC-lasning/
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Writing in disciplines in a foreign language: the case of historical writing in
content and language integrated learning

The proposed paper will focus on writing in a foreign language in content and
language integrated learning. The reported study is inspired by systemic-functional
theory and looks at the written products from the point of view of language as
reflecting making historical meaning. More specifically, discourse features in written
products of two age and proficiency groups of students are investigated. The paper
will discuss the linguistic features apparent in the samples, their relation to historical,
discipline-specific writing and to systemic functional theory from the point of view of
language as reflecting the development of thinking. The assumptions are that the
older sample, i.e. the more proficient language users’ written discourse reflects the
discourse of the discipline whereas the less proficient language users use fewer
discourse-typical features. The systemic functional assumption is that the more
advanced writers’ language production shows more occurrences of nominalization,
the passive voice, and more syntactic complexity in general. On the basis of the
findings, the paper discusses the applicability of the systemic functional framework
in explaining language learning and use in content and language integrated
programmes. In particular, the pedagogical implications of the study to content and
language integrated instruction are discussed.
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Luovan kirjoittamisen mahdollisuuksia tekstin ymmartamisessa ja
oppimisessa

Luovalla kirjoittamisella on nahty monia etuja kaunokirjallisen tekstin
kasittelyssa ja tekstilajien harjoittelussa (esim. Gillespie, 2005; Kaartinen,
1996; Knoeller, 2003; Leppanen, 2004; Pope, 1995; Romano, T. 2000).
Tassa esityksessa tarkastelen luovaa kirjoittamisen mahdollisuuksia
yleisemmin erilaisten tekstien ymmartamisessa ja oppimisessa. Miten
suomalaiset eri aineiden didaktiset oppikirjat ohjaavat luovaa
Kirjoittamisen kayttdon? Millaisia tehtavia niissa on ja miten tehtavia on
perusteltu. Lisaksi olen haastatellut eri aineiden didaktiikan asiantuntijoita
ja selvitellyt heidan ndkemyksidan luovan kirjoittamisen kaytosta tekstien
kasittelyssa.

Asiasanat: luova kirjoittaminen, tekstin ymmartaminen, oppiminen
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Do fatty acids help in overcoming reading difficulties? A double-blind, placebo-controlled study of
the effects of EPA and carnosine supplementation on children with dyslexia

Background: There are claims that dietary supplementation of unsaturated fatty acids could help children
with dyslexia to overcome their reading problems. However, these claims have not yet been empirically
tested.

Methods: This study was designed to test whether dietary supplementation was superior to placebo in
treating reading, spelling or other reading-related skills of children with dyslexia. The experimental group
(EPA, n=30) ate dietary supplements and the control group (Placebo, n=31) placebos during the 90-day
treatment period. The supplements contained omega-3 fatty acid (E-EPA, 500 mg/day) and carnosine (400
mg/day). The groups were matched for reading skills, grade, gender, attention problems, intelligence and
amount of special education. The literacy-related skills of the two groups were assessed before and after
the treatment period.

Results: No group differences were observed between EPA and Placebo in measures of reading accuracy
or speed, spelling, decoding fluency, arithmetical skills, reading-related language skills, attention or
behavioral problems.

Conclusion: The present findings do not support the hypothesis that omega-3 fatty acid (E-EPA) or
carnosine have a role in the treatment of reading and spelling problems in children with dyslexia.

Short title for use as a running foot: Dyslexia and fatty acids
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Boosting reading fluency — An intervention case study at sub-word level

This study is an intervention case study of fluency in Finnish-speaking children with
dyslexia. Two 7-year-old children, a girl and a boy, were selected from the Jyvaskyla
Longitudinal Study of Dyslexia (JLD). The intervention emphasized syllables as
reading units, and proceeded from reading syllables to reading words and text.
Letter knowledge, reading skills (syllables, words, pseudowords, and text reading)
and syllable segmentation of words were measured before, immediately after and
three months after the intervention. The results showed that the intervention mainly
affected fluency at the syllable-level. The girl also showed some improvements in
fluency (accuracy, speed,) on the word and text reading level, too, while the boy
improved in reading accuracy. Children with reading difficulties appear to benefit
from fluency intervention; this should initially be based on emphasizing syllables as
a sub lexical reading unit. However, the intervention should be sufficiently long-
lasting, progressing piecemeal toward bigger reading units.

Keywords: Reading fluency; Fluency intervention; Dyslexia
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2RPIVA Latvian Reading Association /Latvijas Lasi$anas asociacija
Aija.Kalve@way.lv

Promoting development of students’ critical thinking in junior primary school

Education policy documents of Latvia include the requirement to develop students’
critical thinking skills. Special attention should be paid to junior primary education as
a vital stage for developing critical thinking because critical thinking skills are so
important that it is too late to start their purposeful development only in the senior
primary school.

The results of the research carried out in 2008 “The implementation of critical
thinking approach in the educational system — impact and effectiveness in Latvia”
allow concluding that junior primary school students moving over to primary school
often lack key thinking skills: the skill to think independently; to analyze both the
content and forms of thinking, to form their own opinion; to listen to others’ views
and to discuss; the social and communication skills. It testifies that the junior primary
school teachers do not apply the CT approach purposefully.

The authors will discuss the results of a study in which the target audience was
junior primary school teachers. The purpose of the study was to find out if and to
what extent a -teachers’ professional development program the aim of which was to
improve teachers’ pedagogical professionalism and develop their critical thinking
can influence the whole study process at junior primary school.

The presentation will reveal which thinking skills teachers consider as priorities in
the first grades and how they develop them in everyday school process.

The study also proved that work is successful only if teachers work as a team;
especially if they cooperate with the school librarian. It is well-known that teaching is
a too complicated job to do it individually.

The authors will raise main problems regarding development of thinking skills in

junior primary school, will introduce several case studies and provide
recommendations on some effective practices for developing thinking skills.
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Reading of Fiction- promoter of the Dialogue of Culture in Minority Education
Programs in Latvia

Latvia in ESF Project ,Support for the acquisition of the state language and bilingual
education”, which is realised by the Latvian language agency, has developed
educational materials for minority educational programs. Among them are
educational materials in literature in Grades 7, 8 and 9. The report summarizes the
experience of using fiction to improve second language learning process to promote
children as readers’ interest and to facilitate the dialogue of culture.

Fiction provides information which children can use for developing knowledge and
skills needed for establishing multicultural dialogue. Work with fiction texts allows
children not only to get acquainted with the ethno-cultural character values, but also
helps to see and understand the signs of different cultures. As a result children
acquire universal human values. In its turn develops children’s cultural identity and
facilitates participation in the multicultural dialogue.

The report will reflect the developmental principles used in educational material in
literature for Grades 7, 8 and 9 — to connect them with literature educational content
acquired in children’s native language. Such a principle of making educational
materials gives an opportunity to consider succession and coordination (genre,
values, and literature theory issues), literature studies in the native language and
state language. The presentation will reveal selection criteria for folklore essays and
literary works, which would improve both the perfection of children’s Latvian
language competence and the development of reading interest and the development
of the cultural dialogue.

")\?“‘,\
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What does critical reading mean?

Critical reading has become one of the important contents of literacy teaching in this
millennium. The main reason for this is the invasion of Internet use for different
purposes among children and teenagers. Critical reading has, however, been
mentioned in the Finnish National Core Curricula for Basic Education since the
1970’s, the beginning of the comprehensive school model. Thus, it has been one of
the basic literacy competencies in the recent 40 years of the Finnish language
education policy. What makes this theme extremely interesting is that the concept of
critical reading varies according to the curriculum.

In this paper, | will present how the concept of critical reading varies in the curricula
for the mother tongue, Finnish, and literature. | will concentrate on the meanings of
critical reading and the factors behind them in the national core curricula of 1970,
1985, 1994 and 2004. | will also discuss how the definition of critical reading affects
pedagogical consequences such as how reading literacy seems to develop, how it
should be taught and assessed.

The concept of critical reading is based on the ideas about language, literacy and
text in each curriculum. The main element which defines critical reading is the
viewpoint through which reading literacy is considered. There are three dominant
orientations to reading literacy in the curricula: cognitive, functional and socio-
cultural. Each orientation creates a concept of critical reading of its own.

Keywords: curriculum, literacy, mother tongue and literature, reading
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Metacognitive experiences during collaborative reading

Metacognition has an important role in both offine and online reading
comprehension. Good readers posses high levels of metacognitive knowledge and
they are skilled at monitoring and controlling their reading processes. Although
metacognition is usually considered as an individual phenomenon, in recent
research attention has also been paid to metacognition in social interaction (e.g.
Salonen et al., 2005). This presentation aims at clarifying students’ metacognitive
experiences when they search for information on the Web in preparation for
composing a joint essay, and control activities these experiences trigger.
Additionally, the aim is to clarify whether construction of argument graph during
reading elicit metacognitive experiences.

A quasi-experimental research design was applied. Student pairs (n=38) were
randomly divided into two experimental groups: an argument graph group and a
note-taking group. The students either constructed an argument graph or took notes
in three phases: prior knowledge activation, information searching from the Web,
and writing. Students’ online reading processes on the Web were studied by an
interaction method in which students talk together when they conduct a given task.

The interaction protocols were analyzed by categorizing students’ online reading
processes into six episodes. An episode was defined as a thematic entity which
consists of successive activities that serve a certain function: 1) information search,
2) evaluation of information, 3) text processing, 4) coordinative regulation, 5)
metacognition, or 6) off-task talk. This presentation concentrates on examining
metacognitive episodes although metacognition might also be interwoven into the
other episodes.

Student pairs’ interaction protocols included on average 28.2 episodes of which 3.5
were metacognitive. Examples of metacognitive experiences, such as experiences
concerning understanding, progress, and feeling of difficulty will be given.

Reference: Salonen, P., Vauras, M., & Efklides, A. (2005). Social Interaction - What
Can It Tell Us about Metacognition and Coregulation in Learning? European
Psychologist, 10(3), 199-208.
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”Opettaja, saadaanko me ihan luvalla luntata kokeessa?” - Havaintoja
muistilapun kayttamisesta ylakoulun koetilanteessa

Opettajan tydssani olen huomannut turhan yleiseksi kaksi ilmiéta. Ensimmainen
niista on se, etta turhan monet oppilaat pelkaavat koetilannetta, mika helposti johtaa
kokeen epaonnistumiseen. Toinen huomioni on se, ettd turhan usein oppilas osaa
oppiaineksen koetilanteessa, mutta unohtaa sen miltei valitttmasti sen jalkeen.

Olen nelja vuotta kokeillut kaytantéd, jossa oppilas saa ottaa mukaan &idinkielen
kokeeseen ennalta valmistetun muistilapun. Tarkoituksenani on ollut lieventda
oppilaiden koejannitystd, mutta myds muuttaa kokeisiin lukemisen ja jopa itse
koetilanteen oppimistapahtumaksi. Liséksi konkreettinen tavoite — muistilapun
tayttdminen — motivoi oppilaita tiivistelméataitojen ja tekstin ydinajatuksen Ioytamisen
harjoitteluun.

Havaintojeni mukaan muistilapun kayttdminen ohjaa oppilasta lahestymaan
opeteltavaa asiaa uudesta nakdkulmasta. Peruskoululainen turhan usein keskittyy
pienten yksityiskohtien, kuten vuosilukujen ja termien ulkoa opetteluun, mutta kun
nippelitiedon voikin Kkirjoittaa itselleen ylds, voi kokeessa keskittya testaamaan
kokonaisuuksien hallitsemista. Lisaksi oppilaan vastauksen muotoa on mielestani
helpompi ohjata kuin perinteisessa testauksessa.

Muistilappukokeen kayttd on muuttanut jonkun verran arvosanojen jakautumista.
Ehk&pa perinteisessa kokeessa parjaa ulkoa opettelulla, mutta muistilappukoe
antaa opettajalle mahdollisuuden arvioida oppilaiden osaamista?

Asiasanat: koetilanne, muistilappu, arviointi
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Lukemisen ilon oppimisymparisto

C. O. Malmin koulu on erityiskoulu kielihairidisille, kuuroille ja huonokuuloisille
oppilaille. Opetuskielind kaytetdadn viittomakieltd ja suomen kieltd. Koulussamme
toimii moniammatillinen sanataidetyéryhma, Mielikieli. Tyéryhman keskeinen ajatus

on lukemiselle ja oppimiselle suotuisan ilmapiirin luominen oppilaille, joille jo
lukemaan oppiminen on suuri haaste.

C. O. Malmin koulussa on kahden vuoden ajan toiminut Koko koulu lukee- hanke,
jossa kehitetéan moniammatillista tydskentelya ja samanaikaisopetusta. Tavoitteena
on luoda oppimista tukevia menetelmia ja mahdollistaa oppilaan yksil6llinen
kohtaaminen. Hankkeen keskeinen toimintatapa on taiteilijan, lastenkirjailija Reetta

Niemelan, lasn&olo koulussa. Kirjailijan rooli tydyhteisdn jasenend on moninainen.
H&an toimii lasten ja aikuisten motivaattorina, tyoparina kirjoitus- ja lukutilanteissa.
Han suunnittelee ja toteuttaa erilaisia projekteja seka teemoja yhdessa luokan
opettajan ja avustajien kanssa. Jaettu asiantuntijuus mahdollistaa uusien
nakokulmien ja ty6tapojen I6ytamisen.

Kakaduu! ja Tarinakerho ovat vuoden 2009 projekteja, joiden avulla tuomme esiin
hankkeemme toimintatapoja.

Kolmannen luokan Kakaduu!- projektissa kaytimme pohjana Reetta Niemelan
epakielelld Kirjoitettua, hassuttelevaa lastenkirjaa Kakaduu! Luokan oppilaiden
innostus ja kiinnostus Kakaduu!- teksteja kohtaan ratkaisi projektin sisallon.
Pyrkimys lapsilahtdisyyteen onkin yksi tarkeimmista arvoistamme. Aloitimme
sanojen maistelulla ja kielella leikkimisella. Tekeminen huipentui yhdessa luotuun
Nokka- animaatioon.

Tarinakerho oli oppilaille vapaaehtoinen syyslukukauden ajan toimiva kerho.
Kerhoon osallistui yhdeksan 10-13-vuotiasta lasta. Kerhon tavoitteena oli tuoda
oppilaille onnistumisen kokemuksia kirjoittajana. Kerhokerrat etenivat tarinan
piirtamisesta kirjoitettuun tekstiin. Kerhon keskeinen tavoite oli antaa oppilaalle
kokemus siita, ettd h&nen tarinansa on arvokas ja upea. Tarinakerhossa keskityttiin
sisallon tuottamiseen. Aikuisen tehtavana oli suunnata huomio onnistumisen iloon,
pois kirjoittamiseen liittyvista vaikeuksista ja virheista.

Jokainen myonteinen kokemus, jonka kielihairidinen lapsi tai nuori sanataiteen
maailmassa saa, on askel kohti pelotonta suhtautumista itseen Ilukijana tai
kirjoittajana. Kehitys ei kuitenkaan tapahdu yhden projektin aikana, vaan se
edellyttaa sosiaalisen oppimisympariston ja koulun toimintakulttuurin muutosta.
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«YTeHme Kak yBneyeHue yepes cucTeMy BOCNMTaTENIbHON PaboThbl LWKOMbI»
- Engagement in reading through the system of extra-curriculum activities at school
PRESENTATION in Russian POWER POINT in English

MockoBckast wwkona «Hapgexga» - OfHAa M3 YeTblpex
LEMOHCTPALMOHHBIX wkon npoekta «llkona, rge
npoLBeTaeT rpamoTHOCTL» B Poccun. Junnom yvactHuka
9TOro npoekTa wkona nonyyuna B 2004 rogy. B poknage
OyoeT npenctaBneHa CUCTEMA  BHEKNMACCHOW  paboTbl
LUKOMbI, HanpaerneHHas Ha (hOpMMpOBaHME W pPasBUTUE
rpamoTHOCTU. Peyb nmoiget o copmax paboTbl, CTaBLUMX
TPAOULMOHHBIMK,  Pe3ynbTaT  KOTOPbIX  OTMEYEH  Kak
NONOXMTENBHbIA YYaLLMMKCS, Negaroramu, POAUTENAMM.
«©KuBOM WHTEpeC — BOT BeNUKas [ABMXKYLLAA CuNa,
€[VHCTBEHHAs, KOTOpas BeET B NPaBWUIbHOM HanpaBneHuu
1 fanekoy. Kak BbI3BaTh 3TOT « XMBOW MHTEPECH, O KOTOPOM
nucan XK. Pycco? Kak passuTb W Kak nopaepxatb ero?
OTBeT Ha 3TOT BOMPOC — OCHOBHAs CoAepKaTenibHas YacTb
BbICTYNNeHns. [poBegeHne Hegenn YTeHus u rpaMmoTHOCTH
— (CTapT BOCMMTATENbHOM paboTbl LIKOMbI B Havane
y4ebHoro roga. B BbICTynneHUM peyb NOMgeT O TOM, KTO U
Kak MpOBOAWT YPOKW YTEHWS| B TEYEHWe 3TOW Hedenu, 4To
peLLaloT Nuaepbl YTEHUS, Kakue HoBble (DOPMbI MPOBEAEHNS
UMTATENbCKOA  KOHDEPEHUMM  HaxoauT  LWKofa,  Kak
POXOAETCA KHWra rofa 1 kak OpraHu3oBaHO ee COBMECTHOE
NpOoYTEHWE Negaroramu U JETbMU.

Byget npeactaeneH onbiT paboTbl B MpoBedEHUMM yvaca
NoAAepXuBaloLLero YTeHus, OopraHusaummn
0Bpa3oBaTenbHOrO  MPOCTPAHCTBA,  HAMPaBIEHHONO  Ha
(bopMUpOBaHNE YTEHUS U TPAMOTHOCTW. Peyb nongeT o
MEXpEerMoHanbHbIX YMTaTeNbCKUX (hopymax, NPOBOAUMBIX B
Wwkone, OyayT npeacTaBneHbl Haubonee MHTEpECHble
(hopMbl UX MPOBEAEHUS.

Uto penaer wkoma, 4TOObI HE BMEHUTb YTEHME B
obs3aHHocTb? Kakme opmbl paboTel € poanTensmu
[ENatoT UX HaLMMW CO3HWUKaMW? MOXHO N PYKOBOAMTH
NPOLECCOM  [eTCKoro uYTeHns 6e3  «MoBEnUTENbHOrO
HaknoHeHns»? OTBETbI Ha 3TU BOMPOCHI B paMKax HaLIEro
BbICTYMMEHNS — 3TO U NONOXUTENbHbINA ONbIT, M Npobrema,
CTOSILAs nepes, WKOMOW CEroaHs.

Translation

TITLE: Engagement in reading through the system of extra-
curriculum activities at school.

Nadezhda School is one of the four demonstrative Russian
schools participating in the European project School Where
Literacy Thrives. The school received the certificate of the
participant of this project in the year 2004. The paper
focuses on the system of extra-curriculum activities
developing reading and literacy. The presenter shares
experiences about traditional forms of the work that have
been resulted in receiving a positive response from the
teachers, students and their parents.

“The living interest is a great leading force. It is the one to
lead in the right direction and far.” How to evoke this “living
interest” that was written about by J.J. Russo? How to
engage in reading and how to maintain the interest? The
answer to this question is revealed in the main substantial
part of the presentation. The Reading and Literacy Week at
the beginning of the school year is a starting point of the
educational work at school.

The presenter covers the process of preparing and holding
reading lessons during this week, the role of Leaders of
Reading, the search for new forms of the Reading
conference, pointing out the way the book of the year is
selected and the organization of shared reading of one book
by all school.

The paper also presents the experiences about organization
of supporting reading at school and creation of reading-
friendly environment aiming at promoting reading. The
school holds Interregional Reading Forums including various
events, and the most successful literary activities will be
presented here.

What does the school do to motivate students not to make
reading an obligation? What forms of work with the parents
make them our allies? Is it possible for children to start
reading without being made to? The answers to these
questions are both a positive experience and the problem
our school faces nowadays.
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Liliane Kjellman (Finland)

Rektor, Cygnaeus skola, Mariegatan 7, 20100 Abo
liliane.kjellman@turku.fi

Den sociala laroplanen och ledarskapet

| Cygnaeus skola har vi sedan 2008 jobbat med ett projekt kring den sociala
laroplanen. Syftet med ett dylikt projekt var att utveckla ett aktivt forhallningssatt till
elevernas sociala samspel och att gora en laroplan for att malmedvetet utveckla den
sociala kompetensen hos eleverna.

Syftet med presentationen ar att pa en praktisk niva beskriva forandringsarbetet
utgaende fran Fullan (2001) som lyfter fram fem viktiga aspekter pa
forandringsarbete: moraliskt ledarskap, forstaelse for forandringsprocesser, att
bygga relationer, att utveckla kunskap och dela med sig och att skapa
samstammighet.

Att leda en process dar syftet ar att skapa ett béattre inlarningsklimat fér eleverna och
en battre social milj6 med 6kad trivsel kraver att alla i hela organisationen involveras
| forandringsarbetet. | presentationen lyfts fram vikten av ett moraliskt ledarskap nar
det galler att valja vilka projekt man gar med i och satter tid och energi pa. Att fa
igdng forandringsarbete handlar ocksa om att skapa en vilja att na de malsattningar
som stallts upp och att arbeta for gemensamma varderingar i organisationen. En del
av projektet gick ut pa synliggora lararnas varderingar i sitt eget arbete.

For att uppna en forbattrad social inlarningsmiljo ser vi vikten av lararen som ledare i
klassrummet. | presentationen lyfts fram hur l|araren som ledare for en
gruppgemenskap kan anvanda sig av olika metoder, strategier och forhallningssatt
for att forbattra de sociala relationerna i klassen.

Avslutningsvis beskrivs hur rektorn som ledare for verksamheten kan bidra till att
skapa en uppatgdende cirkel av okad trivsel och Okad sjalvtillit som paverkar
arbetsinsatserna mot forbattrade resultat i hela organisationen.

")\?“‘,\
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Disa Kneck-Moller (Finland)

Musikterapeut FMT

Nilsdorffgatan 10, FIN-21600 Pargas
disapost@gmail.com

Funktionsinriktad musikterapi som stod vid skolsvarigheter

Funktionsinriktad musikterapi, FMT-metoden, ar en musikterapiform som anvands
inom medicinsk rehabilitering. Den anvands allt mer ocksa som en stédmetod for
barn med skolsvarigheter. Arbetssattet har fordjupats och metoden har visat sig ge
synnerligen goda resultat inom ett brett register av funktionsnedséattningar och
hjarnskador.

FMT-metoden &r rorelseterapi. Metoden ar neuromuskular, dvs. hjarnan paverkas
och utvecklas genom att nya rorelser gérs. Om individens rorelserepertoar ar
otillracklig, sa ar ocksa hjarnans kapacitet otillrackligt utnyttjad. Behandlingen ar
icke-verbal. Terapeuten erbjuder majligheter for adepten att géra nya rérelser och
adepten bor fa gora sina egna erfarenheter.

Musiken anvands blott for att skapa forutsattningar och aktivera individen att
bearbeta de egna resurserna. Musiken bestar av specialkomponerade melodier,
musikkoder, som végleder adepten i dennes spelande. Koderna starker 6énskade
rorelsemonster, som en bild i akustisk form.

| terapisessionen anvander terapeuten akustiskt piano. Adepten erbjuds trummor,
cymbaler, lattare blasinstrument samt ett flertal effektinstrument. Terapeuten utgar
fran adeptens utvecklingsnivd och anpassar instrumentuppstéallningarna. Adeptens
spontana reaktioner i form av rorelser ger direkta forbindelser till sensomotoriska
omraden i hjarnan utan omvagar via sprakliga och intellektuella bearbetningar.
Terapeuten kan da observera avvikelser eller otillrackliga rorelsemonster gallande
grundfunktioner sasom perception-andning-kroppskontroll.

Metoden speglas i FMT-kriterier. De indelas pa foljande séatt och anger metodens
funktionsinriktade arbetssatt: stabilitet, sidoskillnad, separata sidoskillnader,
balrotation, korsrorelser, hand- och handledsfunktion, modell/logik, perception,
koordination hand-fot och helhetskoordination. Dessa paverkar den enskilda
individens formaga att fungera i olika situationer sdsom i praktiska situationer, i
social interaktion, inlarning samt i skolan.

| Finland var metoden till en boérjan framst inriktad pa omsorg och medicinsk
rehabilitering av handikappade. Nu bérjar FMT-metoden ocksa vara utbredd inom
skolvarlden. Barn med koncentrations-, las-, skriv - och matematiksvarigheter ar en
starkt véaxande malgrupp. Barn- och skolhalsovarden har en viktig uppgift i att slussa
barn med olika svarigheter vidare sa att de i tid kan fa den hjalp de behover.
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Paivi Kontiola® & Teija Suoranta (Suomi-Finland)

Lasten foniatrinen poliklinikka ja puheterapiapalvelut,
Helsingin terveyskeskus PL 6360, 00099 Helsingin kaupunki
! paivi.kontiola@hel.fi

Vaikeasti lukihairidisten lasten ryhméakuntoutus

Taustaa. Lukemaan oppiminen on keskeinen alkuopetuksen tavoite. Jos lapsi ei opi lukemaan
ensimmaisen tai viimeistaan toisen kouluvuoden aikana, hanen on vaikea pysya opetuksessa mukana
ja osaamattomuuden tunteet voivat heikentda hanen itsetuntoaan seka hankaloittaa entisestaan
lukemaan oppimista.

Tavoite. Lasten foniatrisella poliklinikalla ja puheterapiapalveluissa on kokeiltu ryhmakuntoutusta
vaikeasti lukihairidisille 2. - 3. -luokkalaisille lapsille, joilla lukutaito ei ole auennut ensimmaisten
kouluvuosien kuluessa ftiiviista koulun ja kodin tuesta huolimatta. Kuntoutuksen tavoitteena on ollut
lukemisen ja kirjoittamisen valmiuksien ja taitojen edistaminen seka oppimismotivaation ja itsetunnon
tukeminen. Toimintamuotoina on kaytetty leikkeja, peleja seka sopivantasoisia tehtavia, joiden avulla
harjoittelu on pyritty saamaan mielenkiintoiseksi ja hauskaksi. Lasten lukuinnostusta ja itseluottamusta
on pyritty vahvistamaan myonteisen ilmapiirin ja onnistumiskokemusten avulla.

Menetelma. Pilottiryhma alkoi kesakuussa 2009. Tapaamiset toteutuivat noin kerran viikossa,
yhteensa 15 kertaa, 1,5 tuntia kerrallaan. Ryhmassa oli viisi lasta, nelja poikaa ja yksi tyttd. Lasten
ryhman ohjaajina toimivat neuropsykologi ja puheterapeutti. Lasten ryhman rinnalla kokoontui
harvajaksoisesti vanhempien keskusteluryhma. Lasten lukemisen ja kirjoittamisen tasoa arvioitiin
ennen ryhman alkamista ja ryhman paatyttya. Lisaksi vanhemmat tayttivat kyselylomakkeet ryhman
alussa ja lopussa. Kuntoutuskerrat noudattivat samaa runkoa, vaikkakin yksittaiset pelit ja tehtavat
vaihtelivat eri kerroilla. Harjoitukset liittyivat auditiiviseen tarkkaavuuteen ja muistiin, fonologiseen
tietoisuuteen, aanne — kirjain —vastaavuuteen seka aanteiden yhdistamiseen tavuiksi ja sanoiksi.

Tulokset. Ryhman kuluessa lasten lukemisen ja kirjoittamisen taidot edistyivat. Aannetietoisuus
vahvistui. Myos kirjainten nimeaminen tarkentui alkuarvioon verrattuna. Kaikki lapset osasivat lukea
lyhyitd sanoja ryhmén paattyessa. Yksi lapsi oppi lukemaan myds pitkid sanoja sujuvasti. Sanojen
kirjoittaminen oli vaihtelevaa, kahdella lapsella kirjoittaminen oli avautumassa, kolme lasta osasi
kirjoittaa sanoja sanelusta, mutta virheita tuli viela runsaasti.

Johtopaatokset. Kokemukset ryhmastd olivat myonteisia. Lapset harjoittelivat innokkaasti, kun
tehtavat olivat heille sopivantasoisia. Myos suurin osa vanhemmista koki, etta ryhmakuntoutuksesta oli
ollut hyotya. Yhden ryhman perusteella ei kuitenkaan voida arvioida tamantyyppisen kuntoutuksen
tuloksellisuutta laajemmin. Lasten foniatrisella poliklinikalla ja puheterapiapalveluissa on tarkoitus
jatkossakin koota vastaavanlaisia ryhmig, jolloin tieto ja kokemus karttuvat.
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Kozlova, Irina — ABTOop-Ko3nosa UpuHa (Russia)

Opranusauus-Pocceus, PITTY umenn A..I'epueHa, kacheapa neaaroruky, Maructpatypa "CoumarnbHo-negarornyeckue TeXHONormm

PasBUTUSA KyNbTYpbl YTEHMS".

TEKCT YYEBHUKA U3MEHEHUE PEANIbHOCTHU -

THE CONTENTS OF THE TEXTBOOK: IMPROVING AND CHANGING THE REALITY

Bcé 6onblue y4yeHUKOB B COBPEMEHHOM LUKOMe OTBEpralT
y4ebHMK ¥ paboty ¢ HUM.Y4ebHMK BOCMPUHUMAETCS
YYEHWKaMU Kak rnonesHas yvebHas KHura, Hecyllas

WHGOpMaUMIo, HYXHas And  NO3HaHMs Mupa U Ans

CaMoro3HaHus, copepxallas 3agaHus, cnocobHas okasartb

MOMOWb  YYEHWMKY. YYEHUKW XOTAT BMAETb  Y4eOHMK

KPaCOYHbIM, SPKUM, WNMIOCTPUPOBAHHBIM,

WH(OPMALMOHHBIM,  MOHSTHbIM,  NErKMM. A TaKxe

cB0e0BpasHbIM NOMOLLHUKOM JOMa M Ha ypoke. YuebHuk —

MOMOLUHMK B 0becrneyeHun  JIMYHOCTHOrO  Pa3BUTUS

yyaLlerocs no OTHOLIEHMIO K M3y4aeMoMy Kypcy./iaeanbHon

copmynon paboTbl C YHEBHUKOM: KaxOoMy YYEHUKY — CBOW
y4ebHuK. «CBON» y4ebHWUK — 3TO TOT, KOTOPLIA MO3BONSET

YYEHUKY, BHOCUTb B HEro CBOE CMbICMOBOE COfepXaHue

noHMmaHue, nepepabatbiBaTlb WM MPUMEHATb €0

COAEPXUMOE.

Cnocobbl opraHusaumm paboTbl ¢ y4eBHNUKOM:

e yccrnegosatenbckas,  TBOpYeckas
YYeHuka,

e €0 yyacTue B Avarore ¢ aBTopoM WK NepcoHaxamm
y4yebHuKa, COMOCTaBMEHWE pPasHbIX TOYEK 3PeHUs W
MoaxoAaos,

e OLEHOYHas No3nLMs Mo OTHOLLEHWIO K MaTepuany,

PesynbtaToM TakoWm [eATenbHOCTW  JOMKHA  CRyXWUTb

co3faBaemas y4eHnkom obpasoBaternbHas NpoayKums.

[eqaTenbLHOCTb

OpfHo 13 HanpaBneHuit paboTbl Hag cogepxaHnem y4ebHbIX

TEKCTOB - COBEPLUEHCTBOBaHWE TPAAMLIMOHHBIX Y4eBHMKOB

NyTéM 3ameHbl COAEPXALUMXCA B HUX WH(OPMATMBHO-

TEOPETUYECKNX 3a[aHWA W BOMPOCOB HA TBOPYECKME W

MPOJYKTUBHbIE.

Matepnan  y4yebHWKAa  [OMOMHSETCS  Pa3NMYHbIMK

BapuaHTaMM peLUeHuii BOMpocoB 6e3 MpeanouTeHUs U

BblOopa «npasunbHOro». OCBeLLeHMe BONPOCOB NPOMCXOANT

C pasHblX TOYEK 3pEHWUs W  OCTaBMSIET  yYeHuUKam

BO3MOXHOCTb BbiGopa.

CopepxaHue naparpadoB  y4ebHMKa [OOMKHO  ObiTb

MepecMOTPEHO C TOYKM 3PEHMS 3HAYMMOCTM MaTepuana

06BbEMa, B y4eDOHMK BKITHOYAKOTCS TBOPYECKME 3aAaHus,

BTopo nmyTb - MPUHUMNMANbHOE W3MEHEHWE CTPYKTYpbI,

cofepxanms 1 hopmbl y4ebHMKa.

®opma y4ebHuka - 6rnovHas. B kaxabi OTAEnbHbIA GROK

BKITHOHAKOTCS:

e a) pasgen wiM Tema, copepxawue Matepuarn,
CTPYNNMPOBAHHBIA BOKpYT (hyHOAMEHTanbHbIX
06pasoBaTenbHbIX 00bEKTOB;

e 6) Habop kntoyeBbIxX Npobnem

®  B) VHCTPyMEHTapui;

e ) 3adaHMs W YrpaxHEeHWs PasnuyHbIX TWUMOB AN
paboTbl B knacce v joma.

e [1) TEKCTbI-NEPBOMCTOYHMKI Y4EHBIX W CMIELNANNCTOB;

e  €) nyyime paboTbl y4EHNKOB;

OTo cBOEro poga cuctema MpUNOXKEHWA, MO3BONSIOLLASN

paboTaTb KaxaoMy YYEHWUKY B CBOEM pexume, genaroliast

y4eby pagocTbio.

The presentation is in Russian, Translation:

More and more school students reject the idea of using the
textbook and its contents. The textbook is considered to be a
useful book for studying which contains the most suitable activities
in order to provide a student with the necessary information about
the world and his self-knowledge. The students search for colourful,
pictorial illustrated books which will be informative and easy to
read. The book has to help a student to be personally orientated
towards the subject at school and at home. The ideal approach for
achieving a better education is to provide a student with his own
"personal" textbook - the one which allows the learner to have his
own interpretation of the textbook information and use his
knowledge in the most appropriate way.

Textbook techniques and methods of organising the most effective
student's education are:

1 The student's research work based on creativity,

2 The student's opportunity to carry on a dialogue with the author
of the textbook or its character in order to compare different points
of view and ideas,

3 The student's appreciation of the textbook's true value.

The usage of the following techniques and methods may result in
new educational resources created by the students.

One of the possible ways to improve the textbook's contents is to
change the theory-based exercises typical of traditionally made
books into the ones made on basis of creativity.The book's
resources must be supplemented with various options and
versions allowing the learner to make a choice and excluding the
only way for the problem to be solved. The main principle of
forming the book's sections is to choose the most meaningful and
significant information based on creativity.The second possible
way is a complete change in the textbook's organization, its form
and content.The textbook must be divided into separate parts,
sections or groups. All of them ought to contain the following
aspects:

a) the ideas and facts based on fundamental educational
information and knowledge;

b) key problems;

c) a set of tools and methods;

d) various types of activities made to use in class/home work;

e) the texts basen scientific research;

d) the most successful students' achievements and works.

All these principles and methods may help the students to choose
their own leaming strategies and get pleasure from their education.
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Gudmundur B. Kristmundsson (Iceland)

Dosent, University of Iceland, School of Education
gudkrist@hi.is

How do teachers handle reading comprehension in their classrooms and does
national and international studies affect their teaching?

In this paper some results will be presented of a study on how reading
comprehension will be seen in teachers work in Icelandic schools. Firstly it was
studied how the teachers used teaching methods aimed at increasing
comprehension. Secondly their teaching was investigated thoroughly if their work,
without bearing comprehension in mind, was likely to help their students to
understand the particular text they were supposed to read. The teachers were
interviewed to see how they look at their teaching with comprehension in mind, and
if they have thought about or used in their teaching some of the results of
international studies as well as national.

The research will be finished in June 2010.
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E. B. Kptouek — Krjucheck Elena' & T.J1. TasueBa — Tazieva Tatiana® (Russia)
Ctpaterum moaepHu3aummn obpasoBaHmns B Ha4yanbHOM LLKONE.

UernoBeyecTBO CErofHs npeTtepnesaeTr psg
rNyBUHHBIX TPaHCHOPMaLMI, MEHAOLLMX 00NMK
UMBMIM3aLMM B LIENOM, YTO CBSI3aHO C
OWHaMWYHO  UOYWMM  Mepexogom  oT
WHOycTpuansbHoro  oblectsa K obLlecTBy
NOCTUHAYCTPUATIBHOMY U UH(OPMALMOHHOMY,
B KOTOPOM  Tpoueccbl  co3daHus U
pacnpoCcTpaHeHus 3HaHs CTaHOBATCH
KMoYeBbIMU.  3TU  NPOLECCbl B CUMbHOM
CTEeNeHn OnMpalTCs Ha MCMOMNb30BaHME U
pa3BuTe 0bpa3oBaTeribHOM CUCTEMbI.

B HacTosiLiee Bpems yxe NpakTUYecku BCEM
cTana odveBMaHa HEoOXOAMMOCTb Cepbe3HOM
MOAEPHM3aUMN  COLEPXKaHUA  LUKOSIbHOMO
obpasoBaHust. 3a nocnegnne 10 net B cTpaHe
B LENoOM  Npou3OWSM  CepbesHeumne
N3MeHeHus. Poccus ctana CTpaHOW, OTKPLITOM
MUpY, [EMOKpPaTUYECKUM obLecTsom,
CTPOALLMM PbIHOYHYH) 3KOHOMWKY W MpaBOBOE
rocy4apctBo, B KOTOPOM Ha MepBoe MeCTO
[OMKeH ObITb nocTaBneH YenoBex,
obnaganwumii - 3HauUMTeNbHO  Bonblueit, 4Yem
paHee, Mepoit cBoboabl 1 OTBETCTBEHHOCTMU.

HavanbHast Wwkona Bceraa bbina u octaeTcs
OCHOBOM OBYYEHUMIO YTEHWMIO U TPAMOTHOCTU. B
HacTosllee  BpeMsi  MOET  OXUBNEHHOe
obcyXaeHne NpOeKTOB HOBbLIX CTaHAAPTOB ANA
HayanbHOM LLUKOIbI, KOTOPble COCTaBMEHbl C
YY4ETOM MHOMMX MEXAYHAPOAHbLIX JOKYMEHTOB.
HemanoBaxHyio ponb B CMeHe Lenen
00pa3oBaHNs B HavamnbHOW LUKOME Cbirpano
yyacTue Poccum B MexayHapoaHbix
NCCnedoBaHMAX  YTEHWs W TPaMOTHOCTM,
Bkntoyaa wmccneposaHve PIRLS u PISA. To
pesynbtatam uccnegosavus PIRLS Poccus
3aHsana nepsoe mecto B 2008 rogy.

CpaBHeHMe  HOBbIX  CTaHOApPTOB  C
nporpammHbiMn  TpeboBaHuamn 2002 roga B
obnact uTeHMs noKasbiBaeT, 4TO BCE
9NeMEHTbl 0OYYeHWs COXpaHeHbl, HO WX

NPUOPUTETHOCTb M3MeEHMNack. Ecnu paHbLue
Ha KOHTPONb B MeEpBYH O4epedb CTaBWIOCh
BaleHNe TEXHWUKOW YTEHWs, TO cemyac Ha
nepBoe MeCTO CTaBWTCS BrajeHne npuemamu
NOHMMAHUA  MPOYUTAHHOrO  NPOU3BEAEHMS.
[leTv fOmKHbI HayYnTbCS BblOMpaTL cTpaTernm
YTeHWsl, afeKBaTHble OCODEHHOCTAM TekcTa W
LLensaM YTEHMS.

B cBA3M C 3TUM BCTaeT HeobxoaumocTb
BblXO4A Ha HOBYK) TEOpPUO W  METOAMKY
0By4YeHMs1 YTEHUI0 B HayanbHOW LKone. T
HOBble METOAbl WLWET YYUTeNb HayasbHON
LWKoMbl. Kak y4nTb NOHWMaHUKO TEKCTa, Korga
pebeHok enBa ymeeT untath? Kak 06bACHUTbL
[0CTaTO4YHO CMOXHYK CTPYKTYpy Tekcta? Kak
Hay4nUTb HAaXOAMTb OTBETbI HA KOHLeNTyarbHble
BOMpPOChI TeKCTa?

9™n v apyrve Bonpockl GyayT ocBeLeHbl B
[oknage, B KOTOpoMm OygeT npencTaBneH
NPaKTUYECKMIA  OMbIT  YYUTENEN  HauambHbIX
KNaccos.

The presentation is in Russian

Strategies for modernizing primary school
education

At present new educational standards for
primary school are being widely discussed
in Russia. Based on the results of
international literacy assessments PIRLS
and PISA they suggest a modern approach
to teaching reading. Primary school
students have not only to be taught to read
but how to comprehend different texts, how
to use appropriate reading strategies. This
abstract represents data on teachers’
reading instruction practices and strategies
used in Moscow primary schools.
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Nea Kronberg! & Pia Vataja (Finland)

Abo Akademi i Vasa
! nea.kronberg@abo.fi

Spel-Ett — Lekfull lashjalp

Spel-Ett ar en finlandssvensk version av det finsksprakiga dataspelet Ekapeli, som
utvecklats vid Jyvaskyla universitet och Niilo Maki Institutet pa basen av professor
Heikki Lyytinens ide. Den finlandssvenska versionen har utvecklats inom ramen for
FDUV/Larums ABC-las- och skrivutvecklingsprojekt i samarbete med Vasa
specialpedagogiska center. Spel-Ett finns gratis tillgangligt éver internet via LukiMat-
nattjansten, www.lukimat.fi

Avsikten med Spel-Ett ar att erbjuda ett lekfullt satt att férebygga och atgarda las-
och skrivsvarigheter i ett tidigt skede. Spelet ar utformat pa basen av
forskningsresultat om lasinlarning och ar &mnat att anvandas i forskola och de forsta
arskurserna med barn som kan forvantas fa eller har svarigheter i lasinlarningen.
Det tranar kopplingen av bokstav och ljud samt lasning av korta, ljudenliga ord pa ett
lekfullt satt. Spelet &r programmerat att avancera i takt med spelarens framsteg for
att optimera upplevelsen av att lyckas. Spel -Ett kan aven erbjuda en mgjlighet att
differentiera lasundervisningen och anpassa den enligt elevens individuella niva.

Under presentationen presenteras spelet samt farska forskningsresultat kring
spelets funktion i Svenskfinland. Ett dvergripande syfte for den har forskningen har
varit att undersoka hur lasspelet Spel-Ett kan hjalpa las- och skrivinlarningen under
det forsta skolaret? Mera konkreta forskningsfragor har varit hurudana svarigheter i
l&s- och skrivprocessen elever méter och hur Spel-Ett kan hjdlpa dessa elever under
det forsta skolaret? Hur kan man hjalpa och stoda en elev i las- och skrivprocessen
genom att spela Spel-Ett?

")\?“‘,\
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Natalya Kurikalova & Irina Kuzina (Russia)

Project-based learning in teaching English as a foreign language with ICT

Nowadays information communicative technologies (ICT) are widely used in
teaching English as a foreign language at a secondary school in Russia. For any
EFL teacher ICT today is one of the powerful means of reinforcing significantly the
learning process, supporting autonomous learning, individualization and diversity of
teaching.

Integration ICT with Project-based learning immerses students in creative
project activities which allow them to widen their knowledge, to develop their skills in
English and ICT, interpersonal skills, problem solving and critical thinking as well as
reinforce their creativity. These skills are especially important now when our society
undergoes significant shifts from an Industrial Age to an Information Age.

Curriculum and extra-curriculum project and research work with ICT develops
readers’ competence and reading skills. ICT is used not only to acquire, analyze and
restructure information, but also to create and present the product of the project
or/and research work. For most teachers it is a well-acknowledged fact that students
learn more when they are creating their own learning means.

Most of the projects integrated with ICT can be based on Microsoft Power Point.
PowerPoint Presentations created by our students can be grouped as follows:
multimedia supplements to English course-books; templates for reading home tasks;
training aids.

Project-based learning changes traditional roles of a teacher and the students.
Becoming a facilitator the teacher provides more scaffolding instead of instructing.
Students acquire and enhance necessary skills to autonomously implement
projects and research work with ICT gradually. This process involves several
stages.

Our presentation aims at studying specific features of each stage and analyzing
how reading, communicative and project skills are developed with the help of
reading strategies.
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Annele Laaksonen' & Daut Derxhalijan (Suomi-Finland)

KT, Turun normaalikoulu
Annikanpolku 9, 20610 Turku

Maahanmuuttajaoppilaan lukemaan oppiminen

Hyva aidinkielen hallinta mahdollistaa oppilaalle monenlaisia asioita. Kieli on
valttamaton ihmisen ajattelun kehittymiselle ja vuorovaikutukselle toisten kanssa.
Lukemaan oppiminen on osittain kielisidonnaista, ja kielen ortografinen rakenne on
merkittava tekija vertailtaessa lukutaidon kehityksen aikataulua eri kielissa. Luku- ja
kirjoitustaidon perusta luodaan lapsen kehityksen varhaisina vuosina. Tutkimuksissa
on havaittu, ettd lapsen kielellinen kehitys ja kielellinen taitavuus ovat yhteydesséa
luku- ja kirjoitustaidon oppimiseen. (Lundberg & H@ien, 2001; Wagner ym. 1994).
Esiopetusiassa kirjaintuntemus on yksi tarkeimmistd Ilukutaidon kehitysta
ennustavista tekijoistd. Toinen vahva sanojen lukemisen taidon ennustaja on
kielellinen tietoisuus, erityisesti fonologinen tietoisuus. Poskiparran ym. (1999)
tutkimuksissa havaittiin, ettéd koulussa kaytetyt aannepohjaiset lukemaan oppimisen
menetelmét tukevat lasten lukemaan oppimista niin hyvin, ettei pelk&stddn heikko
kielellinen tietoisuus koulun alussa vélttamatta rajoita hyvan Ilukutaidon
saavuttamista ensimmaiselld luokalla. Kaksikielisten lasten fonologisen tietoisuuden
taitoja ja teknisen lukemisen taitoja on tutkittu paljon (esim. Dufva, 2004; Siegel,
2002) ja tutkimuksissa on havaittu niiden voimakkaat keskinaiset yhteydet. Lapset,
joilla on ollut hyvat taidot esimerkiksi riimittelyssa ja aénteiden manipuloinnissa
omassa adaidinkielessdan, ovat yleensa taitavia myos toisessa kielessd. Lisaksi
kahden kielen valillda on havaittu ennustavia yhteyksia, ei pelkkia korrelatiivisia
yhteyksia.

Turun normaalikoulussa lukuvuonna 2009 - 2010 ensimmaisten luokkien oppilaista
30/60, (50%) aidinkieli on muu kuin suomi. Kaikille 1-luokan oppilaille erityisopettajat
ovat tehneet suomen kielella alkukartoituksen oppilaiden kouluvalmiustaidoista
kielellisella ja matemaattisella osa- alueilla elokuun aikana 2009. Lisaksi oppilaiden
puhe on tarkistettu &anteiden osalta. Oppilaille teetettin KPT (kontrolloitu
piirrostarkkailu) Alkukartoitus osoitti, ettd maahanmuuttajataustaisten kielellisessa
tietoisuudessa oli keskinaisid suuria eroja kirjaintuntemuksessa ja fonologisessa
tietoisuudessa. Lukukauden péaatteeksi oppilaille teetettiin kielitaidon eri osa-alueen
testejd, jolloin osalla oppilaista systemaattinen opetus oli tuottanut tulosta ja
kielellisen tietoisuuden osa-alueet olivat parantuneet. Jatkossa on tavoitteena, etta
omankieliset opettajat (mm. albanian kielen opettaja) tekevat vastaavat tehtavat
omalla aidinkielelld, jolloin n&dhdaan, miten omalla aidinkielella opittu kielellisen
tietoisuuden taito vaikuttaa suomi vieraana kieleen (S2-kieleen). Systemaattisella
harjoitusohjelmalla ja seurannalla voidaan tuloksista tehd& johtopaatoksia.
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Anneli Laamann (Estonia)

Estonian Reading Association’s project ,Reading Nest" project director in North
Estonia.
anneli.laamann@naba.ee

Reading Nest in Kindergarten, Elementary School and Children’s Library.
Reading Activities in Reading Nest.

The project Lugemispesa (Reading Nest) was initiated by Estonian Reading Association in 2004. The
purpose of the project was to give teachers an opportunity to get new ideas and experiences in how to
adjust reading environment in kindergartens and elementary schools and how to make books and
reading activities more interesting to children. This project has been successful and now already
libraries have shown an interest towards the project in the purpose of finding ways how to make a
library more appealing and child-friendlier for a young reader.

Last year this project won the International Reading Association Award for Innovative Reading Promotion in Europe
2009.

Nowadays there are many children among the younger generation who do not have the habit to read or even have
difficulties in reading. Children have been told that they play too much computer games and do not read books. Most of
reading difficulties (also a habit to read books) begin in childhood. If a child doesn’t have a role model at home, the
kindergarten or the elementary school will be the only place where the child gets the first impression of books. It can be
a good or a bad one, depending on how books and reading is presented to the child. In addition to nice, interesting and
fascinating books, all classrooms should have a special place where children could explore those books — a Reading
Nest.

Reading Nest helps to make a bond between children and books already in early childhood. Already 1,5 — 2 year olds
could find useful and interesting things to do in a Reading Nest. And it can go on till elementary school. Reading Nest
grows with children, it changes and develops. A reading Nest should be a place where child could feel him/herself safe
and cosy. Reading Nest could be separated from the other room. There could be a couch, armchair, pillow or a carpet.
Reading Nest gives a child an opportunity to sit comfortably on a soft place and look at or read books. Reading Nest
could be also an active place where children can make craft, act, make their own books, play reading games, etc.
Reading Nest is a dynamical system- everything is possible there. The main criteria are that children feel themselves
well and it is interesting to them.

Over those 6 years while the Reading Nest Project has been active, almost 2000 teachers all over Estonia have
attended to our workshops. Now those teachers are willing to and also are able to maintain better reading environment
for children. Estonian Reading Association has trained mentors who have spread their knowledge and know-how to
other teachers in workshops. Mentors are all volunteers; they do not get paid for this. The enthusiasm of those mentors
who carry out the workshops is the reason why this project has been and will be sustainable. The topics of workshops
have varied: How to make a Reading Nest, how to help children to read, how to introduce children’s literature and
reading games to kids, etc. The feedback has been positive: teachers have learned new tips, they have had the
opportunity to share their experiences and last but not least — they have found the support system that acknowledges
their efforts teaching children to love literature. Mentors’ creativity and willingness to co-operate has had a butterfly
effect. Little snow flake has turned to a big snowball. Every year we have more Reading Nests in Estonia, which means
more children who value books and literature itself.
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PhD Lecturer of English and German
S:t Olofsskolan, Turku/Abo, Finland

The intercultural dimension of foreign language education — exploring teacher
attitudes and teaching strategies

As a result of the “cultural turn” in foreign language (FL) education, the intercultural
dimension has emerged as a major concern for FL teachers. Nowadays,
intercultural competence is considered an overarching goal, and the main emphasis
is placed on the integration of language and culture teaching, with the intention of
preparing learners to use the foreign language in intercultural contact situations.
This has placed new demands on both teachers and teacher educators.

The overall aim of this presentation is twofold. Firstly, it sets out to deepen our
knowledge about the attitudes that teachers of English as a foreign language (EFL)
have towards the teaching of cultural aspects. Secondly, it addresses
methodological issues related to intercultural language teaching. The empirical
material consists of interviews with 13 Finland-Swedish EFL teachers at grades 7-9,
who were asked about how they interpret the concept “culture”, how the specify the
cultural objectives of their teaching, and what teaching strategies they apply to attain
these objectives. The findings are presented according to three orientations: the
cognitive, the action-related, and the affective orientation. Teaching strategies
pertaining especially to the affective orientation will be discussed, in order to
illustrate how reading and writing exercises can be used in the FL classroom to
develop the learners’ intercultural awareness and competence.
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Aira Lepik (Estonia)

Associate Professor, Institute of Information Studies, Tallinn University, Estonia
www.tlu.ee/lis; aira.lepik@tlu.ee

The marketing mix strategy for the Year of Reading 2010: social marketing
approach

The value of marketing in the framework of promotion events like the Year of Reading 2010 in Estonia
might be analysed in a number of ways — in proposed paper it will be addressed to the extent to which
reading promotion is included in the marketing mix strategy.

The paper is based on social marketing project “Marketing Mix Strategy for the Year
of Reading 2010” carried out by Marketing team of Organizing Committee of the
Year of Reading 2010 in 2009-2010. The project’s goal is to develop marketing mix
strategy for the Year of Reading 2010 in Estonia using social marketing approach in
the framework of social software tools that allow users to interact and share data
(e.g. Facebook, Twitter).

Social marketing might be defined as differing from other areas of marketing only
with respect to the objectives of the marketer and his or her organization. Social
marketing seeks to influence social behaviors not to benefit the marketer, but to
benefit the target audience and the general society. Social Marketing combines the
best elements of the traditional approaches to social change in an integrated
planning and action framework, and utilizes advances in communication technology
and marketing skills. It uses marketing techniques to generate discussion and
promote information, attitudes, values and behaviors.

The paper examines and summarises the development and evaluation of marketing mix strategy (product,
price, place, promotion, publics, partnership, policy, purse strings) using case study approach.

The proposed paper will looks at following patrts:

o Marketing strategy for the Year of Reading 2010: concept, context;
¢ Developing marketing mix strategy: segmentation, targeting, positioning;
e Using social software tools for promotion the Year of Reading 2010.

Keywords: reading promotion, year of reading, marketing mix, social marketing
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Department of English

Abo Akademi University
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signe-anita.lindgren@abo.fi

Mild dyslexia in the performance of multilingual university students:
— What are the signs?

This paper reports on a study addressing an important but little studied topic in
reading and writing research: the performance features of multilingual dyslexic
university students. Although specific reading and/or writing difficulties
(developmental dyslexia) are rare in students in higher education (~2-5%), they can
significantly hamper their studies. As these students represent a selective high-
performance group, we are likely to encounter mostly mild dyslexic deficits, which
are challenging for both the student and the teacher to detect. The importance of
appropriate testing and diagnosing, and of learning and teaching support is evident.
— But what are the signs of the deficit?

In my paper, | will present group performance patterns of 20 university students
suspected for dyslexia contrasted with that of a group of 20 controls (matched on
gender, age, field of study, L1 background) in an extensive individual test battery of
L1 (Swedish/Finnish), L2 (Swedish/Finnish) and EFL language tasks, and related
neuropsychological tasks. The presentation addresses signs of phonological deficits
in reading and writing and discusses the role of orthographic consistency in relation
to dyslexia manifestations. The research is based on the phonological deficit
hypothesis of dyslexia (e.g. Hgien & Lundberg 2000; Snowling 2000).
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Specialpedagogik, Abo Akademi, Finland
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Hur paverkar inlarningssvarigheter och temperamentsegenskaper
skolprestationerna hos elever i arskurs 9?

Sambandet mellan olika faktorer som paverkar inlarning och skolprestationer har
studerats ur manga perspektiv under de senaste decennierna. Kopplingen mellan
inlarningssvarigheter och prestationer ar valdokumenterad. En psykologisk
dimension till undersdkningarna har tillkommit n&r matningar av temperaments-
egenskaper har inkluderats i undersokningar om inlarningssvarigheter.
Temperamentsegenskaper ar egenskaper som etableras tidigt i livet och &ar stabila
over tid. Speciellt temperamentsegenskaperna distraktibilitet, aktivitet och ihardighet
verkar vara relaterade till prestationer i matematik och l&sning. | tidigare
undersokningar har lag uthallighet, hog distraktibilitet och hdg aktivitetsniva
associerats med lagre resultat i ldsning och matematik.

Syftet med denna studie ar att understka hur fardigheter i matematik, lasning och
skrivning samt temperamentsegenskaper paverkar skolprestationerna i matematik
och modersmal hos elever i arskurs 9. Respondenterna bestar av niondeklassister
(N=1148) fran 14 finlandssvenska skolor. | studien anvandes standardiserade test
for att mata studerandes las-, skriv- och matematikfardigheter samt temperaments-
egenskaper. Dessutom samlades omfattande bakgrundsfakta om studerande in.
Prelimindra resultat visar pa att temperamentsegenskaper som behovs for att
erhalla bra resultat i matematik inte & de samma som i modersmal. Vidare kan man
konstatera att studien bekréaftar tidigare undersokningar om att det finns ett
samband mellan lassvarigheter och matematiksvarigheter.
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M.Sc.Tallinna Transpordikool —
Tallinn Transportation School, Estonia
jyri.logvin@ttrk.ee

Reading and Writing in the ‘Moodle’ Learning Management System

It is widely agreed that there is a pressing need for highly qualified experts in
different areas - those freely interacting, and collaborating in terms of community of
interests worldwide.

English language is unlike other school subjects in that that the principal learning
goals are not the contents of the materials studied but the different language skills —
speaking, listening, reading and writing — that are involved.

This language performance is the key-goal and can be taught through live dialogue
with a real partner (either a native-speaker or fellow-student) within the Moodle
Learning Management System (LMS).

Learning English in Moodle can be organized to enable the learners to become
more closely acquainted with the culture of the English-speaking countries, maintain
cross-cultural interaction and be tolerant to the partner(s) within it. Moodle provides
us with different possibilities for authentic language learning via computer
applications, such as Wiki, embedded video blocks, live messaging - chats, forums
and also links to external web-resources.

Our presentation will focus on the reading and writing processes involved during on-
line peer collaboration in Moodle, where learners construct knowledge, getting
practical “language benefits” from it. We will introduce a student-centered English
On-line Course in a technology-rich learning environment.

Key words: online learning, peer collaboration, Learning Management System,
language performance
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Kadi Lukanenok (Estonia)

Tallinn University
EStRA
kadi.lukanenok@tlu.ee

Reading Games (RG) 1, 2, 3: teachers, parents and students evaluation on the
usefulness and practice in preschool and immerse program in Estonia

poster / table presentation

Three sets of Reading Games (total 20 games) are published during 2006, 2007
and 2009 in cooperation EstRA and Publisher House Koolibri (editors Lukanenok,
Tammemaé&e). Two researches are conducted to explore teachers and students
evaluations on these games (Kaselaan, Koormann 2009-2010, Tallinn University).
The first, the quantitative research concentered on the kindergarden teachers and
parents experiences on the everyday work in teaching literacy skills using RG 1, 2,
3. The second, the qualitative action research observed the characteristic features
of practice RG 1, 2, 3 emerged in the immerse program group in Russian speaking
children. The poster/table presentation consider the results of these two researches
and present RD 1, 2, 3.
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Cand.mag. Kommunikationskonsulent
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Titangade 11, 2200 Kgbenhavn N
www.videnomlaesning.dk
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Laeselyst - hvad er det, og hvordan kan man skabe det?

Lyst star som noget helt centralt, nar vi taler om laeseprojekter og laeeseundervisning
for barn. | den danske Folkeskolelovs & 1 star der, at skolen skal: give dem
[eleverne] lyst til at laere mere og i Feelles Mal for faget dansk hedder det, at
undervisningen: skal fremme elevernes lyst til at bruge sproget personligt og
alsidigt.

Sidste ar lancerede det danske undervisningsministerium "Turbodansk” som
samlende betegnelse for intensive og motiverende leeseforlgb, og siden 2003 har
Danmark haft en tveerministeriel Laeselystkampagne.

Det er ikke underligt, at lyst indtager sa fremtreedende en plads. For alle ved, at det
er lysten der driver vaerket og dermed ogsa alle former for indleering. Men nar lysten
er omdrejningspunkt betyder det ogsa, at man ma kende sin malgruppe og deres
lsesevaner rigtig godt for at lykkes med sit projekt: Bgrnene skal have lyst til at
deltage samtidig med, at resultatet skal veere, at der skabes leeselyst. Hvis det
modsatte er tilfeeldet, sa har det hele veeret skgnne spildte kreefter. Derfor er det
vigtigt at vide noget om, hvad barn finder lystfuldt, nar det handler om leesning. Isaer
nar vi samtidig ved, at nogle barn elsker at leese, mens andre hader det.

| preesentationen seetter jeg begrebet leeselyst under Ilup. Det sker med
udgangspunk i en reekke interview med henholdsvis leeseglade som leesehadende
barn pa 6. og 7. klassetrin, der alle har deltaget i et lseselystprojekt. Dette munder
ud i et bud pa en model, der har til formal at give et overblik over leeselystbegrebet
samt i nogle spgrgsmal, som er gode at stille sig selv, nar man star for at skulle
udvikle nye laeselystprojekter.
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Mocobue «OT TeKCTa K TEKCTY»: HOBbIN NOAXOA K MOHUMAHUIO TEKCTa
— Classroom aid «From Text to Text»: New Approach to Understanding of Text

CerogHs 04eBMOHO, 4YTO MOMOYb PEOEHKY
OBMageTb HaBblkamMu paboTbl C PasnNnYHbIMK TEKCTamMu K
yMeHnem pabotatb C WHGopMauuein pasHOro Xapaktepa,
UCMonb3ys TpaauUMOHHbIe MeTOAbl 0By4eHMs, HEBO3MOXHO.
Bonee 3dhheKTMBHBIMM OKa3bIBAKOTCS  HETPaAMULMOHHbIE 1
yBrnekaTenbHble Npuémbl paboThbl, NO3BONAOLME NPOAYKTUBHO
00yyaTb LUKOMBHUKOB YNTaTb TEKCTbI Pa3HbIX XaHPOB W CTUMEN,
OPWEHTMPOBAaTLCS B MHKOPMALMOHHbLIX MOTOKaX. HayumsLumMch
«KaQYeCTBEHHO»  yuTaTb, LKOMbHMKM  cMOryT — BbicTpee
obpabatbiBatb MHGOPMaLMO U nomnyyaTb Ha ypokax Gonblue
3HaHMN.

be3 noHUMHWMA TOro, YTO y4WTenb YTO-TO
LOMKEH M3MEHWUTb B cebe M 0TKa3aTbCs OT MPUBbIYKA MATK MO
HakaTaHHOMY nyTW, (POPMMPOBATL Y LIKOMBHWUKOB HAaBbIKM
(DYHKLMOHANBHOMO YTeHus TpyaHo. OcMbICneHne COBCTBEHHOTO
negarormyeckoro U pOAWTENbCKOTO  OMbiTa  MPMBENO K
WCKPEHHEMY KeNaH1Io NOMOYb NefaroraMm YinTu OT CTEpeoTUnoB
1 nonpoboBatb paboTtatb No-HOBOMY. Tak nosiBunach kHura «OT
TekcTa k TekcTy». OHa npedctaenseT coboit 0gHOBPEMEHHO
y4ebHoe nocobue no pycckomy s3bIky 1 pabouyto TeTpadp. Bee
3afjaHusl COCTaBMEHbl C PacYETOM Ha COBMECTHY paboty
pebéHka CO B3pOCHbIM, HA CaMOCTOSATENbHOE YTEHNE geTen 10-
12 net, a Takke Ha rpynnoeytd paboTy CO CBEPCTHUKAMMU.
ABTOpbl  JaHHOro  nocobus  nmpegnaralT  HekoTopble
3(heKTMBHbIE  CMOCODBI KAk KONMEKTMBHOW, TaK U
WHOMBMOYanbHOA paboTbl C  pasHOOOpasHbIMM - TEKCTaMM,
no3sonstoWMe pa3BuBaTb  (PYHKUMOHANbHYK  FPaMOTHOCTb.
lpeacTaBneHbl Tawke 3afaHus, BbIMOMHAS KOTOpble, AETH
Hay4aTcs co3gaBaTh akTyarnbHble 451 HAX TUMbl TEKCTOB.

MocnegoBaTenbHOE BbINOMHEHWE 3adaHWi nocodbus
HayuuT geTeit obpalatbCs C HECTaHOAPTHOW M He COBCEM
MPMBBLIYHOM NS HUX WHGopmauven, paboTaTb C pasHbIMY
TUNaMn TEKCTOB — B TOM YMCMe, CYMTbIBATb MHOPMALM0 CO
BCEBO3MOXHbIX rpadovkoB, Tabnuu, KapT 1 NPOYMX OrpaHUYEHHO
NPeACTaBNEHHbIX B AENCTBYIOLLMX Y4eBHNKaX PyCCKOro A3blka U

nuTepaTypbl  UCTOYHMKOB. KpoMe TOro, LUKOMbHUKA CMOryT
UCnonb3oBaTb  NPUOOPETEHHbIE  3HAHMS W YMEHWs B
NOBCEAHEBHO NMPaKTHKe. TRANSLATION:

It's obvious, it is impossible to help the child to master
knowledge and skills of working with different texts and
information of different type nowadays, using only traditional
methods of teaching. It occurs to be more effective to use non-
traditional and captivating methods of work, allowing us to teach
students to read different texts of different genres and styles
productively, to get oriented in the informational traffic. Having
learned reading ,qualitatively”, students can process the
information they receive faster and receive knowledge.

It is difficult to form skills of the functional reading without
understanding that the teacher him-/herself has to change
something in him / her, to stop the customary ,going along the
rolled way'. Comprehension of our personal pedagogical and
parental experience led us to a sincere wish to help teachers to
get away of the stereotypes and try to work in a new way. That
was how the book «From Text to Text» appeared. It represents
the classroom aid book and the workbook at the same time. All
the tasks are comprised focusing on collaboration of the child
and the adult, on independent reading of the learner aged 10-12
years, on the team-work with peers. Authors represent several
effective ways of working with different texts both for team and
individual learning, allowing developing the functional literacy.
While performing some tasks, the students’ learn to create quite
urgent text types.

Sequential task performance teaches the learner dealing with
the nonstandard and sometimes quite unusual information for
them, working with different types of texts - reading up
information from all possible graphs, tables, maps and other
sources still being introduced in a rather limited way in most of
the working course books of the Russian language and
literature. Furthermore, learners can use the acquired
knowledge and skills in their everyday life.
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Text comprehension and problem solving

It is very important to understand the written text when solving Mathematics text problems. This paper
presents the results of an investigation carried out on 48 seventh-grade pupils (13-14 years old). The aim of
the research was to find out how well pupils understand the problem when solving Mathematics text
problems, how they solve these problems, and how they explain the steps of the solution. The results of
this investigation underline the importance of text comprehension in problem solving.
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Reading and writing practices in the context of an inclusive classroom

The organization of reading and writing practices in the early years of school
involving the participation of all children in the group of students significantly
increases learners' curiosity towards the characteristics of their language, regardless
the difference in levels concerning the writing system and other aspects of written
language. This, in itself, creates inclusive learning environments since every child -
regardless of their diversity- can increase his selfestime as a reader and writer of
texts and therefore develop his competences in linguistic communication. This
observation has been registered by the research group "School Failure and
Communicative Competences" of the Complutense University of Madrid throughout
the research focused on how to generate inclusive environment by means of
reading and writing. Lately, in the context of Ibero- American programs that such
research group coordinates in collaboration with the Reading and Writing Spanish
Association (AELE), significant research has lead to systematize educational
activities that generate different inclusive processes (i.e. coordinate reading and
writing proposals that involve mental activities, such as identify, isolate, compare,
classify, induce, deduce, hypothesize and verify, symbolize, represent, play, invent,
memorize, transfer) and assessing criteria that accompany the transformation of the
learning process of each student. In this presentation, the progress on these issues
will be addressed.

Keywords: inclusive education, practice reading and writing, communicative
competence, diversity, early school years.

FinRA |2ND BALTIC SEA CONFERENCE | 15TH NORDIC READING CONFERENCE 67



Tuula Merisuo-Storm (Finland)
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Primary school pupils’ ability to explain word meanings and to derive them
from written contexts

Written language is lexically richer than spoken language, and gradually young
readers start reading texts that contain many words that are not part of their oral
vocabulary. It is a demanding task for a child to derive the meaning of an unknown
word from a written context. The complexity of the word is a crucial factor.
Furthermore, contexts do not necessarily reveal the full meaning of a word, even
when explicit clues are present. In addition, there are many words that have different
meanings in different text contexts. If a pupil chooses a wrong meaning he or she
may understand the whole text incorrectly.

The study aimed to find out how well primary school pupils are able to derive word
meaning from written context. The pupils (n=742) who took part in the study were
from 8 tol3 years old and studied in second, third, fourth and sixth grades. The
second graders read a narrative text, the pupils in third and fourth grade narrative
and expository texts and the pupils in sixth grade a newspaper article. Then they
were asked to explain what the words underlined in the text meant. It was stressed
that they should write what the words meant in this particular text.

The results of the study show that typically the pupils were not used to explaining
the meanings of words. Even if they knew what a word means they could not explain
its meaning. It is obvious that several pupils could not take advantage of the clues in
the text. They often gave meanings that a word has in some other context. The most
difficult words were abstract words. The second graders had most frequent
difficulties with the task; 15 percent of them could not explain any of the words
correctly.

")\?“‘,\
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Xeau Munnu6aeBa — Hedi Minlibaeva! & HonHa MenbTcac — Nonna Meltsas?
(Estonia)

1 Yuntensb rpynnbl S36IKOBOrO MOTPYXEHUS, YUUTENb-METOAUCT, TPEHEP, COBETHMK,
minlibajeva@hot.ee .

Z,D,I/IpeKTOp aetckoro caga BuHawm r. TannmHHa, COBETHUK, TPEHEP,
direktor@vindi.tin.edu.ee

Workshop/Mactepckas: 60 minutes/MuHyT

BmecTe c geTbMu genaemM KHUXKU U y4UM BTOPOM A3bIK
[envmcs onbITOM 1 NPOBOAUM AEMOHCTPALMIO NPoLEecca N3roTOBMEHUS KHUT C
rpynnow y4acTHUKOB MacTepCKOMN.

|_|pI/I N3roToBJ1IEHUN KHWXXEK BaXXHO YHYUTbIBATDb:

uenesyto rpynny (5-7-netHue geTn, AnNs KOTOPbIX POAHON A3bIK — PYCCKUN, U
KOTOpble 3aHMMAalOTCs B OETCAOOBCKMX rpynnax C SA3bIKOBbIM MOrpy>XeHUeM,
roe Bce 3aHATUA NPOXOAST Ha LerieBOM S13blKe — 3CTOHCKOM);

oxugaemble pesynbTatbl (Y pebEHka nposiBNSIETCA WHTEpPeC K KHure,
pa3BuBaeTCcs TBOPYECTBO n daHTasus, pa3BMBalOTCA HaBbIKW
nepeckasblBaHWUS, 3aKknaablBalOTCA HavanbHble HaBbIKM ANs NMCbMa U Aap.);
oKkpyxarowyto cpeny (3ddekTMBHaa A3blkoBasa cpefa B rpynne, Yromnok Ans
YTeHus, putyansl 1 np.);

3Tanbl Npouecca U3roToBMNEHNSA KHXKKN (BbIOOP TEMbI, MIHAYKTOP, PUCOBAHNE U
aobasneHne TekcTa);

Cnocobbl WN3rOTOBIIEHUS KHUXEK (Manekume nHamBuagyaribHble KHWXKN, BCEM
KONJTEKTUBOM MU3roToBJI1IEHHbIE KHWXXKW OJ1A COBMECTHOIO L-ITeHl/IFI).

Work shop in Russian. Translation:

Together with the children we make books and learn a foreign language.

In the workshop we will share experiences and show how the books are made.
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Mare Muursepp (Viro—Estonia)

Tallinnan Yliopisto
mare.muursepp@tlu.ee

Viron lasten lukeminen kotikielella

Tutkimuksen lahtékohtana on Lapsen oikeuksien sopimus, mistd voi lukea, etta
“Yahemmistoryhmaan tai alkuperaiskansaan kuuluvalla lapsella on oikeus ryhmansa
kulttuuriin, uskontoon ja kieleen.

Naméa oikeudet kuuluvat poikkeuksetta jokaiselle lapselle yhtélaisesti ja erottamatta
katsomatta hanen tai hanen perheensé rotuun, ihonvariin, sukupuoleen, kieleen,
uskontoon, poliittiseen vakaumukseen, kansalliseen tai sosiaaliseen alkuperéan,
varallisuuteen tai syntyperésté taikka muusta johtuvaan asemaan.”

Viron koulujarjestelmé& tyoskentelee pé&éaasiallisesti 2 koulunkielella — viron ja
vendjan kielelld, koulut ovat viron koulut ja vengjan koulut; isommissa kaupungeissa
voi |6ytdd suomen kouluakin, juutalaista ja kansainvalista koulua, missd opetetaan
englannin kielella ja myoéskin on oppilailla mahdollisuus oppia aidinkieltd. Vuoden
2000 véestonlaskennan tietojen mukaan on Virossa 142 etnista ryhmaa, minka
jAsenet puhuvat 109 kieltd kotikielena. Viron kouluikéisten lasten aidinkieleksi on
myOs englannin, aserbaidzanin, ukrainan, suomen, armenian, italian, liettuan,
latvian, tataari, puolan, ruotsin, saksan, valkovenajan, espanjan ja toiset kielet.

Tutkimuksessani selvitetaan, millaista lukumateriaalia voivat kayttaa erilasten
etnisten ryhmien lapset oman aidin/kotikielella. Tutkitaan kustantamojen tuotantoa v.
2005-2010 ja kansalaisten seurojen toimintaohjelmia ja tilaisuuksia lasten
lukemisen tukemisella. Viron Lukemisseuran projektissa koulun osasta lasten
lukemisessa (Schools Where Literacy Thrives) kootaan vuonna 2010 tietoja lasten
lukemisesta eri kielilla, mydskin kysytdaan, kuinka lapset itse arvostavat omia
mahdollisuuksia lukea kotikielella.
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Marita Méakinen (Suomi=Finland)

Tampereen yliopiston opettajankoulutuslaitos
marita.makinen@uta.fi

Tekstitaitojen pedagoginen kdsiala Suomen opetussuunnitelman perusteissa
eri aikoina

Suomalaisen tekstitaitopedagogiikan perusta lepaa neljannesvuosisata sitten
laadittujen  opetussuunnitelmien varassa. Tassa tutkimuksessa kansallisia
aidinkielen opetussuunnitelmia tarkasteltiin kolmenkymmenen vuoden ajalta (POPS
1985; POP 1994; POP 2004). Opetussuunnitelmat ovat kiinnostavia erityisesti siksi,
ettd Pisassa on tutkittu viisitoistavuotiaiden nuorten lukutaitoa vuodesta 2000
alkaen, ja kansainvalinen mielenkiinto on viime aikoina kohdistunut naiden teemojen
taustalla  vaikuttaviin  tekijoihin.  Esimerkiksi ~maamme  yhteiskunta- ja
koulutusrakenne sekd opettajankoulutus ovat saaneet runsaasti mielenkiintoa
osakseen. Vahalle huomiolle sen sijaan on jddnyt suomalainen opetussuunnittelu.
Syyné siihen nahtavasti on ollut se, ettd Pisa-vertailun tarkoituksena ei ole ollut
selvittdéa eri valtioiden opetussuunnitelmia ja niiden siséltbjen hallintaa vaan
kartoittaa oppilaiden tietoja ja taitoja arkielam&n ja tulevaisuuden tarpeita
muistuttavissa tilanteissa. Toisaalta Suomessa opetussuunnitelmilla  on
erityisasema, jota ei voi ohittaa koulutukseen ja oppimiseen kohdistuvissa
diskursseissa.

Opetussuunnitelmien perusteisiin kirjattua pedagogista otetta voisi luonnehtia
sanoilla oikeudenmukaisuus, vaativuus ja yksil6llinen tuki. Tekstitaitojen ja
aidinkielen opetuksen nékokulmasta nama avainsanat nostavat esille sellaisia
kysymyksid kuin, miten opetussuunnitelmissa esitetdan aidinkielen tavoitteita ja
sisaltéja, miten ne ohjaavat oppilaiden edellytykset huomioivaa opetusta ja millaista
kieli- ja oppimiskasitystd ne korostavat. Teoriaohjautuvan sisallénanalyysin avulla
selvitettin  edella mainittujen  kysymysten lisaksi sitd, millaisia piilo-
opetussuunnitelman Kkaltaisia konnotaatioita &idinkielen opetussuunnitelman
perusteiden teksteistd valittyy esimerkiksi kielellisen vuorovaikutuksen ja
yhteisdllisyyden merkityksistd. Esitelméssa selvitetddn analyysin tulokset ja
hahmotellaan opetussuunnittelun menestystekijoita ja kehityshaasteita Pisa-
menestystarinan takana.
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HaszapoBckasa fpocnaBa eHHagueBHa,
LleHTpanbHas geTckas Gubnuoteka
HeBckoro paiioHa,

CaHkT- MNeTtepbypr, Poccus
satokx@mail.ru

Yaroslava Nazarovskaya (Russia)
Central Children's Library

Nevsky district

St. Petersburg, Russia

YTEHUE C YBNEYEHWUEM: ONbIT POCCUNCKUX LIEHTPOB YTEHUS

MpoGnembl YTEHUS W FPAMOTHOCTY B YCMOBUSIX
NH(hOPMALIMOHHOrO 06LLECTBA CTANM OfHUMU U3
MPUOPUTETHBIX ANS BCEX CTPaH MUpa BHE 3aBUCMMOCTM OT
9KOHOMMYECKoro pa3suTsi. OcobYto TPEBOTY YYeHbIX,
poauTenei, neLaroros Bbi3biIBAeT rPAMOTHOCTb 1 KAYECTBO
YTEHUS [1eTeil 1 NOAPOCTKOB, MOCKOSbKY OT
chOPMUPOBAHHOCTY 3TUX KOMMETEHLMA 3aBUCUT Byayliee
pasBUTIE KaX[Ooii CTPaHbl, 6narococTosHue U
CTABUNBbHOCTL €€ rpaxaaH.

B Poccuu, kak 1 BO MHOTMX CTpaHax Mupa, npuHsiTa
HauuoHanbHas nporpamMma MOAAEPXKKW 1 pa3BUTMS
YTEHUsl, KOHCONMAMPYIOLLAS YCUNUS CMELManmncToB,
OBLLECTBEHHOCTM MO NPUOBLLEHNIO K YTEHMIO MOMOZOr0
nokoneHmsl. Bo MHOMX permoHax Halleit CTpaHbl NPUHATbI
W yCNeLLHO peanuayTcs NporpamMMbl 1 MPOEKTbI NO
NpoaABWMKEHMO YTeHUs. OQHUM 13 NEPCNEKTUBHBIX
HanpaBneHuit AeATENbHOCTY, Kak 0TMEYaeTcs B
HauuoHanbHoM nporpamme, SBsSeTCs « (hOpMUPOBaHNE W
pasBuTHe BUBIMOTEYHBIX CEPBUCOB 1 NEPCNEKTUBHBIX
BubnnoTeyHbIX Mogenei, HanpaBneHHbIX Ha NPUBIEYEHNe
ynTatenein, passnUTme UX YUTaTENbCKON KOMNETEHTHOCTUY.
LleHTpb! 4TeHuns, opraHuaoBaHHble 6onee yem B 30
pernoHax Poccuu npu kpaesblX, 0BnacTHbIX Hay4HbIX
B3pOCMbIX W AeTckux GubnmoTekax, OCyLLECTBSOT NOUCK
HOBbIX TEXHOMOMI, (HOPM MPUBMEYEHNS KaK YnTatoLLEN,
TaK W HeuuTatowwen ayamutopuu. HakonneHHbIN onbIT
KpynHbIx LieHTpoB anpobupyeTcs v B ny6anYHbIX
BubnmoTekax panoHHOro ypoBHs. Ha npumepe
LleHTpanbHon petckon Gubnuotekn Hesckoro paiioHa
CaHkT- MNeTepbypra paccMaTpuBaeTCs AeATENbHOCTb
LleHTpa no opmMMpOBaHUI0 MOTUBALMM K YTEHMIO 4115
yaoBonbCTBMs. OCHOBLIBASCH HA MUPOBOM, OTEYECTBEHHOM
onbite LIEHTPOB YTeHNst 1 rppaMmoTHOCTH, B GMbnnoTeke
NCMOMNb3YIOT KaK y>Ke U3BECTHbIE TEXHOMOrMM NPOBEAEHNS
LUMpOKOMACLUTABHbIX aKUmMi, decTuBanen, Tak u
pa3pabaTbiBaloT HOBbIE OpPUTMHASBHbBIE HaNpaBnEeHus.
[pNOPUTETHBIMM BO3PACTHBIMU FPyRNamMi, C KOTOPbIMA
pabotaeT LieHTp, cTanu AOLUKONbHUKMA 1 MX POAUTENH, a
TaKkKe MOAPOCTKM, YTEHUE KOTOPbIX, Kak NpaBuso,
OrpaHN4MBAETCS paMKamy LLKOSbHOrO Kypca nuTepatypbl.
B npoasuxeHwUn 4TeHUs B NOAPOCTKOBOW Cpefe Aenaetcs
aKUEHT Ha MHTepaKTMBHbIE (hOPMbI: yyacTne B WHTepHeT-
KOHKypCaXx, KHWKHbIX VIHTEpHET -perTuHrax., B rpynnax
yTeHus no uHTepecam. B paboTe ¢ AOLIKOMbHWKaMK B
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BubnuoTeke HakonneH 6ONbLION OMbIT M0 0By4eHuio
rPaMOTHOCTW W BBEAEHMIO ManeHbkoro pebeHka B Mup
JeTckoi KHurn. [naBHoW 3agaveit LieHTpa Ha CerogHsLHMiA
AeHb ABNAeTCH POPMUPOBAHIE YNTATENBCKON KyNbTYpbI
[OLLKOSTbHUKOB, Pa3BUTHE WX YUTATENLCKX MHTEPECOB, a
TaKke paspaboTka MeTOAMKM HPABCTBEHHOrO BOCMUTAHMS
[OLLKOSbHUKOB Yepes Nnyyline obpastibl 3apybexHon u
OTEYECTBEHHON AETCKOW nuTepaTypbl.

Engagement in reading: THE EXPERIENCE OF
RUSSIA reading centers

The problems of reading and literacy in the information society
have become one of the priorities for all countries regardless of
economic development. Particular concern of scientists, parents,
teachers and the quality of literacy is reading children and
adolescents, because of formation of these skills depends on the
future development of each country, the prosperity and stability of
its citizens.

In Russia, as in many countries, adopted a national program of
support and development read, consolidating the efforts of
professionals in engaging the public to read the younger
generation. In many regions of our country adopted and
successfully implemented programs and projects to promote
reading. One of the promising directions, as indicated in the
National Program, is "the formation and development of library
services and future library of models aimed at attracting readers
develop their reading competence. Reading centers, organized in
more than 30 regions of Russia with the territorial and regional
research adult and children's libraries, check for new technologies,
forms of attracting both read and bookish audience. Experience
has large centers and tested in public libraries at the district level.
For example, the Central Children's Library Nevsky District of St.
Petersburg is considered the Center's activities to build motivation
to read for pleasure. Based on the world, the domestic experience
of reading and literacy centers, the library is used as already
known technologies for large-scale actions, festivals, and develops
new and original directions. The priority age groups, with whom the
Center, have become pre-schoolers and their parents, as well as
teenagers, reading which is usually limited to the school course in
literature. In promotion of reading among young people focuses on
interactive forms: participation in online contests, book online
rankings. In groups reading the same interests. In working with
preschoolers in the library has vast experience in teaching literacy
and the introduction of a small child into the world of children's
books. Its primary objective today is to develop the reading culture
preschoolers, the development of their readers' interests, as well
as to develop a method of moral education of preschool children in
the best samples of foreign and domestic children's literature




Pekka Niemi', Karna, A., Poskiparta, E., Valiaho, A., & Nurmi, J-E. (Finland)
! Department of Psychology, University of Turku

Emotional and metacognitive skills are equally important as cognitive skills at
the school entrance.

School entrance is a significant step in a child’s life. Playful activities are suddenly
replaced by activities that more often than not include social comparison and
demands from persons in authority. School beginners are from day to day exposed
to events that test their image of self and feeling of self-efficacy. It is realistic that
changes will occur in these, either for the better or the worse.

A common procedure in the European educational context is that the so-called
school readiness of the entrants be tested during Kindergarten. The obvious goal is
to make sure that the child is emotionally and cognitively fit for these increasing
demands. The present paper reports data from two longitudinal studies conducted in
Finland. Both feature a follow-up of pupils from Kindergarten through the first years
of the primary school. A vast majority of Kindergartners show a drastic over-
confidence in terms of their self-reported skills. This is mirrored by a reasonably
solid task motivation in, for example, competitive situations. However, the mistaken
optimism is in contrast with well-developed metacognitive knowledge of one’s own
memory, learning and comprehension which predicts later good reading acquisition.
Finally, we report data suggesting a specific kind of vulnerability among a sub-group
of first- and second-graders to the effect that an organised performance under
peaceful conditions collapses when stressful elements are introduced.

The results are discussed from the point of view of poorly visible risks for school
adjustment.
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Liisa Niinikangas (Finland)

University of Lapland
liisa.niinikangas@lighthouse.fi

Learning To Teach Information Literacy — A Challenge For Teachers’ In-
Service Training

The digitalization of texts and access to information through the Internet have
changed the information landscape. Various new literacies like information literacy
have come into the forefront. They are considered to be a tool to the core of the
constructivist way of learning. This development seems to challenge traditional ways
of teaching.

There is a growing tendency to offer intensive ITC in-service training to teachers.
How have teachers responded? There is little research evidence about the impact of
ITC training on teachers’ daily work.

For Finland in the excellent results of the PISA studies there were exceptions: poor
situation of school libraries and boys’ minimal interest in reading. During 2001 —
2003, the city of Espoo decided to increase the pedagogical use of ITC, pupils’
willingness to read and to introduce the concept of information literacy. It launched
an ambitious project with an in-service training for elementary and secondary school
teachers. The pilot project “20 doors to learning” consisted 20 study weeks. The
most important aims of the training were

1) to develop in chosen elementary and secondary (n=20) schools a modern
school library with an emphasis on information literacy learning embedded
with ITC,

2) to develop a teacher- librarian model concentrating to teach information
literacy and information skills and based on the US, Canadian and Australian
practices.

The presentation is based on the ongoing qualitative interdisciplinary (adult
education, information science) PhD research. It tries to find answers to questions:
What became of them? What kind of traces of in-service information literacy training
can be seen in teachers’ every-day practice now?

One part of the data will be gathered in January — February 2010 by interviewing the
teacher-librarians (n=10) and their main tutors (n=3) from. Preliminary results will be
under the discussion later this year.

")\?“‘,\
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Lars Nyberg (Finland)

ordférande
Hem och skola i Abo rf,
lgnyberg@gmail.com

What is ”"Hem och Skola?” i.e. ’Home and School”?

Hem och Skola (comparable with a Parent-Teacher Association) is on the one hand
a ceiling association (at national level) and on another hand 220 local associations.
The goal is to improve the cooperation between the schools and the homes in the
Swedish-speaking areas in Finland. One slogan is “with the teachers, for the
students”. The objective is a school with happy kids, a school that is open against
the society and where the parents' vote is consulted. We support the schools,
encourage parent involvement and organize family events. In almost every class,
parents are elected to represent the class and to organize social events. All five
Swedish speaking schools in Turku elect one teacher and one parent to represent
the school on the board of the central association in Turku.
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Mikael Nylund', Nicke Wulff?>, Lena Lehvonen® & Johan Hesselgren®* (Finland)

PeM, klasslarare vid Cygnaeus skola
Mariegatan 7, 20100 Abo

! mikael.nylund@turku.fi

% nicke.wulff@turku, fi
%lena.lehvonen@turku. fi
*johan.hesselgren@turku.fi

Satt fart pa det goda — Med En god handling kan Du forandra varlden

Som klasslarare har vi en langre tid funderat 6ver de diversifierade laromedel som
anvands inom undervisningen for formedling av vardegrund. Vi har konstaterat en
avsaknad av ett specifikt och strukturerat material som tacker de normativa
styrdokumenten angaende elevernas sociala utveckling. De senaste tragiska
handelserna i Finland har visat ett behov av framjande av social och emotionell
stabil grund. En stadig plattform &r varje individs grundréttighet.

| vart klasslarararbete har vi jobbat med att starka den individuella sociala och
emotionella plattformen. Ett moment i vart arbete har varit att skapa ett heltdckande
pedagogiskt synsatt som inkluderar olika varderingar som rader i vart nuvarande
samhalle. Vardegrunden som vart arbete tagit ett avstamp fran ar de manskliga
rattigheterna. Avstampet fran dessa rattigheter har inte haft ndgon konfessionell
koppling. | vart arbete har vi ocksa latit gruppens varderingar och behov styra
genomfdrandet.

| den pedagogiska skolmiljon har vi alltsa valt att greppa det goda och narma oss
det pa ett nytt satt. Pa ett konkret plan har detta inneburit att vi jobbat med att f& den
enskilda eleven att inse hur den personliga goda handlingen foder flera goda
handlingar. Var malsattning med arbetet har framfoér allt varit att fa eleven att
reflektera 6ver sig sjalv, inse det goda hon redan gor och konkretisera flera goda
handlingar. Vi har darmed funnit ett verktyg att forverkliga styrdokumenten pa den
punkt som handlar om att O0ka vi-kanslan och samarbetsviljan bland eleverna.
Konsekvenserna av ett dylikt arbetssatt har resulterat i att elevernas livsinstallning
paverkats eftersom de kunnat se och uppskatta det goda i sig sjalva och i
omgivningen. Genom en sadan livsinstalining har vi lyckats aktivera bade
individuella och kollektiva handlingar i narmiljon.

| var presentation kommer vi att beratta om arbetsgangen.
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Meeli Pandis (Estonia)

MA Estonian Reading Association/SOS Kinderdorf International
meeli.pandis@so0s-kd.org

Dimensions of Individualisation and Globalisation in Changing Paradigm of
Education including Teacher Education

Dimensions of individualisation and globalisation have important but somehow
antagonistic role in education.

Individualisation has been defined as adaptability to the learning needs of an
individual.

Different definitions of 'globalization’ can be found in literature: globalization as
internationalization; globalization as liberalization; globalization as universalization;
globalization as westernization or modernization. In current presentation we look at
globalization as deterritorialization (or as the spread of supraterritoriality). With an
increase in globalisation individualisation in education has decreased up to
unsatisfactory level. All over the World we are facing a situation where globalisation
is increasing gradually but together with humanistic education and child
centeredness we have to find ways for maximising individualisation as well.

In the presentation a short overview of changes in an educational paradigm will be
given with the stress on individualisation and globalisation through history and its
reflections in education particularly in changes in teacher role. Some principles and
examples in teaching activities to support individualisation and use globalisation for
this goal will be introduced.

Keywords: individualisation, globalisation, teacher role, teacher education
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Meeli Pandis® (Estonia) & Gerry Shiel? (Ireland)

! Chairperson, International Development in Europe Committee of the International
Reading Association, IDEC
meeli.pandis@so0s-kd.org

2 President, Federation of European Literacy Associations, FELA
gerry.shiel@erc.ie

IDEC - FELA session

This session is a joint presentation by members of the International Development in
Europe Committee of the International Reading Association (IDEC) and the
Federation of European Literacy Associations (FELA), focusing on
the complementary roles of the two organisations. IDEC was established in 1979,
and is one of seven regional international committees associated with the
International Reading Association. FELA was established in 2008. IDEC's
presentation highlights three programmes: the Schools Where Literacy Thrives
Project, the European Professional Exchange Programme, and the European Award
for Innovative Reading Project (which is sponsored by the International Reading
Association). FELA's presentation focuses on its current activities in the areas of
research, and its emerging role in policy development. The session concludes with a
look ahead to the 17th European Confernece on Reading, to be held in Mons,
Belgium from July 31-August 3, 2011 (see http://www.mons2011.eu/en/home).
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Ulla-Britt Persson (Sverige)

Dr. Institutionen for beteendevetenskap och larande
Linkdpings universitet

Sverige

ulla-britt.persson@liu.se

Aktuell las- och skrivforskning i Sverige - forsok till en 6éverblick och
diskussion kring de senaste 15 arens forskning

Mangden forskning inom las- och skrivomradet i Sverige har ékat under de senaste
tva decennierna. Framfor allt har det kommit en hel del doktorsavhandlingar, med
saval kvantitativ som kvalitativ inriktning. Skolverket har producerat flera forsknings-
oversikter med olika teman, t ex skolans las- och skrivundervisning och
lasforstaelse. Flera arbeten tar sin utgangspunkt i PISA och PIRLS. Dessa under-
sokningar har ront ganska stor uppmarksamhet under senare ar, eftersom de
svenska resultaten har forsamrats. Ett antal studier problematiserar detta
forhallande och soker utrona orsakerna till det.

Jag kommer att férsoka gora en dversikt Over studierna och ga narmare in pa nagra
av dem. Jag vill ocksa diskutera vilket kunskaps-tillskott dessa studier ger och hur
beslutsfattare och skolans aktorer (dvs larare och skolledning) uppfattar och
anvander detta kunskaps-tillskott i sin dagliga verksamhet.
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Paivi Pitkanen-Kettunen (Suomi-Finland)

Tampereen yliopisto, Hameenlinnan opettajainkoulutuslaitos
Yhteystiedot: Paivi Pitkdnen-Kettunen, Syreenitie 10, 13210 Hameenlinna
paivi.pitkanen-kettunen@hameenlinna.fi

Lukutaidon rakentuminen ja lukemistietoisuus — Peruslukutaidon
rakentumisen kehityspolkuja ja lasten kasityksia lukemisesta ja sen
merkityksesta

Tiivistelma vaitoskirjatutkimuksesta

Meneillaan olevan tutkimuksen tarkoituksena on saada tietoa siita, miten peruslukutaito rakentuu ja
kehittyy ensimmaisen kouluvuoden aikana ja miten kehityspolut liittyvat lasten kasityksiin lukemisesta
ja sen merkityksesta. Oppimista ennustetaan kirjainten ja alkuaanteiden nimeamisen, auditiivisen
segmentoinnin ja tyomuistin mittauksilla. Tutkimuksessa lukemista pideta@n kulttuurisena taitona,
jolloin tarkastelunakokulma kohdentuu lukemistietoisuuden merkitykseen. Lukemistietoisuus on osa
kielellista tietoisuutta. Lukemistietoisuuden kehittyneisyys liittyy lapsen kokemuksiin [ukemisen
kulttuurista.

Tutkimukseen osallistui 55 ensimmaisen luokan oppilasta kahdesta koulusta. Tutkimuksen aineisto
kerattiin lukuvuoden 2008-2009 aikana. Ensimmainen mittaus suoritettiin koulun alkaessa ja siina
arvioitiin koulutulokkaiden lukutaitoa ja ennakoivia muuttujia. Yksilohaastatteluissa kerattiin tietoa siita,
millaisia kasityksia oppilailla oli lukemisesta ja sen merkityksesta, seka miten oppilaat tunnistivat
lukemaan opettamisessa kaytettavia kasitteita. Lukutaidon kehittymista seurattiin edelleen joulukuussa
ja lukukauden paattyessa. Haastatteluja jatkettiin samoina ajankohtina. Opettajat arvioivat lukuvuoden
lopussa oppilaiden tarkkaavaisuutta, tehtavaorientoituneisuutta ja motivaatiota seka lukemaan
oppimista 5-portaisella Likertin asteikolla. Peruslukutaidon kehittymista seurataan viela toisen luokan
kevaalla Allu-lukutestilla.

Aineiston analysoinnissa kaytetaan kvantitatiivisia ja kvalitatiivisia menetelmia. Lukemaan oppimista
pidetaan tutkimuksessa hierarkisesti rakentuvana taitona ja lukutaidon oppimisen elementit on
operationalisoitu mitattavaan muotoon, jolloin tilastollinen analyysi on mahdollinen. Taustamuuttujilla
selitetaan lukutaidon kehittymisen variaatiota. Koska aineisto on pieni, ei tuloksia voida yleistaa mutta
tarkoitus on saada oppilaskohtaista vertailevaa tietoa, joka yhdistetaan laadullisin menetelmin saatuun
tietoon. Keratyn aineiston perusteella tehdaan tyypittely, jolla pyritaan loytamaan erilaisia lukutaidon
rakentumisen malleja.

Kun lukemisen peruselementit on opittu, lukemaan oppiminen nayttaisi tutkimuksen valossa etenevan
nopeasti. Luetun ymmartamisen kehittyminen on yksilollista mutta riippuu myos teknisen lukemisen
taidoista. Suurimmat yksittaiset ongelmat ovat lukemisen hitaus ja virheellisyys seka naiden
yhdistelmat varsinkin oppimisen alkuvaiheessa. Haastattelujen perusteella yllattavan moni ei tieda,
mita lukeminen on ja miksi lukemaan opetellaan. Epatietoisuutta oli myos opettamisessa kaytettavissa
késitteissa. On oletettavaa, etta néilla seikoilla on merkitysta lukemaan oppimisessa.
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Ekaterina Popova (Russia)

Russian Reading Association
popova-katerina@bk.ru

Reading in library: low motivation of students

The aim of research was to study the factors which form motivation to reading in
libraries.

The research is important for information literacy, development of reading
competence of youth, which is intellectual potential of the country in the modern
period of transformation in Russian society.

The research is actual for increasing motivation of reading in libraries, which is
connected with successful policy.

The target audience of research were the students of high school (young boys and
girls) from 16-18

The research was based on motivation theory of A.Maslow.

The report will address the questions of needs, as inner, psyhological, or functional
awareness of lacking something, and social needs which characterise social
substance of man. In harmony with cognitive needs, the desire to know and to
understand something, they make up the driving force of all types of man's activity
including reading activity.

The report at the session will address the connections between motivation and
raeding in library, which include: the level of parents education and their attitude to
reading; social position of parents, home library and its size; the young people
attitude to library as an institute of information; free time activities.

The results of the research will be reported.
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Helin Puksand (Estonia)

Tallinn University
helinp@tlu.ee

Books that are liked by adolescents

In Estonia, 2010 is the year of reading. The main aim of the year of reading is to
remind people of the pleasure of reading. Pleasure and interest are also the main
factors that encourage adolescents to read. Lots of adults — parents and teachers —
think youngsters don’t like reading, but they have forgotten what motivates
adolescents. Teachers recommend students to read lots of compulsory books, but
most adolescents don’t want to read the books on the reading lists. If something is
compulsory, it will be unpleasant, especially for the young.

To increase adolescents’ interest in reading we need to know whether they read in
their leisure time and what kinds of books they like. | researched this in 2008. |
wanted to know what Estonian adolescents prefer to read. | found out that
adolescents like to read different types of books. It is important to them that the book
is interesting or exciting. Some students said that enjoyable books don’t contain long
descriptions. Adolescents like fantasy and science fiction, detective stories,
adventure novels, thrillers, youth novels (especially for girls), realistic stories and
biographies. Many adolescents said that they like to read novels or short stories, but
some students prefer reference books.
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Lis Pghler (Danmark)

Discovery Dream
Master i specialpaedagogik Updfr;%z':e& Dremme-
Projektkonsulent i Nationalt Videncenter for Laesning fasen
Ansvarshavende redaktar for Leesepaedagogen
Lerager 11, DK-2605 Brgndby, Denmark
Phone: +45 252211505 _
lis.poehler@gmail.com Reg]?::r’i‘#gs_ Pri(?rftseirgi:gs_

fasen fasen

Coaching til elever i skriftsproglige vanskeligheder

At veere i skriftsproglige vanskeligheder er et hardt arbejde — bade for laereren og
eleven. Stadig flere forskere peger pa, at relationskompetence, faglig kompetence
og didaktisk kompetence tilsammen beskriver den gode leerer.

Nar vi arbejder med elever i skriftsproglige vanskeligheder, sa har vi ofte fokus pa
fagligheden — fx viden om lzaese- og skriveudvikling og nogen gange ogsa fokus pa
didaktikken — fx metoder til lsese- og skriveundervisningen. Men hvad med
relationen til eleven?

Som coach stgtter leereren elevens arbejde med at udvikle skriftsprogskompetencer
I en (for eleven) meningsfuld sammenhang og hastighed. En skriftsprogssamtale
med eleven kan dels kan give stagrre indblik i elevens skriftsproglige kompetencer —
dels kan danne grundlag for planleegning af den naeste periodes undervisning. Men
det kraever at laereren bade har overblik over elevens personlige, tekstuafheengige
og tekstrelaterede forudseetninger og processen, hvor elevens dramme, hverdagens
realiteter og de faglige forudsaetninger til sammen danner rammen for det farste
skridt i forandringsprocessen.

Referencer

Lis Pghler og Torben Pghler (2009): Coaching i skriftsprog - til elever i skriftsprogsvanskeligheder,
Frederikshavn, Dafolo Forlag.

lvar Braten (red.) (2007): Leseforstaelse — lesing i kunnskapssamfunnet — teori og praksis, Oslo,
Cappelen Akademisk Forlag.
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Altina Ramos (Portugal)

Universidade do Minho, Portugal
altina@iec.uminho.pt

Language learning, new technologies and new methodologies: an ecological
approach

Both current research and practice demonstrate that the intensive interaction of
children and young people with digital technologies reflects upon the way they think
and learn. In Portugal the school follows this process and there are a great number
of research and action projects integrating new technologies in language learning.

| supervise and monitor some of these projects, which in their diversity share these
common features: a) new technologies are articulated with new methodologies and
are thought out as a means to change, not just complement, the process of
language learning; b) a ecological systems theory developed by Bronfenbrenner
stresses the importance of context where these interactions occur and defines the
different levels of the environment that influence children's development. This theory
underlies all these projects, even if that had not been predetermined; c) the concept
“a computer per pupil”’, in the context of the Technological Plan for Education, in
Portugal, facilitates work with technologies in schools, at home and in other
contexts.

The projects to be presented are at the intersection of these premises. | would like
to call attention to a) the different language skills they are intended for — early
literacy skills; reading, writing and thinking skills (critical, creative and metacognitive
thinking); information management skills in content area reading; b) some of the
technological tools used - blog, podcast, learning management system,
videoconference, youtube, online translators, websites, tools such as word
processor, painting and electronic presentation; c) the articulation of the potential of
these tools with the cognitive, linguistic and social skills.

From these examples and the theoretical guidelines, | discuss the contribution of the
new technologies in language teaching and learning.

Key words: technologies, learning, ecological perspective, Technological Plan for
Education
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Ana Margarida Ramos* & Rui Ramos? (Portugal)

! University of Aveiro and Centre for Child Studies, Portugal
% University of Minho and Centre for Child Studies, Portugal

Reading Images: an approach to children’s picture books

Picture books without words are often considered non literary products. In addition
to being used with very young “readers,” who can’t actually read, the absence of text
may often imply a lower quality, lack of interest or in some cases, the inexistence of
a coherent narrative.

Nevertheless, some of these picture story books, as we intend to illustrate, have a
very complex structure and can indeed stimulate a variety of readings and
interpretations. In these cases, the public can be both children and adults, opening
the reading possibilities significantly.

This paper is part of a larger research study carried out within the framework of the
project on "Environment and ecoliteracy in recent literature for children," currently
being developed at the Centre for Child Studies at the University of Minho
(Portugal). The purpose of this paper is to propose some reading guidelines of
picture story books without words which have been published in the last two years.
Depicting maritime scenarios, the two picture books” chosen include narratives that
tell a story about a specific relationship between humans and the sea. The use of
natural landscapes such as beaches and their elements promote a special and
symbolic approach to the natural environment. It is our objective to analyse how
visual discourse can create an effective narrative, using several pictorial strategies
such as double page spread, composition and perspective effects, page breaks or
turn over, colour and chromatic strategies, among others. From cover to back cover,
the reader, younger or older, is led down a path where gaps and constant revision of
expectations will challenge their reading skills. The end meaning is the result of an
intense dialogue between the reader and the book, from which complex reading
competences are acquired, practiced and developed.

’The corpus of this study consists of two picture books published in Portugal: Um Dia na Praia [A Day at the Beach], by Bernardo
Carvalho (2008) and Onda [Wave], by Suzy Lee (2009).
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Elspeth Randelin (Finland)

Skolbibliotekarie/Ytternas skola, Mariehamn, Aland
elspeth.randelin@mariehamn.ax

Lasfardighet — for [arande/Lasintresse och engagemang

Projektet "Livslangt lasande”

Detta projekt vaxte fram som ett forsok att motverka den stora skillnaden mellan
flickor och pojkars lasvanor som visat sig uppenbar i flera internationella
undersokningar sarskilt i PISA. Projektets viktigaste mal ar att minska
konsskillnaden i lasforstaelse till noll och darmed se till att alla barn, oavsett kon, far
chansen att finna och behalla lasgladjen.
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Elspeth Randelin (Finland)

School librarian/Ytternas skola, Mariehamn, Aland
elspeth.randelin@mariehamn.ax

Reading Ability — for Learning /Reading Interest and commitment

The project’Reading for Life”

This project has grown from an attempt to find a solution to the problem of the ever
widening gap between girls’ and boys’ reading interest and comprehension as
indicated by several international studies the most notable being PISA. This project
aims to eliminate this difference and ensure that all children, regardless of gender,
are given the opportunity to discover and retain the joys of reading.

FinRA, Finnish Reading Association Rooster Award is presented in recognition of
outstanding work in the promotion of reading. The award for 2009, presented on the
8" of September, International Literacy Day, was presented to Elspeth Randelin,
school librarian in Ytternas school in Mariehamn on the Aland Islands. Through a
versatile approach Elspeth has been able to lure children into the joys of reading and
instill in them the idea that it is possible to be a lifelong reader.

The FinRA Board
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Mona Reku (Finland)

MA (Education), BA (English), Lecturer, Turun normaalikoulu Teacher Training
School / Turku International School, University of Turku

Mathematics in English

Turku International School fourth graders' command of the geometry year 4 vocabulary, and their performance in the
final geometry year 4 exam (BA Thesis, Department of English, University of Turku, February 2009)

The theory part of the study first discusses theories of second language acquisition,
multilingualism, second language teaching and learning and language proficiency. The study then
proceeds to investigate certain aspects of teaching mathematics in English in Turku International
School. The main aim of the study is to find out if there is any significance of language proficiency in
regard to learning geometry, which is one of the sections in the mathematics syllabus.

International schools represent an example of dual majority language education, which
means that one language of the school is usually English and the national language co-exists with the
working language of the school. Many international schools typically use curricula based on the
school's country of origin.

Turku International School (TIS) is a multilingual school where English is the language of
all teaching and learning, Finnish is the co-existing language. However, the English language
proficiency of the pupils enrolling in TIS varies considerably, i.e. not all pupils are native speakers of
English. In fact some pupils might only have a little or no command of English.

The empirical part of the study is performed in Turku International School Grade 4. The
language profile of the study group TIS Grade 4, which is compiled according to a questionnaire, is as
follows: native speakers of English (2/15), English-proficient pupils (12/15) and limited-English-
proficient pupils (1/15).

In the analysis part of the study, the results of the diagnostic vocabulary test, which
preceded the actual teaching of geometry year 4, and the results of the final vocabulary test and the
final exam after the actual teaching of geometry year 4, were compared.

The results show that the performance of the limited-English-proficient pupil was
significantly weaker in the diagnostic vocabulary test than the performance of the rest of study group in
average. However, the results of the final tests demonstrate that the difference had disappeared. The
results indicate that regardless of the limited-English-proficiency the pupil had been able to absorb and
learn the taught elements of geometry in year 4. Moreover, the pupil was capable of performing as well
as the English-proficient pupils and the native speakers of English.

To conclude, language is usually the most salient challenge for limited-English-proficient
pupils studying in multilingual schools. Furthermore, mastering the basics of informal, conversational
English is not necessarily enough for comprehending vocabulary items in cognitively demanding
subjects. Finally, this study aims at contributing to raising awareness of the challenges pupils
encounter when studying in multilingual and multicultural schools.

Key words: Multilingual schools, international schools, multilingualism, language proficiency, BICS and CALP
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Ann-Katrine Risberg (Finland)

PeM, Vasa specialpedagogiska center, Abo Akademi Vasa
arisberg@abo.fi

Ida och Filip — ett nytt finlandssvenskt lasforstaelsetest for elever i arskurs 5

Blir lasforstaelsen samre ju aldre elever det handlar om? Resultaten fran nagra
kartlaggningar av las- och skrivformagan hos elever inom grundlaggande utbildning
och inom andra stadiets utbildningar visar att bl a lasforstaelsen verkar vara samre
for elever i de hogre arskurserna jamfért med de lagre. Kartlaggningarna som
asyftas genomfordes i bérjan och mitten av 2000-talet av Vasa specialpedagogiska
center vid Abo Akademi i Vasa (SF-Sol, 2000-2002, NY-sol, 2002-2006). Vad kan
man gora for att motverka den har utvecklingen?

ABC-las- och skrivutvecklingsprojekt (2006-2010) fokuserar pa lasning och skrivning
ur flera perspektiv, fran nyborjarlasning till vuxna studerande med las- och
skrivsvarigheter. Projektet ar ett samarbete mellan Vasa specialpedagogiska
center/AA och Larum vid FDUV. Inom ett av delprojekten har ett lasforstaelsetest
utarbetats och hosten 2009 normerats for finlandssvenska elever i arskurs 5.
Testmaterialet skall vara klart for utgivning och anvandning i skolorna hésten 2010.

Syftet med lasforstaelsematerialet "Ida och Filip” (Kronberg, Risberg & Staffans) ar
att ge klass- och speciallarare ett finlandssvenskt testinstrument for att kartlagga
lasforstaelsen i hela klasser pa framst ett kvalitativt plan. Samtidigt onskar
forfattarna till materialet lyfta fram lasforstaelsens betydelse och o6ka lararnas
medvetenhet om denna.

| det har sammanhanget presenteras testmaterialet i korthet. Dartill delges tankar
och erfarenheter som grund till testutvecklingsarbetet som pagatt flera ar.

Och hur star det da till med lasforstaelsen hos vara finlandssvenska elever i arskurs

57 | skrivande stund kan inga resultat ges pa den punkten, men detta klarnar under
varen och ingar som en punkt i den har presentationen.
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Cristina Manuela S&* & Maria da Esperanca Martins? (Portugal)

University of Aveiro, Portugal

CIDTFF/ Research Centre for Didactics and Technology in Teacher Education
LEIP/ Research Laboratory for Education in Portuguese

! cristina@ua.pt

? esperancamartins@ua.pt

Literacy in mother tongue through new textbooks

Improving early literacy and ensuring literacy development are major concerns of
the Portuguese education system, as well as of many other European education
systems.

PISA reports have been rather severe on Portugal and the dawn of the 21st century
marked therefore the beginning of a rather innovative reformation in Portuguese
education. Underlying principles include the need to focus education on the
development of competences.

In the Portuguese education policy, this principle is intertwined to the teaching
approach of the mother tongue in a transversal way, thus emphasizing its relations
with other subject matters at school, as well as its importance for all levels in the
Portuguese education system (including official education offers for very young
children and adults at work and in need of new educational opportunities).
Developing competences in reading comprehension and written production holds a
very important position in this context, because they are essential to life in a modern
society and to lifelong learning.

Textbooks still play a very important role at school and teaching and learning the
mother tongue is no exception.

A study, developed in the Research Laboratory for Education in Portuguese - LEIP,
which began in 2006 and is nearing its end, has shown that the mother tongue
textbooks in use in the Portuguese compulsory education do no longer serve the
purposes they were created for.

The analysis of some of these textbooks, selected according to pre-established
criteria, led to the identification and characterization of some sources of problems.
The knowledge thus acquired made it possible to formulate some principles that are
supposed to ensure the production of textbooks and other educational resources
which can be more adequate to the promotion of early literacy and literacy
development in Portuguese schools.
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Mapbsi CanoHeH-HukonaeB® -Marja Salonen-Nikolajev’ &
Kykka-llotta Tammu® - Kukka-Lotta Tammi? (Finland)

! MarucTp negarormyeckux Hayk, yuuTenb (UHCKO-PYCCKOTrO A3bIKOBOTO KMacca
LLikona MNyonana, r. Typky — KM, suomalais-venalaisen kieliluokan opettaja

Puolalan koulu, Turku, marja.salonen-nikolajev@turku.fi

ZMarucTp punocodun, Yuntens pycckoro s3bika, yuuTernb PUHCKO-PYCCKOro knacca
LLkona lMyonana, r. Typky — FM, venajan opettaja, suomalais-venalaisen kieliluokan
opettaja, Puolalan koulu, Turku, kukka-lotta.tammi@turku.fi

M3 onbiTa paboTbl 06yyeHUsi aeTer B (PUHCKO-PYCCKUX A3LIKOBbLIX Kraccax B

wkone MNyonana r. Typky

B PMHCKO-pyCCKMX A3bIKOBbLIX Kraccax
B wkone [lyonana r. Typky y4yatcs
AeTn 3 pasHbix cemen. OgHn nayT m3
4YUCTO JOUHCKOA3bIYHbIX ceMben,
Apyrme n3 pyccKosi3blYHbIX U TpeTbue
N3 [OBYXA3blYHbIX CEMbEN. YPOBEHb
3HaHUA UHCKOro 4d3blka Yy [geTeun
pasHbll, Kak W YpPOBEHb PYCCKOro
A3blka. HecmoTps Ha 3TO, 0Oy4eHue
YTEHUIO U MUCbMY B MEepBOM Kracce
Mbl Ha4MHaeM c (PUHCKOro sidblka. Kak
opraHmsoBaTb OOy4YeHMe B Kraccax,
roe B O4HOWM rpynne yyactcs netwu
pasHble Mo CBOEMY POOHOMY A3bIKY?
Kak opraHuadyetbcs paboTta knaccoB?
Kak npogomkaetcsa y4déba, korga
YYEHUKN noapacTyT?

B Halem BbICTYNIIEHUN Mbl
paccMOTpbIBaeM onbIT paboThl
oby4yeHns OeTen pasHble Mo CBOEMY
POAHOMY $3blky B  (PMHCKO-PYCCKMX
A3bIKOBbIX KIlaccax.

Esitys on venajaksi — Presentation in Russian.

Kokemuksia opetustydsta
suomalais-venalaisella kieliluokalla
Puolalan koulussa Turussa

Suomalais-venalaisilla kieliluokilla
Puolalan koulussa Turussa opiskelee
lapsia erilaisista perheistd. Yhdet
tulevat kokonaan suomenkielisista
perheistd, toiset vendajankielisista ja
kolmannet kaksikielisistd perheista.
Suomen kielen taito on lapsilla
eritasoinen, samoin vendan kielen
taito. Tasta huolimatta lukemisen ja
kirjoittamisen opetus ensimmaisella
luokalla aloitetaan suomen Kkielella.
Miten jarjestetddn opetus luokissa,
joissa samassa opetusryhmésséd on
aidinkieleltaan erilaisia oppilaita? Miten
luokkien toiminta rakentuu? Miten
opetus jatkuu oppilaiden kasvaessa?

Esityksessamme tarkastelemme niita
kokemuksia, joita olemme saaneet
opetuksesta aidinkieleltddn erilaisten
oppilaiden opettamisesta suomalais-
venalaisilla kieliluokilla.
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Unona Cammankopnu = llona Sammalkorpi (Finland)

marnctp dunocodum, acnupaHt OTAeneHUsi COBPEMEHHbIX 3bIKOB

XeribCUHKCKUM YHUBEpPCUTET  —

FM, tohtorikoulutettava, Nykykielten laitos, Helsingin yliopisto

llona.sammalkorpi@ helsinki.fi

q)OpMVIpOBaHVIe ABYA3bIYUA N A3bIKOBON MAEHTUYHOCTU B LUKONTIbHOM

AUCKypce

Presentation in Russian, esitys venajaksi

[laHHOEe nccnegoBaHne NOCBALLEHO
0COBEHHOCTAM hOPMMPOBAHUS
ABYA3bIYMS N A3bIKOBOW MAEHTUYHOCTU
y LeTen, KOTopble UCMOoNb3YyT ABa
A3blKa, PYCCKUN U OUHCKUIA, B CBOEN
noscegHeBHOW XN3HWN. PaboTa
ocyuiecTsnaeTcs B PUHCKO-pYyCCKOM
LLIKOSIe C AeTbMM TPETbEro Knacca. Ha
NPOTSPKEHUM HECKOMbBbKMX NeT ByayT
caenaHbl BMAeo3annucu pasroBopos
LLIKOSTbHUKOB M UHTEPBLIO.
MccnepoBaTtenbCKnm MHTEpeC
HanpaBneH Ha A3bIKOBYIO
NEeATenbHOCTb AeTeN B pasHbIX
KOMMYHUKATUBHbIX CUTYaUUAX. ATO
NO3BOSINUT BbISIBUTb, KAKOW S3bIK
npeanovYnTarT UCnonbL3oBaTb AETU-
OUNKWHIBLI B TOM U MHOW CUTYyaLmN,
KaK MpoucxoauT nepekntoveHmne m
CMeLleHME A3bIKOB, Kak pa3BMBaeTCA U
MEHSAEeTCS UCMOoNb3oBaHNe OBYX
A3bIKOB B TE€YEHME LUKOSIbHbIX NET U
Tak ganee. Lenb paboTbl — nonyynTb
3HaHME O A3bIKOBOM OMbITE
ABYA3bIYHbIX JEeTeN, B OKpYXXatloLLen
cpefe KOTopbIX MOCTOSIHHO
YyBCTBYETCS BINsHNE OBYX S3bIKOB U
KynbTyp. B nccnegosanmm
nogvyepknBaeTcs AManormyHoCcTb —
peyeBon MaTepuarn co3gaeTcs
COBMECTHO, 1 Npu aHanuae 6yayT
YUYUTBLIBATLCS ONbIT U NpeacTaBlieHUs

aeten. B poknage 6yayr
paccMOTpeHbl BONPOCHI 1 NpobneMbl
BO3HMKLUKME B npouecce
nccrneaoBaHus.
Kaksikielisen identiteetin  rakentuminen
kouluymparistossa

Selvitan tutkimuksessani, miten kaksikielista
koulua kayvien lasten kielellinen toiminta ja
identiteetti rakentuvat kahden kielen ja
kulttuurin lomittuessa koulun arjessa ja sen
merkitysta heidan omana kokemuksenaan.
Toteutan tutkimuksen Helsingin suomalais-
venalaisessa koulussa kolmannen luokan
oppilaiden kanssa. Pyrin seka aineiston
tuottamisessa etta tulkinnassa dialogisuuteen
tutkijan ja tutkittavien valilla.  Aineiston
muodostavat nauhoitukset autenttisista
puhetilanteista ja vapaamuotoiset haastattelut.
Keskityn tutkimuksessani tarkastelemaan lasten
kielellisen toiminnan erityispiirteita
kaksikielisessa kouluymparistossa seka pohdin
suomen ja venajan kielten eroja sosiaalisen
merkitystodellisuuden rakentajina. Tulkitsevaa
tutkimusotetta ohjaa hermeneuttinen
fenomenologia. Tutkimuksen tarkoituksena on
tuottaa tietoa kaksikielisista ja -kulttuurisista
kaytannoista ja syventaa ymmarrysta aiheesta
kahta kielta koulussa kayttavien lasten omasta
nakokulmasta. Pohdin esityksessani
tutkimusprosessin aikana nousseita
tutkimusaihetta ja -tapaa koskevia kysymyksia
ja ongelmia.
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Katri Sarmavuori (Suomi-Finland)

Professori Turun yliopisto, Turun opettajankoulutuslaitos
katsar@utu.fi

Sadun piirteiden erottaminen tekstitaidonkokeessa

Kirjoittamisen keskeisia elementteja ovat tekstit, prosessit, lukijat, kirjoittajat, taidot
ja valineet (Bright 1995; Hayes 2006; Hyland 2002, Sarmavuori 2010).
Kirjoittamista on syyta tarkastella kehityksellisena, persoonallisena, konstruktiivisena
ja  sosiokonstruktiivisena ilmiond. Tassa esityksessd ovat keskeisind
analyysikohteina yksilon tekstitaito ja genre, silla aineistona ovat ylioppilastutkinnon
tekstitaitokokeen vastaukset.

Englannin literacy-kéasitteen suomenkieliseksi vastineeksi on vakiintumassa
tekstitaito-kasite (Luukka 2009, 14). Siitd erotetaan kognitiivinen lahestymistapa,
jolloin lukemisen ja kirjoittamisen taidot 2mielletdan neutraaleiksi, arvoista ja
asenteista vapaiksi. Tavoiteltava taito on objektiivisesti méaariteltavissa ja kaikille
ihmisille sama2.  Sosiaalinen ja sosiokulttuurinen lahestymistapa puolestaan
kiinnittdd huomion tilanteisiin, yhteisdjen kaytanteisiin ja toimintaan tekstien kanssa:
tekstien tuottamiseen, tulkintaan, kayttdmiseen eri tarkoituksiin ja teksteista
puhumiseen. Tarkoituksena on selvittdd, 2miten ihmiset toimivat tekstien kanssa
erilaisissa yhteisdissa ja millaisia arvostuksia ja asenteita teksteihin ja niiden
kayttotapoihin yhteisoissa liitetaan.? (Luukka 2009,14<¢19.)

Tassé tutkimuksessa ovat selvitettavind, mitd sadun piirteita abiturientit
havaitsevat ylioppilaskokeen kevaan 2008 tekstitaidon kokeessa.

Tehtavanantona oli 2Mista piirteista tunnistaa, ettda Punahilkka on

tekstilajiltaan satu?2. Tekstina oli Grimmin Punahilkka-satu vuodelta

1857. Selvitan, mita sadun piirteita abiturientit ovat tekstista havainneet ja kuinka he
perustelevat havaintojaan. Myods opettajan ja sensoreiden arvio eli vastauksesta
saatu pistemadara on mukana tutkimuksessa siten, ettd teksteja tarkastellaan myos
kokonaisuutena. Heikkojen ja hyvien Kirjoittajien analyysitaitoja on mahdollista
vertailla, vaikka kasittely on paaasiassa laadullista. Joukossa on kaikentasoisia
Kirjoittajia.

Tekstilajina satu voidaan maaritella mielikuvitukseen, kansan uskomuksiin ja
myytteihin perustuvaksi, 2aika- ja paikkasuhteista, samoin kuin arkitodellisuuden
rajoista? piittaamattomaksi opettavaksi tai huvittavaksi kertomukseksi (Kuivasmaki &
Heiskanen-Makela 1990, 83). 2Satu on kertomataidetta, jossa on useita episodeja ja
jossa on normaalitajunnan vylittdvia kokemuksia.?2 Siind on ainakin  yksi
todellisuudessa mahdoton asia, esim. ihmisen ja elaimen keskustelu. Siin& voi olla
taikasanojen kayttoa.

Ovi avautuu taikasanan avulla. (Ylénen 2000a, 9.)

Sadun tyylipiirteistd tarkastelen todellisuudessa mahdottomia asioita,
vastakkainasetteluja, henkildhahmoja, aikaa ja paikkaa, kerrontaa, moraalia ja
opetusta ym.
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Svetlana Savvina (Russia)

Teacher of the school number 689
St. Petersburg
svetlanasavvina@yandex.ru

Forming love for reading

The problem of reading is one of the most important in education and culture.
Especially it's topical in a child’s life because children’s literature is a tool of forming
a personality. In modern society the culture of reading among the schoolchildren
became lower. Children read less for they get the information from TV, Internet etc.
From the beginning of 90-s the prestige of reading came down.

The important role in forming love for reading belongs to a family but a teacher in a
primary school can do much too — at literature and other lessons. Such interaction
helps pupils develop their art and research abilities.

Now the idea of integration makes a subject for theoretical and practical researches
due to its connection with the beginning processes of differentiated education.

Traditional study of separate subjects in a primary school is not effective because
the pupil isn’t receptive to the whole studied material. An integrate lesson includes
knowledge and skills of other subjects in the primary school curriculum. This helps
pupils get a more “holistic” picture of the world around them. And as a rule pupils
enjoy their activities at such kind of lessons.

The cross-curricular links give a teacher a possibility to draw the pupils into reading
books. We also recommend that teachers and parents work together.
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Jo.A. Schulekina (Russia)lO.A. WWynekuHa, MIT1Y Mocksa
Pa3Butue CMbICTOBOro BOCNPUATUA pPeyYun — KIo4Y K COBEpPLUEHCTBOBaHUIO

YTeHUs PRESENTATION IN RUSSIAN

HoBble cTaHgapTbl 06pa3oBaHns B
ctpaHax Esponbl 1 CLUA opreHTupytoTcs Ha
COBPEMEHHbIe coLpasbHble NoTpebHOCTM 0bLLecTBa,
HO He Y4MTbIBAIOT NPOTUBOPEYMI MEXIY
nubepanu3aatyen BbITOBOTO YCTHOTO W YCUNEHNEM
PONM NCbMeHHOro 0bLeHns. OTcloga Bo3pacTtaeT
POMb CMbICIIOBOrO acnekTa peyn, 06beanHAIOLEro B
CO3HaHWW pasHble hOpMbl A3bIKa.

OcobeHHO BaxHO 9T0 06CTOATENBLCTBO B
paHHeM feTcTBe. [Ins cMCTeMbl Ha4anbHOro
0bpa3oBaHus BONPOC (POPMMPOBaHMS 0CO3HAHHOTO
YTeHMs Kak CpefCcTBa, NpoLecca u pesynbTaTta
YCBOEHUS AeTbMU PaMOTHOCTW Hanbonee akTyaneH.

£1BNASICb NCMXOSIOTMYECKON OCHOBOWA
TaKuX BUAOB PEYEBON AEATENBHOCTH, Kak
ayavpoBaHue, yteHne, pymanue (U.A. 3umnss, 1961),
CMbICMIOBOE BOCMPUATME peyn BbICTYNAET BaXHbIM
3BEHOM NPy nepexoge OT AOLLKONbHON PEYEBOIA
LEeATENbHOCTY K PEYEBOMN AeATENbHOCTM LWKOMBbHOTO
TMNa. M3 npakTuKK N3BECTHO: yXXe Ha NepBbIX 3Tanax
00yy4eHns pasHble KaTeropum MnaaLLmnX LKOMbHUKOB
MOrYT UCMbITbIBATb TPYAHOCTYU B YTEHUN U APYTUX
y4ebHbIX yMeHusx. B yacTHocTu, HabnogaeTcs
pucbanaHc pasBUTUS TEXHUYECKOTO M CMbICIIOBOTO
KOMMOHEHTOB YTEHUSI.

Haunbonee sipko aTu TpyAHOCTM
NPOSIBASATCA NpY peyeBon nartonoruw. MNocnegxue
nccneposanus (KO.A. WynekuHa, 2008) nokasanu, 4to
Y NEepPBOKIACCHUKOB C HApYLUEHUSMW peYm
(HOPMUPYIOTCA pasfinyHble CTpaTery CMbICIIOBOM
06paboTk1 peyeBoit MHGopMaLmMn. 3TO co3gaeTt
cneunduKy passuTs UX YUTaTENBCKON
komneteHTHocTH (H.H. CMeTaHHWKoBa), onpeaenseT
pasHoobpaswe oLMBOoK npu YTeHUN. B cBA3M ¢ aTUM
[ETN C PeYEeBbIMU HAPYLLIEHUSMI HYXOatoTCA B
crneLmansHOoW J1oro-ncmxororo-neaarornyeckon
NOAAEPKKE YTEHNS HA NPOTSKEHWUW BCErO nepuoga
0Byy4eHns B HayarbHOM LUKOSe.

IMpodunakTikon aToi NPpoBremb
HeobXxo4MMOo 3aHNMaTbCS 3a40NT0 40 YCBOEHUS
LETbMU YATATENbCKUX YMEHWIA, KOHTPOSUPYS
CTaHoBfeHWe 6a30BbIX NCUXONOrMYECKNX NPEANOChIIOK
npoLecca YTeHNs, K KOTOPbIM OTHOCUTCS CMbICIIOBOE
BOCTIPUSATIE PeYM.

Celyac MeToAbl AMarHOCTUKM 1 paHHero
BbISIBNEHUS TPYAHOCTEN CMbICTIOBOrO BOCTIPUATUS PEYM
(hparmeHTapHO BKMKOYeHbI B 6a30Bble METOAVKM
OLIEHKW peyeBoro pa3suUTHS B JETCKOM BO3pacTe.
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O DEKTUBHOCTL UX C KaXAbIM rOLOM CHUXaETCs, a
3HaumT, TpebyeTcsa paspaboTka HOBbIX METOAMK C
YYETOM HEMPONCUXONOrNYEeCKUX 1
MCUXOMNUHIBUCTUYECKMX 3aKOHOMEPHOCTEN PeyM.

Hamu npeanoxeHa cxema
noroneamyeckoit paboTbl N0 Pa3BUTUIO CMbICIIOBOM
CTOPOHbI peyu, koTopas byaeT paccmaTpuBaThbCs B
X0fe BbICTYNMIEHNS HA CECCUA.

Developing semantic perception of the speech as a key
to improvement reading skill

New educational standards in Europe and
USA are based on the modern social needs of society. But
these standards don't take into account contradiction
between quite liberal rules for verbal communication and at
the same time intensification of written form of
communication. The role of semantic aspect of speech is
very important, because it unites two forms of speech on the
level of mind. This aspect is especially important for the
period of primary school, because it is the time of creating
literacy.

Syntactic perception of text is one of the
basic elements for different speech habits, such as listening,
comprehension and reading. It is known that children quite
often have imbalance of technical skills of reading and skills
of understanding.

Such imbalance becomes real trouble when
kids have different forms of speech pathology. Last research
(FO.A. WynekuHa, 2008) shows that those kids who have
speech abnormalities created special strategies in
information handling. This makes their reading competence/
ability to read (H.H. CmeTaHHukoBa) very specific and also
causes mistakes. That’s why such children need special
support (logopedic, psychological, pedagogical) during the
whole period of primary school.

Prevention should be started in advance
(before kids learn reading skills) through controlling basic
pedagogical prerequisite of the process of reading. One of
these basic prerequisites is the semantic perception.

The author considers all current methods (of early
diagnostics problems of understanding) as ineffective
enough. That's why the author suggests using special
logopedic exercises. Such exercises will help to develop
syntactic aspect of speech. The system of exercises is going
to be presented on the session.




Ann-Sofie Selin (Finland)

Fil.dr, speciallarare vid Cygnaeus skola, Abo
FinRA
aselin@abo.fi

De forsta sex veckorna, specialundervisning i forebyggande syfte

Alla barn vill lara sig. De vill strax ha sin lasebok och sina forsta laxor. Da de borjar i
skolan ar de nyfikna, ivriga och fulla av forvantan. Och det ar alla barns rattighet att
fa lara sig utgaende fran sina egna forutsattningar. Men man har olika
forutsattningar och darfor skall skolbarnet ocksa ha ratt till individuell handledning
vid sidan av en god professionell klassrumsundervisning och en trygg miljo hemma
och i skolan.

Det behovs ett gott samarbete mellan alla aktorerna: klasslararen, speciallararen
och hemmet. | min skola har vi férdelat speciallararresursen sa att den forsta av
arets sexveckorsperioder kommer nastan helt nybdrjarna tillgodo. Déarefter fortsatter
eleverna i forsta klassen att vara hogt prioriterade hela aret.

Presentationen beskriver hur vi systematiskt inom sex veckor fran skolstarten
kartlagger eleverna och bygger upp ett specialpedagogiskt schema i samarbete
med klasslararen for nybdrjarna. Vid skolstarten har man olika forutsattningar. Om
man inte fangar in och beaktar de varierande forutsattningarna riskerar man las-
och skrivsvarigheter eller andra inlarningsproblem inom de tre forsta skolaren.
Darfor ar det var uppgift som larare att arbeta férebyggande utgaende fran det
enskilda barnets forutsattningar och behov.
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Gerry Shiel (Ireland)

Educational Research Centre
St Patrick’s College

Dublin 9

gerry.shiel@erc.ie

Trend Data on Reading Literacy in the OECD Programme for International
Student Assessment (PISA)

One of the main purposes of the OECD Programme for International Student
Assessment is to monitor trends in achievement Trend Data on Reading Literacy
in the OECD Programme for International Student Assessment (PISA)

over time. Some countries have already shown an increase in performance in
reading literacy (e.g., Korea and Poland over the period 2000-2006), while others
have shown a decline (e.g., Japan in 2000-2006). Of particular interest here is the
decline in Northern Ireland, where the mean combined reading literacy score fell
from 519 in 2000 to 495 in 2006.

For some countries, there are plausible reasons for changes in reading achievement
on PISA. In Korea for example, greater proportions of female students participated
in PISA 2006 than earlier cycles. In Poland, the increase in performance has been
attributed to educational reforms, including the introduction of a system of
comprehensive schooling and changes in required teacher qualifications. However,
in the case of Northern Ireland, no plausible reason for change has been offered to
date.

This paper focuses on trends in PISA reading literacy, including trends across PISA
proficiency levels, trends for male and female students, and trends in variables
associated with reading literacy. Strengths and weakness of the procedures used to
track performance on PISA over time are also examined (e.g., the effects of
variation in performance on link items used to establish trends). The paper
concludes by looking ahead to December 2010, when outcomes of PISA 2009,
including further analyses of trends in reading literacy, will become available.

B\
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Marina Sibireva (Russia)

English teacher
First Moscow Grammar school
pmg@gymnasia.ru

English-Language Literacy Skills and Literature
For Personal Development

Within education, the importance of developing foreign language literacy skills is
unguestioned. Improving reading skills in English is at the forefront of all school
curricula in Russia today.

Rocketing use of the Internet makes it almost impossible to enhance students’
interests in reading in the mother tongue, but encourages and motivates children to
handle literacy skills in English. Moreover, using English literature in class has
proved to be rather helpful for learning other subjects.

What are intermediate and middle school students’ choices for reading? What topics
encourage young people to read? What helps them to develop into strategic readers
and thinkers? It might be a fast—paced fantasy or other genre, including many
relevant modern details and themes, with powerful subjects and an interesting plot,
exploring the past and the future, with strong male and female characters, with great
photographs and illustrations.

Reading English books in the original encourages students not only to extend their
vocabulary but also to use this new experience in life:

-how to use interpersonal communication skills in clear and respectful ways,
-how to make a helpful suggestion or decision,

-how to set a goal,

-how to take a clear position,

-how to stop hating and learn to love,

-how to become patient with everyone and everything in the 21 century.
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Natalia Smetannikova (Russia)

Dr, Professor, NGO BESTT
Moscow

Reading from Print and from Screen

The aim of the research was comparison of comprehension of texts presented from
print and from screen.

The materials were two texts, one fictitious Arab fairy tale from 1001 nights, where
one tale was a solutionto the problem of the previous one. The length of the text was
one of its difficulties, but its frame ( Problem/Solution) helped to understand it. The
second non-fiction narrative text was shorter, its frame ( Aim, Action, Outcome) was
less vivid and its vocabulary was rather difficult. Both texts dealt withmulti-color fish.

The methodology of the study was a variant of SMART strategy. The texts were
divided into logical parts with the questions before and after it. The answars included
multiple choice, short and full answers. Criteria-based assessment was used for the
analyses of the answers. Descriptors of the comprehension levels were suggested.

The students learned how to work with the parts of the text from screen and from
paper autonomously and then chose how to read - from screen or from paper.

The study was cattied out in 8 groups of 4 typical schools, 3 in Moscow and one
village school in Moscow region.

One Moscow school was a linguistic school, a model school of SWLT project. The
second school was a good school with old traditions in a very good region of
Moscow, but the groups there were different- one good, a participant of many
projects,and the second- quite ordinary. The third school was in the outskirts of the
city. One group there was rather good, the second rather ordinary and the third -
very weak, with students for who Russian was not their mother tongue.

The results of the research will be presented in the report at the session.

The study was carried out with the support of RGNF N 08-06-00411a.

")\?“‘,\
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Arto Soilamo' & Outi Soilamo? (Suomi-Finland)
KT, Nummenpakan koulu, Turku, Finland

L arto.soilamo@turku.fi
2 outi.soilamo@turku.fi

Kielen monet merkitykset maahanmuuttajataustaisen oppilaan opintiella

Lapsen omalla aidinkielellda on merkittdva asema hanen kehitykseensa. Oman
aidinkielen oppiminen luo perustan muiden kielten oppimiselle ja ylipaataan kaikelle
opiskelulle. Aidinkielen omaksumisprosessi ei ole pelkastaan uusien sanojen,
esineiden ja asioiden nimien oppimista, vaan lapsi oppii kielen avulla ymmartamaan
hantd ymparéivad maailmaa. Kielen oppiminen on sosiaalinen tapahtuma, koska
kieli liittda lapsen oman yhteisonsd jasenyyteen. Vaarana on, ettd oppilaasta
kehittyy puolikielinen niin oman &idinkielenséa kuin uuden kotimaansa kielen suhteen
eli hanesta tulee kaksinkertaisesti puolikielinen.

Kieli on merkittdva tekija lapsen muodostaessa omaa minékuvaansa ja laajemmin
tarkasteltuna sen avulla han myos rakentaa ja muokkaa maailmankuvaansa. Kielen
avulla ihminen luokittelee ja jarjestelee asioita sek& oppii muodostamaan ja
ymmartamaan kasitteita. Se toimii ajattelun, ilmaisun ja oppimisen vélineena.
Maahanmuuttajalle uuden kotimaan kielen opettelu on sopeutumisen avaintekija,
sillda ilman auttavaa kielitaitoa han jad pakostakin ulkopuolelle suuresta osasta
ymparistonsad elamaa. Kielen merkitys korostuu usein vasta tilanteessa, jossa kielen
kayttd hankaloituu tai estyy kokonaan. Téllaisena tilanteena voidaan juuri pitda
maasta toiseen muuttamista.

Kieli on keskeisin tekija, joka erottaa aluksi etniseen vahemmistéon kuuluvan
oppilaan valtavdestdoon kuuluvista oppilaista. Uuden kielen osaamattomuus haittaa
maahanmuuttajaoppilaan integroitumista. Kieli on vallan valine. Heikko kielitaito
lisda riskid joutua koulukiusaamisen keskioon. Se estdd hanen itsensa verbaalisen
puolustamisen ongelmatilanteissa. Maahanmuuttaja-oppilaan kannalta
tasapainoisessa akkulturaatiokehityksessa kielella on keskeinen asema.

Opettajan ja maahanmuuttajataustaisen oppilaan toimivan yhteisen kielen puute
aiheuttaa oppimiseen ja vuorovaikutukseen liittyvid ongelmia, jotka yksin tai muihin
ongelmiin  kytkeytynein& saattavat aiheuttaa vaarinkasityksia seka lisata
konfliktialttiutta. Kieleen liittyvat kysymykset koettelevat opettajan monikulttuurista
kompetenssia.

Soilamo, Arto 2006. Maahanmuuttajaoppilaan osallisuus koulukiusaamisessa. Vaitostutkimus.
Turun yliopisto.

Soilamo, Outi 2008. Opettajan monikulttuurinen tyd. Vaitdstutkimus. Turun yliopisto.
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Eero Sormunen? Leeni Lehtié? & Heidi Hongisto® (Finland)

L2 University of Tampere
3 City of Tampere

email for correspondence:
! eero.sormunen@uta.fi

Focus on critical evaluation and use of information — collaborative authoring
of Wikipedia articles as a learning assignment

The presentation will report preliminary findings of a study on information seeking
and use in a learning assignment requiring collaborative knowledge construction.
The study is motivated by earlier research findings that teachers perceive difficulties
in tutoring essay or research paper assignments emphasizing the student’s
individual effort. The key problem is that most of the student’s information
processing is communicated only as a finalized text (output) and the teacher have
only a vague touch on how the student works on the information. The main research
question is:

- What aspects of students’ practices in seeking, evaluating and using
information become visible for the teacher in the collaborative authoring of
Wikipedia articles?

The study is conducted in two classes at Tampereen lyseon lukio during the spring
term 2010. Observations, interviews and texts authored in the process are main
techniques in data collection.
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Sari Sulkunen (Suomi-Finland)

Koulutuksen tutkimuslaitos
PL 35, 40014 Jyvaskylan yliopisto
sari.sulkunen@jyu.fi

Luottamus lukemistehtavasta suoriutumiseen (self-efficacy) nuorten
heikkojen lukijoiden opetuksessa

Esitelmassa keskitytdan tarkastelemaan, millainen rooli on oppilaan omalla
luottamuksella lukemistehtavasté suoriutumiseen (self-efficacy) ja sen tukemisella
nuorten heikkojen lukijoiden opetuksessa. Esitelma perustuu EU:n rahoittamaan 11
maan yhteiseen tutkimushankkeeseen Teaching struggling adolescent readers. A
comparative study of good practices in European countries (ADORE), jonka
tavoitteena on ollut I16ytaa sellaisia hyvia opetuskaytanteita, jotka hyodyttavat nuoria
heikkoja lukijoita. Hankkeessa on ollut mukana 11 Euroopan maata. Hankkeen
parissa on keréatty monipuolista aineistoa yhteensa 31 opetuskaytanteesta
etnografisin menetelmin havainnoimalla oppitunteja ja haastattelemalla sek&
opettajia ettd oppilaita. Lisdksi opetuksessa kaytettavista lukemismateriaaleista on
keratty aineistoa kyselyn avulla. Aineiston analyysissa on hyddynnetty menetelméaa,
joka keskittyy avainkohtiin, jotka havainnoidussa aineistossa edustavat jotain
yleisempéaa, tutkittavan ilmion kannalta olennaista piirretta (key-incident analysis).
ADORE-aineiston analyysi osoitti, etta onnistuneesti heikkoja lukijoita tukevissa
opetuskaytanteissa keskitytadn tukemaan oppilaan omaa luottamusta
lukemistehtavista suoriutumiseen. Ta&man luottamuksen kasvattaminen on
opetuksen perustekija, joka maarittelee monia opetuksen tavoitteisiin, tyétapoihin ja
luettaviin materiaaleihin liittyvia ratkaisuja. Esitelmassa tata havainnollistetaan
ADORE-aineistoon sisaltyvilla opetusesimerkeilla.
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Sari Sulkunen (Suomi-Finland)

Koulutuksen tutkimuslaitos
PL 35, 40014 Jyvaskylan yliopisto
sari.sulkunen@jyu.fi

PISA & PIRLS: lukutaidon arvioinnin validius tulosten hyédyntamisen
nakokulmasta

Esitelméassa keskitytadn valottamaan kahden kansainvéalisen lukutaidon
arviointitutkimuksen (OECD/PISA Programme for International Student Assessment
ja IEA/PIRLS Progress in International Reading Literacy Survey) ominaispiirteita
arvioinnin validiuden ja tulosten hyddyntadmisen ndkokulmasta. Kansainvéliset
lukutaidon arvioinnit saavat paljon huomiota mediassa, mutta niiden painoarvo myos
koulutuspoliittisessa paatoksenteossa seka koulun ja opetuksen kehittamisessé on
suuri. Niiden avulla myo6s rakennetaan mielikuvaa Suomesta koulutuksen
mallimaana. Esitelmassa avataan PISA- ja PIRLS-arviointeja erityisesti lukutaito-
kasitteen, otanta-asetelman ja tutkimusasetelman nakokulmista siten, etta
arviointitulosten yleistettavyys seka lukutaidon arviointitulosten kaytt6 nahdaan
olennaisena osana arvioinnin validiutta. Esitelmassé heijastuva nakemys
validiudesta nojaa Messickin (1989) ndkemykseen, jossa validiuden kahdesta
ulottuvuudesta toinen, arvioinnin lopputulos, painottaa arviointitulosten kaytt6a ja
toinen, arvioinnin oikeutus, painottaa arvioinnin seurauksia. Taméa nakemys on
KiinnittAnyt huomiota arvioinnin ja testauksen heijastamiin arvoihin ja sosiaalisiin
seurauksiin, jotka ovat osa esiteltdvaa PISA- ja PIRLS-tutkimusten validiuden
arviointia.

")\?“‘,\
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Serge Terwagne (Belgium)

Haute Ecole Albert Jacquard, (Teacher Training College)
Namur, Belgium

ABLF/BELFRA

terwagne.serge@skynet.be

Training preservice preschool teachers to stimulate a wide diversity of literary responses
from different kinds of picture books.

The picture books read-aloud activity appears to be a didactical device which has
evolved over time and which is still susceptible of evolution, provided we pay
attention to developments concerning the theories of literature, to the potential
responses of the children to literature, and to the new artistic forms of picture books.

In accordance with these developments, we teach our preschool and kindergarten
preservice teachers various interactive techniques which allow them to read (and
reread) with their pupils picture books with different dynamics of text-illustration
relationship, and to stimulate a wide diversity of literary responses.

We will present these techniques and analyse to what extent our preservice
teachers, at the end of their three training years, are able to diversify their interactive
picture book readings.
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Leena Tirkkonen (Suomi=Finland)

FM, Helsingin yliopisto
Mantytie 22, 02270 Espoo
leena.tirkkon@gmail.com

Pienten Downin syndrooma -lasten kokosanalukeminen. Interventiotutkimus.

Downin syndroomassa kielellinen kehitys on hidasta ja se jaakin vajavaiseksi
etenkin morfologian ja syntaksin osalta. Fonologinen prosessointi ja tydmuisti on
heikkoa eik& mitattavissa olevaa fonologista tietoisuutta ole ennen kouluikda. Silti
myos l&hes puhumattomien lasten on mahdollista oppia tunnistamaan kokosanoja ja
kirjaimia ja jopa lukemaan lausetasoisesti samalla ymmartaen lukemansa.

Kuvaan yhden Downin syndrooma -lapsen lukutaidon varhaiskehitysta.
Kokosanahahmotus alkoi 2-vuotiaana ja johti fonologiseen dekoodaustaitoon 4-
vuotiaana. Tutkimuksen toisessa vaiheessa toteutin kahdeksan kuukauden
intervention kokosanojen opettamiseksi neljalle 2—4 -vuotiaalle Downin syndrooma -
lapselle. Lapsista kolme oppi tunnistamaan sanahahmoja ja kirjaimia. Osalla
lapsista ilmeni harjoittelua vaikeuttavia kdytdsongelmia intervention aikana.

Tutkimuksen pohjaksi esitdn Downin syndroomaan liittyviéa kognitiivisia
erityispiirteita. Liitdn nama aiemmin julkaistuihin tuloksiin Downin syndrooman
vaikutuksesta lukutaidon oppimiseen. Aiemmista tutkimuksista osa toteaa lukutaidon
olevan yleisen kehitystason mukaisesti heikkoa, toisissa taas on havaittu
mahdollisuus suhteellisen kehittyneeseen lukutaitoon yksittistapauksissa tai sopivia
opetusmenetelmia kaytettdessa. Teoreettisesti mielenkiintoista on se, kuinka
kognitiiviset erityispiirteet selittdvat kokosanahahmottamisen oppimista. Mainitsen
myos lukutaidon kehittymisen mahdollistamia positiivisia vaikutuksia kuten
rakenteellisesti rikkaamman kielellisen ilmaisun, mutta naita teoreettisia pohdintoja
en todentanut kokeellisesti.

Tama on Suomessa ensimmainen pienten Downin syndrooma -lasten lukutaitoa
koskeva tutkimus. Se tarjoaa uusia nédkokantoja varhaiskuntoutukselle ja varhaiselle
erityisopetukselle.

")\?“‘,\
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Leena Tirkkonen (Finland)

University of Helsinki
leena.tirkkon@gmail.com

Reading ability of one young child with Down syndrome

In Down syndrome the verbal development is slow and verbal skills don’t reach
normal levels. Phonological processing and working memory are poor, and there is
no measurable phonological awareness before school age. However, even almost
non-verbal children can learn to recognize words and letters and to read short
sentences with understanding.

| describe the early development of reading ability in one young child with Down
syndrome. She started to read whole words at 2 years of age and acquired
phonological decoding skills at 4 years. In the second phase of the study, four 2-4
year old children participated in an eight month intervention to teach whole words.
Three of them learned to recognize words and letters. Some of the children had
behaviour problems that made the practice challenging.

| justify the results by presenting some special features in the cognitive development
of people with Down syndrome. | link those into a short overview of earlier studies
concerning reading and Down syndrome. Some of those older studies find the
reading ability to be on the same, relatively low level as the general development in
Down syndrome. However, other studies claim that a few individuals reach a
relatively good reading ability, which may depend on the teaching method and age
as well. I also describe some possible positive consequences of the development of
reading skills, like learning richer linguistic structures at an early enough age. These
theoretical benefits were not proven in this study.

This is the first study in Finland about the reading abilities of young children with
Down syndrome. It offers new viewpoints for early intervention and for early special
education.
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Pirkko Tiuraniemi (Suomi=Finland)

Turun normaalikoulu
Turun yliopisto
pirtiu@utu.fi

"Mahtavatko he ikind pé&asta kirjan vauhtiin?” pintasuuntautuneen
keskustelun Netlibris-esimerkki

Tassa esityksessa analysoin keskustelua, joka on puitteiltaan yhteisdllinen,
kieleltdan voimakkaan vuorovaikutuksellinen, mutta oppilasryhma ei paase heille
etdisen kirjan, englantilaisten ladketieteen opiskelijoiden jokiristeilyn kommelluksiin
keskittyvan Jerome S. Jeromen Kolme miesta veneessa (s. 2000) —-romaanin
iImentamiin inhimillisiin ulottuvuuksiin syvalle ajattelullisesti kasiksi.
Pintasuuntautuminen eriaikaisessa internetvalitteisessa kirjallisuuskeskustelussa voi
selvita Gerbicin ja Staceyn kayttamien kategorioiden avulla. Muistaminen,
uudelleen tuottaminen voi olla kirjallisuuskeskustelun keskuksena. Yhteisesti
johdettu kirjakeskustelu ei aina lisdd ymmarrysta asiaan, vaan keskustelua voidaan
jatkaa pienimmall&a mahdollisella vaivalla. Keskustelusta voi tulla katkelmallista ja
ulkoisiin seikkoihin kiinnittyvaa ja keskustelussa voi olla toistoa ja yksinkertaisia
iImauksia ja keskeista voi olla kurssin rajojen sisalla pysyminen. Aina ei tarvita
ajattelullista prosessia vaan toiminta voi tuntua itseisarvoiselta. Ote saattaa olla
ylipdataan hyvaksyva ja paatelmiin voidaan hypéta nopeasti.

Keskusteluryhmaélla saattaa olla ulkoinen motivaatio tehtavan suorittamiseen ja
silloin jo tehtdvan suorittaminen voi tuntua hyvaltd. Mahdollisesti ei paasta itse
kirjasta ndkeméaan yhteisesti uusia nakdkulmia tai pystyta laajentamaan ymmarrysta
kirjallisuudesta tai elamasta.

avainsanat: Netlibris, pintasuuntautunut keskustelu, CSCL-metodiikka,
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Anne Uppgard (Finland)

ABC — las- och skrivutvecklingsprojekt
anne.uppgard@abo.fi

Sjalvskattningsblankett som diskussionsunderlag

Hur stoder man lite aldre studerande med las- och skrivsvarigheter pa ett lampligt
satt? Hur vet man som larare pa en yrkeshogskola vad som upplevs vara
problematiskt for den hér gruppen nér det galler las- och skrivkrav?

ABC- las- och skrivutvecklingsprojekt ar ett RAY-finansierat projekt som ags av
Larum/FDUV och som samarbetar med Vasa specialpedagogiska center vid Abo
Akademi. | samarbete med larare pa ett par finlandssvenska yrkeshogskolor har
olika kartlaggningsinstrument prévats. | kdlvattnet av den processen utformades en
Sjalvskattningsblankett dar studerande skall ta stallning till pAstdenden som speglar
olika aspekter av las- och skrivomradet. Det galler dels mer spraktekniska
fardigheter pa ord-, menings- och textniva dels mer studietekniska fardigheter som
funktionellt lasande och skrivande. Den femsidiga blanketten innehaller ocksa
oppna fragor.

Sjalvskattningsblanketten skall anvandas som diskussionsunderlag. Med formuléret
som stéd kan den studerande lattare satta ord pa exakt vad som ar problematiskt
men ocksa, vilket ar minst lika viktigt, vad som fungerar bra nar det galler
hennes/hans lasande och skrivande. Ansvarsperson vid utbildningsenheten far hjalp
med att ringa in de omraden som studerande upplever att hon/han behover extra
vagledning i.

Malet &r att klargora dels vilka stodinsatser som behovs fran enhetens sida for att
den studerande skall fa utvecklas i studerandets konst dels vilka insatser som kravs
av den studerande sjalv for att hon/han battre skall klara sina kurser och
inlAmningsarbeten. Som stod for den diskussionen finns en tillhdrande
anvandarguide for ansvarspersonen som kan vara en studievagledare, -handledare,
tillganglighetskoordinator, spraklarare eller gruppledare. Beroende pa vem som
ansvarar for handledning och stddinsatser vid den aktuella enheten.

Det har ocksa visat sig att blanketten kan anvandas pa gruppniva. Da ar det minst
lika viktigt att tydliggora varfor blanketten anvands . Den skall tjana ett syfte och inte
bli ett sjalvandamal.
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Uryvaev, Yurij V., Rutskij, D.A. & Joreva, E.H (Russia)

YpbiBaeB H0.B., [1.A.Pyukun, E.H.FOpoBa

MITTTY NMCCO, Mocksa

YTeHne B cucteMe COBpeMEHHOro ooy4yeHus: Lernb U KOHTPOsb ee

AOCTNXeHusd

Kaxnas BcTpeya npenogasaTtens co CTyAeHTaMu —
370 0ByyYeHue, aganTauus K rpynne u kaxgomy
WHAMBUAYYMY rpynnbl. CUCTEMHBIN NOAXoZ (AHOXUH
M.K., Cynakos K.B., ap.) npeanonaraet gpopmMmnpoBaHme
obLerpynnoBoi (BbICOKOM CTeneHn 0606LLeHns) u
WHAMBUAOYanbHbIX (MeHee 0B0BLLEHHBIX) Lienei u
HernpepbIBHbIN KOHTPOITb UX JOCTUXEHNS
(«pesynbTartbl»). Mpryem HAMBMOYanbHbIE yCnexu
SBNAOTCA [MaBHON LieNbio Takoro obLeHuns. PeveBoin
Avarnor npenogasaTtens U CTydeHTa cocTaBnseT
OCHOBY TeKyLLelt 06paTHON CBSA3M U YTOUHEHUIO
9TarHbIX «ONOPHbIX» PE3yrbTaToB.

Oco3HaHHOE NPUMEHEHME STUX MPUHLMMOB CEPbE3HO
nomoraet 0by4yeHuno. PopMbl NpenoLaBaHNs — NEKLK,
CEeMUHaPpbI, Ap. — TakKe BapbypyoT peyeByto
KOMMYHUKaLMIO, U3MEHSIS y4aCTME M aKTUBHOCTb
cTyaeHTa v npenogasatens. 06 aTom
CBUAETENbCTBYET OMNbIT MCNOMb30BAHUS E4NHON
MeToaudeckon cuctemMbl 0byyeHus (Karan B. U., U. A.
Cbluennkos, 1987, Ypbieaes t0.B., 1987, YpbiBaes
t0.B., P.I'.JoHuoB, 2007), BKNtoYatoLLEN BHYTPU- U
MEXAUCLMNIMHAPHYIO MHTErpaLMio ayanoBrU3yasnbHbIX
¢hopm 1 nporpammmpoBaHmne y4ebHoro matepumana.

OpHako coBpeMeHHOe rpynnoBoe obyyeHne
MO3BONISIET NOSTHEE PACKPbITb MHAMBUAYANBHOCTb
CTy[eHTa B konnektuae. KrnoyesbIM akTopom
ycnewHocTu obyyeHns SBnseTcs LeneHanpaBneHHas
akTueaLus pe4eBoro NpeaMeTHOro amarnora co
cTyfeHToM. W60 peyb B pamkax s3blka CUCTEMHA
(YpbiBaes H0.B., t0.A. WynekuHa). Moatomy
LienecoobpasHo NpUMEHEeHVe npuemMa CamoOLIEHKM
0BHapyKeHHOro CTYAEHTOM COAEPKaHus, CMbicna U
3HaYeHUs CKa3aHHOrO.

BaxHbIM 3rieMeHTOM YTeHUs Kak (DOpMbl PEYEBOTO
obLLeHns SBnseTCs Heco3HagaeMbIll KOMNOHEHT
(Bacunbes E.H., 0.B.YpriBaes, 2005). Tak,
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NPOCOANYECKME KOMNOHEHTbI PEYN BbISBNSIOT KaK «Ha
CRyX» 1 «rna3y, Tak u TexHonornyecku (AcmasH H.B.,
K.B.Cygakos, K0.B.YpbiBaes, 1974,1975). locTkeHue
Lenv onpeaenseTcs no pesynsTary — YCBOEH N
y4ebHbI MaTepuan. Hamu nonyyeHbl AaHHbIE,
yKa3bIBaKOLLME HA BaXHOCTb AEMOHCTPALMM CTYAEHTY
€ro YCNneLwHOCTN YTEHMS U OTBETOB Ha BOMPOCH,
koTopble ByayT NpeacTaBreHbl B A0KMage Ha CECCUM.

TRANSLATION: Aims and control of reading skills
in modern education
PRESENTATION IN RUSSIAN

Each contact between the teacher and the student is
education, adjustment to the group, and to each
individual. A systematic approach (Apohin P.K,
Sydakov K.V., etc.) requires goal setting for the group ,
for each individual and ongoing assessment of the
results. The goals for the individual are the most
important. The verbal dialogue between the teacher
and the student sets the ground for the ongoing
feedback and for adjustment of each step.

Modern teaching of a group gives an opportunity to
detect the individual student as a member of the
collective.

The key factor to success is to focus on active spoken
subject dialogue together with the student. Therefore
self-assessment is purposeful.

Important parts of reading as communication are
components we are not aware of, such as things the
eye sees and the musical ear, and technological
components. The goals are defined via the results. We
have facts that show the importance of sharing with the
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students their results and the answers to questions. These results will be shared in the session.

Ariana-Stanca Vacaretu (Romania)

Romanian Reading and Writing for Critical Thinking Association
ariana.vacaretu@vimore.com

Math Lessons for Critical Thinking

Teaching mathematics means teaching learners to think — wrote Polya in How to
Solve It? 1957. Developing students thinking skills is a long process during which
teachers are guiding students’ thinking so that they grasp mathematical concepts
and processes, and also bridge the divide between mathematical processes and
written and oral communication.

Lately, in Romania, math has been less and less about teaching learners to think,
and more about teaching learners enough math to pass a national exam. So,
teachers “show” students algorithms and recipes for solving exercises and problems
in the final exams. Many students learn the drill given by the teacher, and solve
problems never asking “why am | doing this or that?”; although they understand
almost nothing, they can get a good mark in the final exam. In most of the cases,
thinking is not a process involved in this scenario.

According to G. Polya (How to Solve It?, 1957) teaching students to think does not
necessarily mean sharing a lot of information with the students, but rather finding
ways to develop the students’ abilities to use information. .

This paper intends to present a math lesson which provides numerous opportunities
for the students to get actively engaged in the lesson and think about the new
concepts, algorithms and ways of solving problems/ exercises. The lesson was
designed for the 7" graders (13 year-olds). The lesson was chosen to illustrate how
reading and writing activities develop students understanding of math processes.
The teacher’s reflections after the lesson and some samples of the students’ work
and feedback will be included in the paper.
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Pirjo Vaittinen (Suomi-Finland)

FT, lehtori, Tampereen yliopiston opettajankoulutuslaitos
Postiosoite: 33014 Tampereen yliopisto

Kayntiosoite: Ratapihankatu 55

pirjo.vaittinen@ uta.fi

Kirjallisuuskeskusteluista ja lukemisymparistdista koulussa

Tarkastelen aidinkielen ja kirjallisuuden kursseilla koulussa tapahtuvaa kirjallisuuskeskustelua laajassa
mielessa. Kaunokirjallisten teosten kasittely opettajan ja opiskelijoiden kesken on yhdistelma erilaisia
tydskentelytapoja, kirjojen tutkimista luokassa ja kotitehtavina seka erilaisia keskusteluja. Keskityn
tutkimuksessani oppilaiden yhteistoiminnalliseen tydskentelyyn, yhteiseen merkitysten rakentamiseen
ja yhteisdllisten tulkintojen muodostumisesta.

Lahden siita, miten toiminnan tavoitteet liittyvat opetettavan aineen ja koulun opetuksen tavoitteisiin.
Aidinkielessé ja kirjallisuudessa kirjallisuuskeskustelu alkaa siita, miten yhteisesti luettavat ja
valinnaiset teokset valitaan. Millaista on opettajan tuki? Millaisia ovat tehtavanannot ja ohjeet? Millaista
tukea opiskelijoille tehtavien tekemisen yhteydessa annetaan? Millaisia oppimisymparistdja kaytetaan,
ja miten ne edistavat keskustelua ja oppimista?

Tampereen normaalikoulun aidinkielen ja kirjallisuuden kasittelyyn kuuluu luokassa jarjestettyjen
keskustelujen sarja. Teoksesta/teoksista kaydaan keskustelua Internetin valityksella Moodle-alustalla.
Kirjoista laaditaan erilaisia teksteja ja toisten teksteja kommentoidaan vertaispienryhmien jasenten
kesken.

Chat tai keskustelualue voi olla kaytdssa ryhmien valilla ensi vaikutelmien vaiheessa. Verkkoon
voidaan kirjoittaa alustus-, vastaus- ja pohdintateksteja, joita toiset opiskelijat kommentoivat. Voidaan
myos kirjata teosta luettaessa tehtyja kysymyksia, kommentteja ja kehittelyja (elaborointeja) ja
keskustella niista.

Tutkimusaineistona on yhteisesti luettavaan kirjaan liittyvan toiminnan havainnoinjtia, keskustelujen
tallenteita ja kirjoitettua materiaalia. Keskeista on kirjoihin liittyvien puheenaiheiden valinta ja kehittely
ja niihin liittyva vuorottelu ja yhteistyo keskustelussa seka merkityksia yhteisesti rakentava tulkinta,
arviointi ja kulttuuriseen kontekstiin asettaminen.

Millaista on tietotekniikkaa hyvaksi kayttava kirjallisuuskeskustelu? Millaisia kommentteja tapaaminen
illalla Internetin valityksella herattaa? Millaisia yhteisollisyyden ilmauksia keskustelussa esitetaan?
Millaisia kommentteja tietoteknisesta ymparistosta esitetaan? Millaista on kasvokkainen
luokkahuoneessa pienryhmissa kaytava kirjallisuuskeskustelu? Millaisia ovat sen yhteisollisyyden
ilmaukset? Mita yhteista ja mita eroa erilaisissa keskusteluissa on? Mita asioita kummassakin kirjasta
otetaan esille? Miten niita kehitellaan? Millaista yhteista merkityksen muodostamista keskustelussa
saadaan aikaan? Millaista palautetta ja tukea opiskelijat puheenvuoroissaan antavat toisilleen?

Avainsanat: kirjallisuuskeskustelu; pienryhmien virtuaalinen tapaaminen; yhteisollisyys

B\
AR

112 TURKU/ABO FINLAND | 11-13 AUGUST 2010 &



Pirjo Vaittinen (Finland)

PhD, Lecturer, Department of Teacher Education, University of Tampere
Address: 33014 University of Tampere
pirjo.vaittinen@uta,fi

Literature circles and reading environments at school

This study investigates the literary discussions during the mother tongue and literature classes at
school in Finland. Reading fiction is a series of collaborative actions of the teacher and the students. It
consists of studying the books in the classroom, home work, and literary discussions. The focus is on
the collaborative work of the students in peer-led literature circles, the construction of meaning and the
community based interpretation of the texts.

There are goals and purposes in the National Core Curriculum for Basic Education in Finland that
serve as the basis of instruction in all subjects at school. | am going to focus on the applications in
mother tongue and literature, especially instruction using literature circles and a selection of learning
environments with new technology.

The concept of literary discussion is broadened into a series of action beginning with the choice of the
book to be read by all of the students, or an optional book for everybody, or in small groups in the
class. The questions and tasks are then given to the students and some support is planned and
applied with different students and groups. Different learning environments are used at school and
outside school between the students and the teacher to optimize discussion and learning.

At teaching methods consist of a series Small essays are written about the book to be initiative, to ask
questions, to provoke opinions, to comment the book after having read two chapters, half of the book,
and as an interpretation, or a proposition for the theme or the message. All these small written texts
are available for comments, to agree, to disagree, to elaborate.

The research material (the University Training School in Tampere) consists of observation of whole
class and peer group discussions, and discussion using the Internet (Moodle), transcripts of video-
taped peer-led literary circle discussions in the class, written material in the Moodle, and other written
materials and documents about teaching, studying and learning.

The focus is on the process of the pupils in small groups discussing the novel, initiating new subjects in
the discussion, continuing construction of the meaning, elaborating expressions, visions and
interpretations in collaboration, helping peers to elaborate and interpret and to complete the subjects
and themes of the others with references to the cultural context. The collaborative way of managing
the discussion and giving feed-back is also given attention to in this study.
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Renate Valtin (Germany)

Professor Emerita of education,
Humboldt-University Berlin, Germany
renate.valtin@rz.hu-berlin.de

Dyslexia — a useful concept?

In Germany as in other countries sometimes a differentiation is made between
dyslexia (as a medical, aetiological concept of specific reading impairment in
children of normal intelligence, due to genetic or neuropsychological deficits) and
‘normal” reading difficulties in children with subnormal intelligence. In this paper
arguments are discussed and newer empirical data (from an analysis of PIRLS-
2006- Germany) presented to show that this differentiation is not only not justified
but in many cases also harmful for the child. An ecopsychological framework is
presented to conceptualize reading difficulties as a result of a cumulative process of
the interaction between many factors (individual characteristics of the child, family
and school factors).
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Paivi Valtonen (Suomi-Finland)

Kieli- ja kd&nnostieteiden laitos, Suomen Kkiel
20014 Turun yliopisto
pavalto@utu.fi

Tekstitaidon kokeen haasteelliset tuottotehtavat

Kevaan 2007 aidinkielen ylioppilaskirjoituksissa oli ensi kertaa kaytdssa uudistettu
aidinkielen koe. Sen tarkoitus on entista tarkemmin mitata aidinkielen ja
kirjallisuuden oppisiséllon hallintaa. Uudessa kokeessa on kaksi erillista koepaivaa
kuten aiemminkin. Uutta on, ettd molemmat kokeet, esseekoe ja tekstitaidon koe,
vaikuttavat lopulliseen arvosanaan. Kummassakin kokeessa on oma
arvosteluasteikko, ja arvosana maaraytyy molemmista kokeista saadun painotetun
pistemaaran mukaan. (AKM: 1.)

Esseekoe muistuttaa vanhaa aidinkielen ylioppilaskoetta. Se sisaltaa seké otsikko-
ettd aineistotehtavia. Tekstitaidon koe puolestaan on uusi koetyyppi. Se on ennen
kaikkea lukutaitoa mutta edelleen myds kirjoitustaitoa mittaava koe. Kokeessa on
viisi tehtdvaa, joista abiturientti saa tehda enintdan kolme. Tehtéavat perustuvat
aineistovihkoseen, jossa on asiateksteja ja/tai kaunokirjallisuutta. Tehtavat liittyvat
esimerkiksi pohjatekstin tai -tekstien merkityksiin, rakenteisiin, tematiikkaan ja
kontekstiin. Tehtavana voi myds olla tiettyyn tarkoitukseen tahtdavan kirjoituksen
laatiminen. (AKM: 3.)

Pohdin esitelmassani, millaisia tuottotehtévia tekstitaidon kokeessa on tédhan
mennessa ollut ja mita haasteita niihin liittyy. Esitelma painottuu kevaan 2007
tekstitaidon kokeen kolmanteen tehtdvaan. Sen aineistona oli katkelma Lars Sundin
romaanin Puodinpitgjan poika (1998) alusta ja tehtavana kirjoittaa siina kuvatusta
tapahtumasta 200—250 sanan uutinen Siklaxin paikallislehteen (Aidinkieli I,
Tekstitaidon koe 2007: 1). Erittelen uutistehtavan haasteita tehtavanannon,
pohjatekstin, kokeen maarayksien sekéa ylioppilastutkintolautakunnalta saamani
aineiston esimerkkien tarkastelun avulla.

Asiasanat: aidinkielen ylioppilaskoe, tekstitaidon koe, uutisgenre

Lahteet: AKM = Aidinkielen kokeen maaraykset. 8.12.2006.
Ylioppilastutkintolautakunta, Helsinki.

Aidinkieli 1, Tekstitaidon koe. 9.2.2007. Ylioppilastutkintolautakunta, Helsinki.
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Literacy and learning history

Reading skills are significant in the processes of learning and understanding history,
because historical knowledge is mediated through language. This paper will analyse
theoretically the forms of literacy needed in historical learning and understanding.
As Husbands (1996, 37) states, “the linguistic difficulty of history is also what we call
an interpretative and epistemological difficulty”. Reading history requires more than
simply decoding the manifest contents of the sentences. The reading process
consists of the understanding of concepts, both first-order and second-order
concepts, i.e., concepts related directly to contents, and those which are more as
organising principles of the text, such as time and causation.

Historical understanding implies functional literacy as well as critical literacy. A basic
challenge of functional literacy is that of understanding the message of the text and
creating coherent knowledge structures. The reader is also expected to go beyond
the text and put the messages against broader context, compare and contrast
contradictory information, and to find out bias.

The deepening and broadening requirements of literacy, the necessity of multiple
literacies, are also related to the domain of history, where skills of for instance visual
and digital literacy are needed, due to the flood of information and the growth of
visual and electronically mediated information. Finally, ‘reading’ history is related to
the concept of historical literacy, which often refers to a set of cognitive skills needed
for understanding history.

keywords: historical understanding, reading history, critical literacy
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Adolescent readers for pleasure

This paper is based on the outcome of the national survey, conducted in the spring of 2010 on a
representative sample of 15-years-old Polish teenagers. The study observed adolescents towards the end
of compulsory schooling. The aim of this research is to describe the place taken by a book in the
adolescent’s everyday life; it means their reading activities, intensity, preferences and access to books. The
results of this survey are comparable to the similar from 2003 and let to construct trends in reading
practices of nowadays teenagers and to present new ones, particularly reading in Internet.

The presentation focuses on recreational reading practices of polish teenagers: their own reading choices,
favourite books, values attached to satisfying reading. It presents teenagers engaged in reading: those who
often read books in their leisure time, are fond of it and know why.
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